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ABSTRACT 



English as a Second Language; An Evaluation pf Calgary Boa rd of Education ESL 
Services Grades 1t12 provides an overview of an evaluation study conducted for 
the Calgary Board of Education from March to December, 198,2, from the perspec- 
tive of a nfeeds assessment. Five research questions addressed Student Needs, 
Program Meeds, Staff Needs, Resource Needs, and Communication Needs. 

Instruments developed included the ESL Student . Interview/ Questionnaire, ESL 
Parent Interview, ESL Teacher Questionnaire, Regular Classroom Teacher 
Questionnaire, and* Principal Questionnaire. A multi-stage cluster sampling 
method was employed to identify study participants. Completion rates were 90% 
or more for all five instruments. Data was analyzed quantitatively by the 
computer program SPSS and qualitatively by content analysis procedures . 

Study findings related to Student Needs indicated that ESL student satisfaction 
was very high except at the Senior High level. However, at all levels, 
students desired more Canadian friends. Instructional, Social, Emotional, and 
Cultural needs were identified. a 

Study findings' related to Program Needs were analyzed by program type. Two 
serious problems emerged wittithe Partial Day Model employed at the Elementary 
level: 1) An information gap between principals hosting ESL classes in their 
schools ar*d principals sending their ESL students out of school for ESL 
instruction; and 2) Transportation 'costs which are not only financial, but also 
instructional. The Reception Class. Model at the Secondary level appeared to be 
generally effective, particularly at the Senior High level, with the following 
exceptions: 1) The need for administrative structure at the school level; 
,2) The need for vocational programming; 3) The need for in-school reception 
classes; and 4) The need for speeded integration into the regular program. 
Some question remains about the appropriateness of this model at the Junior 
High level. the Resource Room Withdrawal Project appeared to be generally 
satisfactory; however, it was terminated for administrative reasons prior to 
the conclusion of the study. The Itinerant Teacher Withdrawal Project was 
considered a success due to high student, parent, and teacher support; however, 
a number of instructional concerns were identified which should be^addressed 
prior to expansion of the project. Finally, it was recommended that the 
Pre-Employment Pi;e-Vocational English as a Second Language project be 
terminated due to lack of, congruence between student needs and project goals. 
Additional program needs were identified in the areas of policy and curriculum 
development . 

Staff needs emerging from study data included the need for clearly 4 ef i ned 
preparation time, for the staffing ra^tio to be clarified in writing, and for 
pre-service training and on-going professional development for ESL teachers to 
be emphasized. 

Resource needs were limited, indicating that program funding at the school 
level appears to be satisfactory. 
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Conuni?atlon needs were severe , both within the organization and between the 
hone and 0 the school. Internal communication regarding ESL students was 
considered weak in tens of staff in-service on ESL and between a nuaber of 
groups identified in the study. Hone-school comunication was judged 
unsatisfactory altogether. 



Problems identified included the poor English skills of parents, the 
infrequency of their contact with the school and their lack of knowledge about 
school services. A nuaber of tecowmndations Were made to iaprove comunica- 
tion related to ESL. 

the study concluded by urging adoption of a policy of ■ulticulturallaa and th4 
fostering of integration of ESL students not only into the classroom, but into 
the Canadian aalnstreaa. 
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LIST OF RECOMMENDATIONS 



RECOMMENDATION 1 

That criteria, including time lines, be adopted for the complete 
integration of ESL students into regular classes at all levels in the 
school system, but particularly at the Senior High level. 

RECOMMENDATION 2 

That support services, such as drop-in tutorial services in schools, be 
provided on an ongoing basis for ESL students who have been placed in 
regular classes. 

RECOMMENDATION 3 

That transition classes involving content areas be developed and taught 
by ESL and regular staff for both Junior and Senior High ESL programs 
and that completion of these courses be included on students 1 records. 

RECOMMENDATION 4 

That Alberta Education be approached regarding the granting of credit 
for satisfactory completion of transition courses at the Senior High 
level. 

RECOMMENDATION 5 

That a booster program be developed at the Senior High level for 
students having an educational .gap of more than two years which would 
involve academic upgrading, career counselling for both students and 
their parents, and tutorials in the native language to aid conceptual 
development. 

RECOMMENDATION 6 

That the Calgary Board of Education confirm that all resources availa- 
ble to regular students be made available to ESL students, including 
such services as resource rooms, Learning Assistance Centres, school 
psychologists, and guidance counsellors. 

RECOMMENDATION 7 ' 
That all ESL students be assessed to identify both language and educa- 
tional needs prior to placement in schools and be assessed periodically 
thereafter to monitor progress. 

RECOMMENDATION 8 

That grade placement of ESL students be determined by their chronolo- 
gical age. 

RECOMMENDATION 9 

That a policy endorsing multiculturalism be adopted by the Calgary 
Board of Education, acknowledging the presence of students of all 
nationalities as an enriching factor for all. 

RECOMMENDATION 10 

That all schools, but in particular the Junior High schools, stress 
integrative social activities and foster . multicultural awareness 
through such strategies as buddy systems, international games, and 
multicultural field trips. 
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lECOMmmiTIOH 11 

That a teas of para-prof aaaional multicultural liaiaon workers be 
eatabliahed to link ESL students, their parente, and their ethnic 
conaunitiea with achool staff t the achool, and community resources. 

RECOMMENDATION 12 

That uae of the Partial Day Model be re-examined in light of the 
viability queationa raised in this study. 

RECOMMENDATION 13 

That consideration be given to the uae of a variety of solutions to 
the ESL needs of each Area of the aystem in order to provide flexible 
and reaponaive ESL aervicea, and that deciaiona about appropriate 
delivery sodas be determined within each Area. 

IICOttBHUXXCM 14 

That ESL progress at the Senior High level be consolidated into speci- 
fic schools and that principala of these schools provide for 
appropriate adainiatrative representation. 

RECOMMENDATION 15 

That full-time reception claaaea for non-English speaking students be 
provided in Senior High schools which offer ESL services. 

IIMIMIIHi 111 16 

That the feasibility of operating a vocational program for ESL atudenta 
in secondary schools be considered, baaed upon the experiences of other 
major Canadian ESL programs , upon current and future secondary ESL 
atudent needa, and upon parental input. 

OCOHEWttTIQH 17 

That upon completion of ita reaponaibility to currently enrolled 
atudenta, the Pre-Employment Pre- Vocational Engliah as a Second 
Language (PEFVESL) Project be terminated. 

RECOMMENDATION 18 

That the uae of the Reception Class Model at the Junior High level be 
re-examined in light of inconclusive study findings about ita 
viability for ESL atudenta in these grades. 

KECOMfEKttXIOa If 

That the effectiveness of the Itinerant Teacher Withdrawal Project be 
reviewed annually for flexibility, teacher aatiaf action, ESL atudent 
social integration , parental input , and adequacy of admlnlatrative 
guidelinea, and that the findings be used in determining the future 
direction of this delivery mode. 

RECOMMENDATION 20 

That the Calgary Board of Education develop criteria for student entry 
to and exit from ESL programs. 

RECOMMENDATION 21 

That the Calgary Board of Education develop guidelinea for providing 
for ESL atudenta having multiple needa. 
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RECOMMENDATION 22 

That the Calgary Board of Education encourage the development of ESL 
curricula guidelines far each Division of grades to foster program 
consistency and that these guidelines be diaseminated to all principals 
and to regular classroom teachers of ESL students. 

RECOMMENDATION 23 u . , 

That appropriate ESL resource guides be developed for each of the 
following groups; principals, ESL teachers, and regular classroom 
teachers. 

RECOMMENDATION 24 ^ 

That principals of schools having ESL teachers review the preparation 
time of those teachers for both sdequscy of tiise relstive to regular 
teachers and appropriateness of activities performed during that time 
to ensure that contractual obligations are being met. 

RECOMMENDATION 25 . 
That the full time equivalent staffing ratio for ESL teachers be 
clarified in writing and disseminated to all ESL teachers and their 
principals* 

RECOMMENDATION 26 J . 

That ESL teacher hiring and evaluation criteria be revised to maice 
pre-service training and ongoing professional development priority 
items. 

RECOMMENDATION 27 

That participation in ESL professional development activities be a 
condition of employment for ESL teachers. 

RECOMMENDATION 28 _ . - 

That schools hosting ESL classes arrange to have one joint professional 
development day per year to enable ESL teachers to participate in 
professional activities. 

RECOMMENDATION 29 , 
That current ESL in-service activities be assessed for their appropri- 
ateness for ESL teachers who are at various stages of their profes- 
sional development. 

RECOMMENDATION 30 xxj J t . . 

That the Calgary Board of Education request that sufficient profes- 
sional training in ESL instruction be provided by the University of 
Calgary and the other Alberta universities. 

RECOMMENDATION 31 , . 

That principals who have ESL students in their schools designate funds 
in their budget for ESL activities and supplies. 

RECOMMENDATION 32 . 
That in-service activities be provided for regular classroom teachers 
and principals about the ESL program, ESL students' needs, and multi- 
cultural awareness. 

IP- 
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UCOtftfEHIttlXOS 33 

That principals who have ESL teachers in their school receive in- 
service in ESL teacher evaluation and be provided with appropriate 
evaluation criteria. 

lEOMMEHDAIIOM 34 

That ESL and regular classroon teachers be encouraged to participate in 
short-ten classroom exchanges to foster awareness and i nnnli at Inn 

ticatanuTioK 35 

That a translater liaison service be established to link principals and 
teachers to services in the commmity to aid their written cownica- 
tion with the home. 

tinwtffiWMTIOB 36 

That parents of ESL students be made aware of continuing education' 
opportunities for their own English language acquisition and, in parti* 
cular, that /the language needs of mothers of ESL students be addressed 
by the Calgary Board of Education. 

KECQMfEIIUTIOH 37 

That a brief summary of the findings of this study and the actions 
taken by the Calgary Board of Education as a result be circulated as 
feedback in a multilingual memo to the parents of ESL students. 
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To start with.* 



SHIU, aged 10, cane to Canada about two years ago from 
Mainland China and was immediately enrolled in a Grade 1-2 
class. Each day, for part of the morning, she was sent by taxi 
to an ESL class. Shy and bewildered at first, she was anxious 
to learn English and became a serious, hard-working student. 
As her English improved, her progress in her regular class 
accelerated and soon she was moved to Grade 4 to be with 
children her own age. She adjusted well and has recently begun 
attending Chinese school on Saturdays to maintain her own 
language. 

JOHN, also aged 10, from Mainland China and enrolled in a 
Grade 1-2 class, has not fared as well. Initially an outgoing 
and confident youngster, he soon became the class clown in both 
his regular and ESL classes, seeming to need a great deal of 
attention. His progress in oral English was aatisfactory but 
reading and writing skills lagged far behind. His behavior 
began to reflect his frustration. After a meeting with his 
parents it was decided to place John with his peers even though 
he would not be able to work with them in all subjects. 
Arrangements have been made for him to receive Learning 
Assistance and reading instruction at a suitable level for his 
needs. His teachers hope he will be more comfortable in his 
new class situation. „ 

GURDEEP, aged 14, caxae to Calgary from India almost a year 
Ago. He lives with his parents, two older brothers and a 
sister, all of whom work. Sometimes he helps them with their 
jobs. Life at home is very disorganized with everyone keeping 
a different schedule. No one has time to help Gurdeep with his 
school work. He has found it difficult to adjust to the 
different social structure here and his self-esteem has 
suffered. Although he has not experienced much prejudice from 
his school mates, he knows of other East Indians who have. His 
school work is uneven and reflects his insecure grasp of his 
new environment. 

KEH, aged 18, is an ethnic Chinese student from Vietnam. 
After spending a year in a refugee camp in Indonesia, he 
arrived in Canada in 1979 and was placed in a Senior High ESL 
program although he only had five years of schooling and had 
been out of school since 1975. Ken works a twenty-five hour 
week cleaning offices, fie gives some of the money he earns to 
his adoptive family (also Vietnamese refugees) and sends the 
rest home to his own family in Vietnam. Although he is anxious 
to get an education, he is frustrated by his own lack of 
academic skills. He has no time to make friends and has little 
family support. He is not making the progress he feels he 
should in learning English and is seriously considering 
quitting school. 1 



1 These student profiles were prepared by ESL teachers and 
represent actual ESL students whose names have been 
changed. 
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CHAPTER 1 - OVERVIEW 
. Who are the English as a Second Languap Students ? 

Shiu, John, Gurdeep, and Ken are just four of the fourteen hundred ESL 
students currently receiving instruction from the Calgary Board of Educa- 
tion. A recent teacher survey of ESL student information provided the 
following ESL student information (Belsher* 1981a). Half of the ESL 
students (48%) are in Elementary grades, whil^ 23% are in Junior High and 
29% in Senior High. Most of the students (70%) are from Asian countries, 
but surprisingly 6% were born in Canada. (Consult Table 1 for a breakdown 

of country of origin.) The educational background of many students has 

\ 

been interrupted in some way: 55% of Junior High students have six or 
fewer years of prior education, 78* of Senior High students have nine or 
fewer years. 

ESL teachers were asked to rate the reading, writing, listening and speak- 
ing skills of their Students into categories from Beginner to Advanced. 
The greatest proportion of Elementary students were considered beginners in 
' listening, speaking and writing skills, but most particularly in reading 
skills. The greatest proportion of Junior High students were identified as 
having intermediate skills in reading and writing, but advanced skills in 
listening and speaking. Senior High students were, in the majority, rated 
at the intermediate level in all skills with a tendency towards being 
advanced in writing skills; however, 25% of Senior High School students 
were rated at the lowest level for listening, speaking and reading skills. 
(Consult Table 2 for a detailed analysis of student skill levels.) 
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TABLE 1 



COUNTRY OF ORIGIN 
CALGARY BOARD 
DECEMBER, 



OF ESL STUDENTS 
OF EDUCATION 
1981^ 



COUNTRY 


NUMBER OF STUDENTS 


PERCENTAGE 


OF 


Vietnam 


604 


42.0 


mt 

A 


Asia - Other 


142 


10.2 


«y 

A 


Europe 


108 


/•5 


A 


China 


100 




w 

A 


Hong Kong 


80 


5.6 


X 


India/Pakistan 


70 


4.9 


w 

A 


Canada - French 


58 


4.0 


X 


Lebanon 


42 


2.9 


X 


Unknown 


39 


2.7 


I 


Laos /Cambodia 


34 


2.4 


X 


Canada - Other 


30 


2.0 


X 


Japan 


25 


1.7 


X 


South America 


23 


1.6 


X 


Israel 


19 


1.3 


X 


Central America 


18 


1.2 


% 


Middle East - Other 


17 


1.2 


X 


Africa 


16 


1.0 


X 



TOTAL 1*25 



1 Belther, Evaluation of the English at a Second Lan guage (ESL) Program, 
Phase Onet Information about the ESL Program Bac kground, 
Calgary Board of Education, 1981, p. 36. 
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TABLE 2 



ESL STUDENT SKILL LEVELS 
AS RATED BY ESL TEACHERS 
DECEMBER 1981* 



ELEMENTARY 
STUDENTS 



322 



Listening Skill Levels ; 

Lowest - understand no English, or 

understand only basic 

conversations with low 

content and few idioms 
Middle - generally understand natural 214 

conversation but require 

frequent repetition 
Highest - understand most speech, 143 

including radio and telephone 
Do Not Know 9 

Speaking Skill Levels ; 

Lowest - speak no English or 277 

very limited simple speech 
Middle - speak with hesitation 209 

and frequent errors 
Highest - conversational speech with 184 

few or minor errors 
Do Not Know 18 

Reading Skill Levels ; 

Lowest - read no English or read only 446 
simple exercises drilled in class 

Middle - read published material 123 
with difficulty and error 

Highest - read with few errors and 27 
generally at own age level' 

Do Not Know 92 

Writing Skills Levels ; 

Lowest - writes no English or 270 
only copies 

Middle - can write structured material 226 
Highest - can compose simple exposition 

and varied prose types without lO^^i 

major error 

Do Not Know 85 
a Belsher, 1981a, pp. 37-39. 



JUNIOR HIGH 
STUDENTS 



104 



94 

119 
4 

104 

95 
111 

11 

112 
152 
50 
7 

62 
147 * 
112 
0 



SENIOR HIGH 
STUDENTS 



102 

170 

141 

7 

113 
168 
135 
4 

102 
221 
93 
4 

28 
195 
193 
4 
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Generally speaking, ESL teacher* have little contact with the parents of 
these students; for 7 51 of the population, teachers indicated no parental 
contact at all. 

An examination by school Area revealed that 42X of all ESL students attend 
East Area schools. The Southeast Area serves the smallest number of ESL 
students at 10Z. Related to this fact is the larger proportion of South- 
east Area students (39Z) requiring transportation to ESL classes, 

2. Who teaches the ESL Students ? 

In the 1981-82 school year there were 58 full-time equivalent ESL teachers. 
The current staff ratio is 12 full-time equivalent students pep teacher 
which resulted in an average of 22 ESL student contacts per day (Belsher, 
1981a), The unique situation of ESL teachers, particularly at the Elemen- 
tary level where many students are taxied to and from class, makes this 
figure seem low, for some teachers indicated that they were seeing up to 48 
ESL students per day. 

The number of ESL teachers per school varies directly according to school 
type, with one full-time equivalent teacher per ESL Elementary school, 1.4 
per Junior High, and 2.7 per Senior High. The ability to share materials 
and experiences and to group students is tl*us related to school type with 
Elementary teachers mainly working solo while Senior High teachers approach 
a "department** status. ' 
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The typical ESL tMCher has been teaching ESL for the Calgary Board of 
Education for thrae years and may have one year of prior experience else- 
where. It is likely she has had sone formal ESL training, although 25Z of 
the teachers have none and 20Z have never attended an in-service function. 

3. What is the ESL Program? 

The English as a Second Language (ESL) program has been developed by the 
Calgary Board of Education "to meet the needs of those students who have 
not yet achieved functional fluency in the English language and thus nay 
not be achieving at a level coanensurat^ with their age and/or abilities « M 
(Wyatt, 1982a). 

The philosophy of the program states that all students, regardless of 
linguistic or cultural background, must be provided with the opportunity to 
develop their potential to the fullest extent. The program aims to meet 
the needs of ESL students in two specific areas: 

1) Learning English to a level commenaurate with their age and 
ability. 

2) Adapting to Canadian culture without supplanting their original 
culture. 

During the X 981-82 school year, five different forms of ESL program deliv- 
ery were being employed. These consisted of two major models, the Partial 
Day Model at the Elementary level and the Reception Class Mod^l at the 
Secondary level, and three experimental projects, the Resource Room 

28 . ; ~ 
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Withdrawal Project, the Itinerant Teacher Withdrawal Project, and the Pre- 
Employment Pre-Vocational English as a Second Language Project. A descrip- 
tion of each follows. 

(Note: These descriptors are taken from the classification system for ESL/D 
programs developed by Alberta Education, provided in Appendix 1, 
rather than using actual program descriptions, in an attempt to 
simplify a wide variety of program terms currently in use.) 

1) The Partial Day Model 

The Partial Day Model of ESL instruction takes place at the 
Elementary level (Early Childhood Services to Grade 6). Students 
requiring instructions in ESL are withdrawn from their home or 
Feeder School for a portion of each day to attend an ESL class at 
a specified ESL Host School. Transportation is provided by the 
Board, either by taxi for the younger children, or by bus pass 
for the older children. ESL students whose home school is also a 
Host School simply move f torn their regular classroom to the ESL 
class for instruction. 

2) The Reception Class Model 

The Resource Class Model of ESL instruction occurs at the Second- 
ary level (Grades 7-12). Students requiring instruction in ESL 
register at designated Host Schools on a full-time permanent 
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basis. They attend ESL class** full time at first and intagrata 
incraasingly Into ragular dassas as their English language 
skills improve. 

■ I 

* 

3) The Resource Room Withdrawal Project 

Experimental use of the Resource loom Withdrawal concept has been 
implemented et the Elementary level et Acadia School. ESL 
students from outside the community register et the school on a 
full-time temporary basis for both ESL and regular classes. When 
no further need of ESL instruction is required t the students 
trensfer to their local school. 

4) The Itinerant Teacher Withdrawal Project 

The Itinerent Teacher Withdrawal Project is an experimental 
project in the East Area for ESL students at the Early Childhood 
Services to Grade 2 levels. These children do not travel for ESL 
instruction; rather f they are totally Integrated into regular 
classes in their community. Mo ESL classes are held. Instead an 
ESL Resource Teacher travels from school to school to provide 
on-the-spot help to both ESL students and their regular teachers 
as required. A major component of the project Involves the 
provision of professional development activities end resources 
for the regular classroom teechers to enable them to better meet 
the language needs of their ESL students. The ESL Resource 
Teacher elso meets with ESL students on en ed hoc basis t often 
within the regular class setting. 
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5) The gre-Employment Pre^Vocatlonal English as a Second Language 
Project ~ k 

The Pre-Employment Pre- Vocational English at a Secpnd Language 
(PEPVESL) Project was initiated at the Forest Lawn Senior High in 
February, 1982 for a group of fifteen students. This has 
provided an alternative course of study for students between the 
ages of 16 and o 18 who have already spent at least one year in ESL 
classes, bu^ whose progress has been slow and whose successful 
integration into the Senior High curriculum has been seriously 
restricted. The. goal of The PEPVESL Project is to prepare 
students for employment in a Canadian context. It provides 
students with survival levels of English and Math, Counselling 
and Work Experience. 

For comparison purposes, an explanation of the types of ESL .instruction 

<^ 

currently available in Canada is provided in Chapter 11. 
4. Why Conduct an Evaluation of XSI^ Services » Grades 1-12? 

The three major reasons for the evaluation are related to the following 
factors i 

1) Rapid Growth 

2) Appropriateness of Program Delivery Modes 

3) Need for Policy Development 

A discussion of each of these reasons follows. 
O CEE+1.8 
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1) Rapid Growth 

The Calgary Board of Education hai been concerned with the 
increasing responsibilities imposed on the school sys tea both now 
and in the future, in the education of students in English as a 
Second language » The number of students requiring ESI? programs 
within the Calgary Board of Education has grown' enormously. 
Between 1975 and 1982, the average growth factor was approxi- 
mately 17Z per year (consult Table 3); but since September, 1979, 
the overall numbers have increased by about 135%. January 1982 
enrolment figures were 1467 and September 1982 figures were 1344, 
representing a slight decline of eight percent. ' 

•i , c 

Canada's immigration totals for the next few years will range 
between 130,000 and 140,000 annually. Alberta will acquire 
between 15-20Z of this total of which 45Z will locate in Calgary. 
Not all of these primary immigrants will be non-English speakers, 
of course, but in addition to them, secondary immigrants will be 
moving to Alberta from other parts of Canada, including French 
Canadians and other New Canadians (Wyatt 1982b). In addition, one 
cannot predict world crisis situations which may cause Canada to 
open its doors out of compassion as was done for The Boat 
People. - Por ail these reasons, therefore, predictions tegardlng 
the Calgary Board of Education's future ESL student population 
remain tenuous. 
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TABLE 3 



ESL STUDENT ENROLMENT 
CALGARY BOARD OF EDUCATION 
1975 - 1982 1 



TEAR MONTH 



NUMBER OF 
E.S.L. STUDENTS 



INCREASE OVER 
LAST FIGURE 



PERCENTAGE INCREASE 
OVER LAST FIGURE 



1975 September 



194 



1976 January 

September 



262 
240 



68 

(22) 



35 X 
(8 X) 



1977 January 

September 



307 
379 



67 
71 



27 X 
23 X 



1978 January 

September 



399 
406 



20 
7 



5 X 
1 X 



1979 January 

September 



491 
624 



85 
133 



20 X 
27 X 



1980 January 

September 



711 
946 



87 
235 



13 X 
33 X 



1981 January 

September 



1046 
1243 



100 
197 



10 X 
18 X 



1982 January 

September 



1467 
1344 



224 
(123) 



18 X 

(8 X) 



iBelsher, 1981a, p. 56. 



CEE+1.10 



[10] 



S>7 



2) Appropriate nesa of Program Delivery Modes 



During the 1981*82 school year, five foraa of ESL program 



delivery were utilised (see above). It was felt that each mode 



of program delivery needed to be assessed for effectiveness from 



the viewpoint of students, parents, teachers and administrators. 



It was not assumed that one type of program delivery would meet 
all needs better than any other; rather 9 program appropriateness 
to student needs would be considered in making recommendations 
for future program development. 

3) Need for Policy Development 

Due to the rapid growth of the ESL program, policies and guide- 
lines for its administration have not kept pace. Major issues 
such as the jurisdiction of ESL students, placement of the ESL 
program in the system, and pupil-teacher ratio needed clarifi- 
cation. In order to ensure appropriate planning for the future 
direction of the program, additional policy is required. 

Therefore, based on these information needs, an evaluation process was 
launched in September, 1981. Phase I of the evaluation was conducted 
internally by the Program Evaluation Department and resulted in two volumes 
of, baseline data and historical documentation related to the ESL program 
(Belsher, 1981a and b). In January, 1982, Alberta Education (Planning and 
Research) agreed to fund an external evaluation and thus Phase II of the 
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Evaluation Project was initiated. The Project ran from March to December, 
1982, with study recommendations based on data collected from April to 
June, 1982. 

5. What does the Evaluation Examine? 

Phase 1 of the evaluation identified five major areas of concern to 
teachers and administrators involved in ESL; specifically: 

1. Operation and organization of the program 

2. Staffing 

3. Expectations of Program staff 

4. Program Resources 

5. Communication 

Based on these areas, five research questions were posed. These included: 

1. STUDENT NEEDS 

What special needs of the English as a Second Language student 
population need to be addressed by the Calgary Board of Education's 
English as a Second Language program? 

2. PROGRAM NEEDS 

What is the most effective way or ways to organize, administer and 
, deliver the Calgary Board of Education's English as a Second Language 
program in order to meet student needs effectively? 



9m 
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3. STAFF NEEDS 

What considerations related to tha teaching staff of the Calgary Board 
of Education's English as a Second Language program need to - be 
addressed in order to ensure the program's effectiveness? 



4. RESOURCE NEEDS 
What resources are required and hour should they be deployed in order to 
operate the Calgary Board of Education's English as a Second Language 
program effectively? 

5. COMMUNICATION NEEDS 
What methods should be employed to ensure that information regarding 
ESL students, their needs and progress, can flow easily both through 
the system and to and from their homes? 

I 

1 6. How vas the Evaluation Conducted? 



Data vas collected by means of interviews and questionnaires • The inter- 
views were both formal and informal; the questionnaires consisted of both 
structured and open-ended items* (Copies of the questionnaires are availa- 
| ble in Appendix 2.) Study participants included: 

1. ESL Students 

2. Parents of ESL Students 

3. ESL Teachers 

4. Regular Teachers of ESL Students 

5. Principals of ESL Schools 

6. Principals of Feeder Schools 

7. Administrators of the ESL Program and Central Office Adminis- 
trators 

ERJC ; [13] 



The study was designed so that certain ESL schools beceme focal points 
They provided the pool from which study participants were selected by^ s 
■ulti-stsge cluster sampling method. All investigstion wss limited to 
these schools, their feeder schools snd their sdministrstors. Consult 
Tsble 4 for s disgrsmmatic representetion of the study design. 

Completion rstes of study instruments were 90Z or grester in sll esses. 
Data was snslysed qusntitstively through use of the Ststisticsl Pscksge for 
the Socisl Sciences (SPSS) snd quslitstively through content snalysis 
procedures involving the development of cstegories snd the summarizing of 
responses. A summary of study results by questionnsire is svsilable in 
Appendix 3. 

7. How is this Evslustion Report Organized ? 

Chspter II of the evaluation report provides s brief bsckground to the 
study by reviewing current ESL programs in other psrts of Canada. This 
provides the necessary perspective with which to view the Calgary Bosrd of 
Education's English as s Second Lsngusge program. 

Chapter III outlines the design of the study snd the methodology employed 
in conducting it. 



31 

CEE+1.14 U*l 



TABLE 4 



ESL EVALUATION STUDY DESIGN 









SAMPLE ESL SCHOOL 



PRINCIPAL 



ADMINISTRATORS 



ESL 
TEACHERS 



SAMPLE OP 
ESL PARENTS 



SAMPLE OP 
ESL STUDENTS 



PEEPER SCHOOL 



PRINCIPAL 

SAMPLE OF 
REGULAR 
TEACHERS 



3<f 
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Chapter IV presents a summary of the findings of this study organized by 
questionnaire. 

Chapter V describes the conclusions drawn from the data and advances recommen- 
dations for the Calgary Board of Education to consider when developing future 
plans for its ESL program. A list of these recommendations also appears at the 

beginning of this report (pp. xi-xiv). 
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CURB II • HE CAMADIAM CORZET 



In order to appraise the Calgary Board of Education's English as a Second 
Language Program, it is important to view it in relation to ESL programs in 
other major Canadian cities. Therefore, this chapter attempts to place 
Calgary 1 a ESL Program in the Canadian context by comparing it to similar 
programs in Edmonton, Vancouver, and Toronto. 



1. A Taxonomy for Canadian ESL Programs 

-p < 

In major urban centres across Canada, increasing numbers of school-age 
immigrants are learning English as a second language. For these students, 
Bngliah language training as well as cultural familiarisation occur largely 
in association with, school attendance. Consequently, many Boards of 
Education have assumed responsibility for the education of non-English 
speaking students by adopting one or more administrative models of language 
instruction. Because terminology often differs by geographical region, the 
current discussion of ESL in Canada will employ the definitions of ESL 
program types outlined by Alberta Education in Enalish as a Second 
Language/Dialect - Guidelines and Suggestions for the Administration and 
Organisation of Programs . (Consult Appendix 1.) Interpretation of ESL 
programs across Canada with reference to this particular taxonomy will 
undoubtedly seem foreign to readera out aide of Alberta. However, it will 
facilitate clarity of comprehension aa ESL programs in different cities 
classify program models in a variety of ways. Some of the most common are 
shown aa follows: 
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1. Categorization by duration of student attendance 
e.g. part-days 

full-days 

2. Categorization by level of English ability 
e.g. novice 

intermediate 
advanced 

3. Categorization by Method of instruction 
e.g. itinerant teacher 

resource room 
immersion 
bilingual study 

4. Categorization by special needs of students 
e.g. vocational 

special education 
academic upgrading 

Using the classification system of Alberta Education then, perhaps the most 
intensive language training occurs in a RECEPTION CLASS , so named because 
this model of instruction is often utilized with non-English students upon 
their first reception at a school. Under the direction of a trained ESL 
teacher, a group of students spends time initially focussing on oral 
language skills, later incorporating writing skills as well. Although 
integration of immigrant students into option classes (e.g. Art, P.E.) 
usually occurs as soon as is feasible, initially students are full-time 
RECEPTION CLASS members. In Calgary, this model is used for all students 
in Grades 7 - 12 and for none in Grades 1 - 6. Vancouver utilizes 
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RECEPTION CLASSES infrequently for new immigrants in Grades 1*3, but 
extensively from Grade 4 upwards. As the Edmonton Public School Board 
adheres to a school-baaed budgeting system, the model of language 
instruction is decided by individual school principala, and RECEPTION 
CLASSES are one of thoae adopted by soat principala for atudents in all 
/ grade levela. For initial language training experiences, Toronto utilizes 

a RECEPTION MODEL for all grade levels. Moat students in Toronto attend a 
RECEPTION CLASS in a regular school cloae to their hoa*. In two areas of 
the city however, Reception Centres host several RECEPTION CLASSES in 
addition to sore advanced ESL training classes. In theae casts, and for 
apecified grade levela, Reception Centreo replace the more typical 
RECEPTION CLASSES in regular achoola. 

PARTIAL DAT CLASSES are similar to RECEPTION CLASSES as both restrict 
attendance to non-En flish speaking atudenta under the instruction of a 
apecially trained ESL teacher. However, atudenta in PARTIAL DAT CLASSES 
receive ESL training for only part of the school day, attending regular 
claaaea with regular atudenta the reat of the time. Although leaa inten- 
aive, PARTIAL DAT CLASSES nay be wore practical than RECEPTION CLASSES in 
allowing better grouping of atudenta according to their language ability 
\. levela. In Calgary, a PARTIAL DAT MODEL is almoat exclusively the language 

training method uaed for atudenta in Grades 1 - 6. Unlike the other 
Canadian cities reviewed, however , Calgary atudenta register in their 
neighbourhood school and are transported to a PARTIAL DAT CLASS in an ESL 
Hoat School if auch a class does not exist in their Feeder School. In 
Edmonton, PARTIAL DAT CLASSES are utilized for atudenta in any grade level 
depending on the individual school principal. Neither Vancouver nor 

9 

Toronto utilizea a PARTIAL DAT MODEL to the exdluaion of full day 
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attendance in a RECEPTION CLASS. However, in both cities, as well as in 
Calgary and Edmonton, part-time attendance in a segregated ESL class and 
participation in some regular classes with English-speaking students 
supplants full-tine attendance in RECEPTION CLASSES ai students make the 
gradual transition to integration. 

A third format for language training is the RESOURCE ROOM WITHDRAWAL MODEL . 
As the name suggests, non-English speaking students are withdrawn from 
regular class attendance at scheduled times during which they work with an 
ESL teacher individually, or in small groups, using the collected ESL 
resource materials as aids. The resource room is generally viewed as a 
support servi^e^o the regular classroom teachers who consult with each 
other and the resource room teacher about the progress and needs of 
individual ESL students. Because of its nature., the ESL resource room may 
exist in 'addition to RECEPTION or PARTIAL DAY CLASSES. Greatest usage of 
this model ' occurs in Vancouver where resource rooms termed "English 
Learning Centres" are the primary means of providing language training to 
students in the first three grades. To a lesser extent, resource rooms may 
be utilized with older immigrant students as a complement to the more 
common RECEPTION CLASSES. Edmonton has established ESL resource rooms in a 
few schools for students in Grades 1 to 6; While Toronto schools may have 
resource room*, they have nop been specifically designed for the exclusive 
use of ZSt students, and are the responsibility, of "Special Education" 
personnel. In Calgary, PARTIAL DAY CLASSES approximate the RESOURCE ROOM 
WITHDRAWAL MODEL when the ESL teacher is located in the same school as the 
ESL students who receive- segregated language instruction, for;, limited 
periods Of time. A RESOURCE ROOM WITHDRAWAL MODEL is also approximated as 
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attandanca of oldar atudanta in IECEPTION CLASSES gradually dacraaaaa to 
the point where only occasional help is sought from ESL personnel. The 
d«gr«« to which » PARTIAL DAT MODEL or a RECEPTION CLASS MODEL approach** a 
RESOURCE ROOM WITHDRAWAL MODEL depends, in part, on the extent to which 
regular classroom teachers confer with the ESL teacher regarding individual 
atudanta' prograaa and naada in thair own intagratad claaaaa. 

Another withdrawal model utilises itinerant teachers who travel from school 
to school aeeting with indiTiduals or •mall groups of students who are 
withdrawn from regular class for short periods of time. Because the 
greatest proportion of students* time is spent in regular class attendance, 
non-English speaking students have extensive exposure to English speaking 
models and lose no class time while travelling to ESL training classes 
distant from their neighbourhood school. The ITINERANT T »*«™ WITHDRAWAL 
MODEL may be particularly useful when small numbers of ESL students are 
scattered in several schools. Some school principals in Edmonton have 
chosen to utilise an itinerant teacher model. Although an exception to the 
more common PARTIAL DAT CLASSES in Calgary end still on an experimental 
basis, four itinerant teechers are now travelling among schools with small 
numbers of ESL students in ECS to Grade 2.° Unlike most itinerant teechers, 
however, those in Calgary usually work with students within the regulsr 
classroom setting. In addition to the emphssis placed on oral language 
development of the students, a particular focus of the itinerant teachers 
in Calgary is on professional development for the regular classroom 
teachers. Although uncommon in Toronto also, the itinerant teecher model 
has not been totally ruled out in areas where no RECEPTION CLASS or 
Reception Centre exists. Vancouver does not utilize the model, emphasizing 
the RESOURCE ROOM WITHDRAWAL MODEL instead. 
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, v . TRANSITIONAL CLASSES , as defined by Alberta Education, are restricted to 
ESL students awl focus on a particular subject area so that introductory 
instruction in the tens and concepts specific to that subject ares can be 
provided. Attendance in TRANSITIONAL CLASSES is part-time, the remainder 
of each day being spent integrated into regular classes with English 
speaking students. Such classes do not generally exist for the first six 
, grades, as course content is not considered technically specific enough to 
necessitate them. At higher grade levels, accreditation may be given for 
attendance in TRANSITIONAL CLASSES depending on regional policy* Of the 
Canadian cities reviewed here, Calgary is. unique in having no TRANSITIONAL 
CLASSES. Both Vancouver and Edmonton utilise TRANSITIONAL. CLASSES for ESL 
students in Grades 10 - 12. In Toronto, subject-specific instruction of 
non-English speaking sttjdents occurs in' a variety of ways. In what is 
termed a "Transition Program^* Toronto ESL students in Grades 7 - 13 spend 
part-time in content courses such as ESL-Biology or ESL-Math. After 
completion of the "Transition Program," the Advanced Program for ESL 
ftudents in Grades 9-13 provides instruction in specific subject areas 
emphasizing practical skills related 'to the area of content. An issue 
related to TRANSITIONAL CLASSES involves who teaches them, teaches them, 
ESL teachers or regular classroom teachers. Teachers in both areas have 
certain reservations about where the emphasis should be placed; i.e., 
regular classroom teachers stress content, ESL teachers stress language 
skills. Toronto also provides a "Booster program" for ESL students having 
unusual difficulty in one or more subject areas who may, because of an 
uneven or a limited educational background, require upgrading in basic 
skills. 

o 
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The goals of the Booster Program are: 

1) To develop attitudes and specific ■kills relevant to ■ new learning 
•tyle. 

2) 16 provide individual assistance, with specific learning needs which 
have been diagnosed. 

3) To facilitate and accelerate the pace of adjustment to the students' 
new environment. 

In Calgary, at present, students requiring a similar program would gener- 
ally be referred to the Learning Assistance Centre. 

• * *>* 

In a REGULAR CLASSROOM SUPPORT PROGRAM . non-English speaking students are 
immediately integrated into a regular classroom under the supervision of 
that classroom teacher who is responsible for all student; progress, 
constating with specialists in the school or community when advice is 
required. Mo Canadian city reviewed here utilises a "pure" SUPPORT PROGRAM 
MODEL in which school or community specialists are the sole source of 
counsel regarding E$L training. However, in addition to ESL classes and 
resource rooms, Vancouver has established an extensive support service 
employing several " multicultural home-school liaison workers of varied 
ethnic backgrounds, each acting as a liaison between the students, their 
parents, and the ESL or regular classroom teachers of all grade levels. 
One school in Toronto's North Area offers extensive counselling for ESL 
students in Grades 9 * 13. Although neither Edmonton nor Calgary has 
developed a formal ESL SUPPORT PROGRAM MODEL, the itinerant teacher acts 
as 'a support to regular classroom teachers in many instances. 
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The last ESL program model outlined by Alberta Education la the BILINGUAL 
PROGRAM which involve! instruction in a student's native language simulta- 
neously with English language instruction. Such a model of language 
training enables age-appropriate concept development to continue relatively 
free of interruption due to English language deficiency; it provides the 
ESL student with a sense of pride in his native language/culture, and 
according to some educational researchers, speeds the efficiency of acqui- 
• sition of English language concepts. Excluding the more common French- 
English bilingual programs, Toronto is the only Canadian city reviewed here 

Which utilises any BILINGUAL PROGRAMS for ESL training. Even there, they 
are rare and exist at the Grade 6, 7, and 8 level only. 

■' i 

2. Integration and Transition 

Registration of immigrant children in Canadian schools is only one step in 
the lengthy process of integration. With it often begins language 
training, cultural training, aid gradual adaptation to the Canadian way of 
life. Since educational systems have tended to focus on language training, 
the current discussion will begin with consideration of variables influen- 
cing the acquisition of English as a second language. 

As is the case with much skill learning, age and ease of learning generally 
bear a negative correlation. Thus, language acquisition may occur much 
faster for ESL students in ttie lower grade levels than for those who are 
older and are faced with learning complex concepts in addition to a new 
language and culture. For this reason, PARTIAL DAY CLASSES may be 
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particularly suited to younger ESL students whose language acquisition in a 
ragular classroom Bay ba qulta faat ralativa to that of older stud ant a. On 
tha othar hand, tha intensity of a RECEPTION CLASS MODEL may ba particu- 
larly suited to oldar ESL students for whom language learning is inharantly 
more difficult. Sinca atudanta 1 languaga acquisition may ba aid ad by 
modelling English- speaking peers, the teak of learning a second language 
la often facilitated more by promotion of early integration into regular 
claaa attendance than by lengthy maintenance of segregated ESL instruction. 
Such is the reason for encouraging partial integration for nonacademic 
course areaa even when a RECEPTION CLASS MODEL of ESL training ia uaad. 
Because placement of ESL atudanta in classrooms is generally accompliahed 
with reference to student age, the educational backgrounds of immigrant 
s tMents become important; an incomplete or disrupted school history placea 
ESL atudanta at a significant academic disadvantage in compariaon to their 
English speaking peers. To addreaa this problem, the RESOURCE ROOM WITH- 
DRAWAL MODEL or a SUPPORT PROGRAM MODEL uaad in conjunction with other 
methods of language training, such aa a RECEPTION PROGRAM or PARTIAL DAT 
CLASS, may be particularly advantageous in assisting ESL students by the 
provision of remedial work in their areas of weakness. Recent work has 
suggested that concept acquisition in a second language ia facilitated by 
the prior establishment of conceptual competencies in a Native language. 
Hence, one might suggest that support is gained for the BILINGUAL PROGRAM 
MODEL in which simultaneous Native and English instruction occurs. 
Further, it may be suggested that a BILINGUAL PROGRAM ia of particular 
benefit to thoae atudanta whoae educational backgrounds are incomplete, or 
have been interrupted, because deficient concept acquiaition would be 
augmented faster in a Native language than in English. The increaaing 
complexity of aubject content with increased grade levels makes language 
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acquisition in an academic setting particularly challenging for the older 
immigrant student who begins learning English as a second language at the 
High School level. To address the needs associated with such a demanding 
challenge, a TRANSITIONAL CLASS MODEL offering ESL classes in one or more 
specific subject areas may be especially useful where specialised vocabu- 
lary becomes central to concept acquisition. 

Beyond the matter of language training are those matters related to 
cultural integration of immigrant students. Because increased facility 
with the English language and, to a somewhat lesser extent, increased 
familiarity with Canadian culture have always been goals of *any Boards of 
Education, only recently have questions regarding heritage instruction come 
to the fore. Generally speaking, concerns focus on the desired relation- 
ship between majority (English) and minority (Native) language groups. 
Boards of Education may: 1) encourage and provide English learning to the 
complete exclusion of all Native language development; 2) encourage and 
provide English learning simultaneously with Native language maintenance 
and /or further development; or 3) encourage and provide English language 
learning while supporting Native language maintenance providing the latter 
is accomplished by some body outside of the formal educational system. Of 
the cities discussed here, only Toronto has initiated very limited practice 
of bilingual instruction as part of the regular curriculum during normal 
hours of operation in a school day. In addition, Toronto's "Heritage 
Program" enables students to ettdy a language other than French or English, 
generally the student's mother tongue, in the context of its own culture 
within a Canadian setting. The programs are offered in addition to the 
regular school curriculum, and enrollment is voluntary with classes held 
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generally after school, in the evenings, or on weekends. The Calgary, 
Edmonton, and Vancouver Boards of Education have not yet developed formal 
policy on haritaga instruction for ESL studants aithar during the regular 
school day or after hours. 

However, the Provincial Government in Alberta does offer evening and week- 
end Heritage Language programs for first language maintenance under the 
direction of the Heritage Branch of Alberta Culture. In 1977 the federal 
government established a Cultural Enrichment Program and funded provincial 
governments for supplementary language schools based on total student 
enrollment per year. In addition, money vas made available for teacher 
training workshops and development of instructional materials. There are 
presently 70 language schools in the province (30 in Southern Alberta). 
The finding provided is twenty-five dollars par student par year based on 
50 percent attendance. Classes operate out of various buildings*, I.e., 
churches, city balls, schools. Classroom space in schools is rented from 
school boards whan other classes are not in session. In 1977 the Alberta 
Ethnic Language Teachers' Association (A.E.L.T.A.) was founded. This 
group's focus is primarily dealing with professional development, workshops 
aid special interactional nights. Problem areas with Alberta's currant 
Heritage Language programs include: 1) Teacher certification (most 
teachers are untrained volunteers); 2) Credit Programs (High School 
students should be permitted to take first language instruction from certi- 
fied teachers as part of the high school program and receive credit for 
completion of such courses); 3) Materials and resources (these should be 
developed according to provincial guidelines); 5) Student motivation 
(encouragement should be given for maintenance of first language); and 6) 
Teaching culture in a Canadian context. 
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Tangential to the general natter of integration are the special needs of 
educationally deprived teenage ESL students who have suffered incomplete or 
disrupted schooling. Because of their ages, the prospective lengths of 
time to be spent in Canadian schools, and the pending responsibilities of 
adulthood, these ESL students often require special assistance if language 
training and integration are to be accomplished effectively. For those ESL 
students needing substantial upgrading, it may be necessary to implement 
remedial instruction, work experience, or a vocational program* While most 
school systems have counselling services, vocational programs, and remedial 
or special education services available to the general student body which 
includes ESL students, few specialized services specifically for this 
minority group have been developed to date. Only within the last year has 
Calgary made a "Pre-Employment Pre-Vocational ESL" program available to a 
small number of students in Grades 10 - 12. Although no special ESL voca- 
tional programs exist in Toronto, educationally deprived ESL students may 
receive upgrading in specific areas of weakness through Toronto's "Booster- 
program, described earlier. In addition, one of Toronto's upper division 
schools has developed an extensive career counselling service available to 
all ESL students. In Vancouver, some practical needs of educationally 
deprived teenagers may be met by the multicultural home-school liaison 
workers described previously. In addition, the Vancouver Board of Educa- 
tion has established a "Learning Assistance Class" exclusively for ESL 
students between 8 and 13 years of age who have learning disabilities 
requiring "special education" status and attention. For students older 
than thirteen, various "Pre-Employment ESL" classes have been created 
enabling limited work experience and job placement in those cases where 
educational deficits preclude diploma graduation. 
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3. ESL Program Projection* 



While It is reasonably tuj to discuss the various models of ESL instruc- 
tion best suited to non-English speaking students with a variety of special 
needs* prediction of the number of students* and thus the required number 
of ESL classes and teachers* is such sore difficult. Although many factora 
influence the settlement of immigrant families* as residents of Canada they 
are free to move within the country* aa is any citiaea. Even if accurate 
immigration statistics for individual citiea mere available* this secondary 
migration makes precise prediction very difficult. Nevertheless, settle- 
ment patterns are influenced by Identifiable variables* and trends in 
population numbers are usually indicative of future patterns. Ultimately, 
the federal immigration policy determines the numbers and qualifications of 
immigrants to Canada. For 1982, a maximum of 130*000 immigrants mill be 
granted permanent residency. Although federal policy does not place 
restrictions on place of settlement, urban centres become focal areas, 
selection being determined, in part, by existing ethnic pockets, location 
of immigrant family members, cost of living, and opportunity for employ- 
ment. Because Alberta has traditionally been an economically deairable 
province, and Calgary in particular haa held employment potential* large 
proportions of the Immigrant population have initially or eventually 
settled in this Alberta city. In May of 1962* the enrolment of school-age 
students in Calgary ESL classes approximated 1500. Although growth in 
enrolment haa been noted for several years, the rate of expanaion haa 
increased dramatically aince 1979; in the three year period between May of 
1979 and 1982, the ESL student population tripled, due largely to the 
settlement of Indo-Chinese refugees in the city. If the next three-year 
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period were to show such growth, 4,500 ESL students in Calgary would require 
special language training by 1985. In actuality, growth rate My more 
realistically be expected to level in the immediate future, in spite of 
anticipated Lebanese immigration to Canada. More conservative federal 
iwnigration policy adopted in May of 1982, coupled with high rates of inflation 
and growing unemployment suggest that even in Calgary the rate of growth may be 
less than that observed in previous years. 
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1. OVERVIEW 

The purpose of the •valuation of Calgary Board of Education ESL Services, 
Grades 1-12, was to assist tha Board in providing appropriate educational 
experiences for ESL students by collecting, analysing and reporting the 
attitudes and opinions of students, parents, teachers and administrators 

It • 

regarding the effectiveness of the existing ESL program by imm of a needs 
aiiumnt and, baaad on this information t by advancing recommendations for 
change. In addition, it was antieipatad that tha information ganaratad 
from such a study would have province-wide implications for ESL instruc- 
tion* 

Tha study sought to evaluate currant ESL program effectiveness while at the 
same time assessing unmet needs. Therefore t five research questions were 
posed. These included: 

1. STUDENT NEEDS 

What special need of the English aa a Second Language student popula- 
tion need to be addreaaed by the Calgary Board of Education's English 
aa a second Language program? 

2. PROGRAM NEEDS 

What is the aost effective way or ways to organise, administer and 
deliver the Calgary Board of Education's English as a Second Language 
program in order to meet student needs effectively? 
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3. STAFF NEEDS * 

What considerations related to the teaching staff of the Calgary Board 
of Education's English as a Second Language need to be addressed in 
order to emure the program's effectiveness? 

4. RESOURCE NEEDS 

What resources are required and how should they be deployed in order to 
operate the Calgary Board of Education's English as a Second Language 
program effectively? 

5. COMMUNICATION NEEDS 

What methods should be employed to ensure that information regarding 
ESL students, their needs and progress, can flow easily both through 
the system and to and from their homes? 

The ESL Evaluation Study was limited to individuals involved either 
directly or indirectly in the Calgary Board 1 of Education's English as a 
Second Language program during the period January to June, 1982. Based on 
information collected in Phase I of the Evaluation Study, |he following 
list of stikly participants was developed: 

1. ESL Students 

2. Parents of ESL Students 

3. ESL Teachers 

4. Regular Teachers of ESL Students 

5. Principals of Host Schools 

6. Principals of Feeder Schools 

7. Central Office, and ESL Administrators 
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ESL Studants wara com id trad studants whosa flnt languaga was othar 
than English, who had not yat achiavad functional fluancy in tha English 
languaga, and who vara racalvlng ESL instruction at tha timt tha study was 
conduct ad. 

Parants vara conaidarad to ba althar par ants, brothars and sis tars, 
ralatlvas or guardians; in othar words, whoavar c l a iw a d raaponalbllity for 
tha cara of tha ESL stud ant. 

ESL Taachars vara daamad thosa taachars, ganarally with spaciallsad 
training in saeond languaga instruction, who vara char gad with tha 
raaponalbllity of taachlng English to ESL studants in ordar to prapara thaw 
for succass in ragular class as at thalr approprlata grada laval. 

lagular Taachars of ESL Studants wara daflnad as thoaa taachars In tha 
normal school program who had ESL studants participating in thalr clasaas 
in addition to tha spadallsad ESL classas. 

Principals of Host Schools wara dafinad as principals of schools 
housing ESL claasas. 

Principals of Faadar Schools wara conaidarad principals of schools 
without ESL classas who transported ESL studants to a Host School on a 
ragular partial-day basis for ESL instruction. This group of principals 
was limtisd to Elamantary School only, as all Junior and Senior High 
Schools in tha study had ESL classas and wara tharafora consldarad Host 
Schools* 

5u 
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Central Office and ESL Administrators involved in the study were those 
administrators in the Calgary system whose administrative functions were at 
least partially related to the operation of the ESL program. 

Both major forms of program delivery as defined in Chapter I were examined; 
specifically, the Partial Day Model, employed in Elementary Schools, and 
the Rec;?tion Class Model, employed in the Junior and Senior High Schools. 
In addition, the three expetimental projects outlined in Chapter I were 
scrutinized. These included the Resource Room Withdrawal Project at 
Acadia School, the Itinerant Teacher Withdrawal Project in a number of 
Elementary Schools in the East Area, and the Pre-Employment Pre-Vocational 
English as a Second Language (PEPVESL) Project at Forest Lawn Senior High 
School. 

The study was designed in such a way that a representative sample of Host 
Schools became focal points. They provided the pool from which study 
participants were selected. All investigation was limited to those 
schools, their Feeder Schools and their administrators. 

Data was collected by means of interviews and questionnaires. Structured 
interviews were used with Elementary ESL students and parents of ESL 
students, while informal interviews were conducted with Central Office, 
and ESL administrators. Queetionnairas contained both structured and 
open-ended items and were administered to Secondary ESL students, ESL 
/teachers, regular classroom teachers, and Host and Feeder principals. 

The following sections will present a detailed explanation of sampling 
procedures, instrumentation, data collection procedures and data analysis 
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methods employed in the study 9 along with ion comment* on limitations of 
the study. 

2. SAMPLING PROCEDURES 

A multi-stage duster stapling method m employed in the study to Identify 
participants. Tha first ataga involved *hm selection of clusters 9 or 
schools. This stage also identified the Host principals (or principals of 
schools with ESL classes) 9 and the ESL teachers who would participate in 
the study. 

The second stage involved the selection of ESL student and parent partici- 
pants. This stage also identified the pool of regular classroom teachers 
of ESL student from which participants would he selected. 

The third stage involved the selection of. regular classroom teachers and 
— Feeder principals who would participate in the study. 

In summery 9 the sampling procedures employed in this study provided a 
representative base of 57% of all schools hosting ESL classes 9 22X of all 
ESL students represented by either themselves or their parents 9 622 of all 
ESL teachers, 21 of all Regular Classroom Teachers and 16Z of all princi- 
pals of regular schools. A detailed explanation of sampling procedures 
follows. 

Stage 1 - Selections of ESL Schools. Host Principals, sad ESL Teachers 

To select the schools which would participate in the study 9 a stratified 
- sampling method was employed. Using a February B 9 1982 ESL Staff List and 
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the ACT Calgary and District White Pages phone book, it was possible to 
organise current schools with ESL programs into cells by City quadrant and 
school level (Table 5). In cases where a school appeared in two cells, the 
* program with the lesser enrollment was deleted. For example: Langevin 
Elementary had 27 students, Langevin Junior High had 45 students; there- 
fore, the elementary program was deleted. 

A table of random numbers was employed to select approximately 50% of 
schools per cell. In fact 22 out of a possible 41, or 57* was selected. 
This selection procedure provided a pool of 758 ESL students, or 532! of 
the total population of 1425 ESL Students for further sampling; (Consult 

a 

Table 6). In addition, this process identified the Host principal! (22 
participants) and the ESL teachers (42 participants) who would be involved 
in the study. 

It had been planned to parcel out for separate study the schools involved 
in the three special projects referred to earlier; namely, the Resource 
Room WitMrawal Project at Acadia School, the Itinerant Teacher Withdrawal 
Project in six Elementary Schools in the East Area, and the Pre-Employment 
Pre-Vocational English as a Second Language (PEPVESL) Project at Forest 
Lawn Senior High School. In fact, Acadia School was identified in the 
sanple selected and wa> treated in the regular manner. Only the other two 
projects required special treatment. The PEPVESL students were parcelled 
out of the total ESL population at Forest Lawn Senior High School, also 
identified in the sample. A 50Z random sample of schools involved in the 
Itinerant Teacher WitMrawal Project was selected; specifically, Annie 
froote, Pineridge and Falconridge. 
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'TABLE 5 

SCHOOLS WITH ESL CLASSES IT SCHOOL TYPE AND CITY QUADRANT 



CITY 
QUADRANT 

<smnni typk 


N.E. 


N.W. 


S.E. 


S.N. 


ELEMENTARY 


Alex Munroe 

* Catherine Nichols Gunn 
Langevin (d) 

* Riverside Bungalow 


* Brentwood 

* Cambrian Heights 
Kensington Roed \ 


* Acedia 

Janes Short Manorial 
Maple Ridge 

* Mountain View 

* Patrick Alrlle 
Victoria 


Calgary Hebrew 

* Connaught 
Glenbrook 
Kings land 

* Rosscarrock 
Spruce Cliff 

* Windsor Perk 


JUNIOR HIGH 


* Bob BJ wards 
Georges P. Vanler 

* Langevln 


* Parkdale 

* Senator Patrick Burns 
Sir John A* HacDonald 


* Ernest Morrow 
Ian Basalgette 

* Sir Wilfred Laurler 
Victoria (d) 


* A.E. Cross 
Calgsry Hebrew (d) 
Mount Royal 

* Wood as n 


SENIOR HIGH 




Crescent Heights 

* Janes Fowler 

* Queen Elisabeth 


"Forest Lawn 
Lord Beaver brook 


Central Manorial 
* Ernest Manning 

i 



(d) deleted fron selection procedures 

* selected for the study 
** excluding PEPVESL progran 

\ 
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TABLE 6 

SCHOOLS WITH ESL CLASSES SELECTED AS STUDY SAMPLE 



PROGRAM TYPE 



Elementary 



AREA 
N.E. 

N.W. 

S.E. 

S.W. 



SCHOOL 

Catherine Nichols Gunn 
Riverside Bungalow 

Brentwood 
Cambrian Heights 

Acadia 

Mountain View 
Patrick Airlie 

Connaught 
Ros scar rock 
Windsor Park 



fESL STUDENTS 

13 
25 

33 
32 

28 
85 
38 

40 
20 
14 
329 



Junior High 



N.E. 



N.W. 



S.E. 



S.W. 



Bob Edwards 
Langevin 

Sen. Patrick Burns 
Parkdale 

Sir Wilfred Laurier 
Ernest Morrow 

Woodman 
A.E. Cross 



34 
45 

25 
19 

21 
7 

48 
32 
231 



Senior High 



N.E. 
N.W. 

S.E. 
S.W. 



James Fowler 
Queen Elizabeth 

♦Forest Lawn 

Ernest Manning 



35 
42 

63 

58 
198 



TOTAL 



758 



* excluding PEPVESL students 
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As the Calgary Board of Education administers its schools In five Araaa as 
opposad to tha four city quadrants, a tabla has baan developed which 
tranapoaaa tha complete list of sample schools (including spaclal pro j acts) 
into administrative Araaa (Tabla 7). 

Identification of tha saapla schools i— odiately Identified tha ESL 
teachers and Boat principals to ba involved in tha study. All of tbaaa 
people, or 1002, vara selected. 

Staga 2 Selection of ESL Stud ants and Paranta of ESL Stud ants 

Studant salactlon was traatad diffarantly at tha Elementary and Sacondary 
levels. Class liata vara collactad from tha ESL claaaaa in tha 10 Elmnen- 
tary schools salactad for tha study. Af tar a random start, every fifth 
studant name, or 202 of tha population* was salactad for an interview. For. 
tha Itinarant Taachar Withdrawal Project, 1002 of tha atudanta in tha three 
schools was salactad. 

At tha Sacondary school laval, class timetables for claaaaa above tha 

baginnar ESL laval vara collactad for tha 12 Junior and Sanlor High Schools 

f 

aalactad for tha study. As tha questionnaire would ba administered in a 
group setting, it was d acid ad that claaaaa rathar than individuals would ba 
randomly aalactad. Therefore after a random start, ona claaa par, sample 
achool was selected for participation in tha study, in addition to tha 
PEPVESL class, asking numbers at the Sacondary level larger than the 
proposed 202. (Consult Table 8 for an analysis of propoaad and actual 
^ atudent numbers.) 
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TABLE 7 

SAMPLE SCHOOLS BY ADMINISTRATIVE AREA 



ADMINISTRATIVE 
AREA 

North 



SCHOOL TYPE 
Elementary 

Junior High 
Senior High 



SAMPLE SCHOOL 

Brentwood 
Cambrian Heights 
Catherine Nichols Gunn 

Par kd ale 

Senator Patrick Burns 

James Fowler 
Queen Elisabeth 



CITY 
QUADRANT 

N.W. 
N.W. 
N.E. 

N.W. 
N.W. 

N.W. 
N.W. 



East 



Elementary 



Junior High 



Senior High 



Mountain View 
Patrick Airlie 
Riverside Bungalow 

Bob Edwards 
Ernest Morrow 
Langevin 

Sir Wilfred Laurier 
Forest Lawn 



S.E. 
S.E. 
N.E. 

N.E. 
S.E. 
N.E. 
S.E. 

S.E. 



West 



Elementary 

Junior High 
Senior High 



Ross car rock 
A.E. Cross 
Ernest Manning 



S.W. 
S.W. 
S.W. 



Southwest 



Elementary 
Junior High 
Senior High 



Windsor Park 
Woodman 



S.W. 
S.W. 



Southeast 



Elementary 

Junior High 
Senior High 



Acadia 

Connaught 



S.E. 
S.W. 
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TABLE 8 



PROPOSED AND ACTUAL ESL STUDENT PARTICIPANTS 



SCHOOL TYPE 



Elementary 



ESL STUDENT 



PROPOSED 



Junior High 



Senior High 



SCHOOL 

mm VM v v mm 


POPULATION 


SAMPLE 


*Acadia 


28 


6 

w 


* Annie Foote 


4 


4 


Brentwood 


33 


7 


Cambrian Heights 


32 


6 


Catherine Nichols Ounn 


13 


3 


Connaught 


40 


8 


*Falconrldge 


7 


7 


Mountain View 


85 


17 


Patrick Airlie 


38 


8 


*Pineridge 


8 


8 


Riverside Bungalow 


25 


5 


Ross car rock 


20 


4 


Windsor Park 


14 


_3 


TOTAL 


347 


86 


A«£« Cross 


32 


6 


Rob Edwards 


34 


7 


Ernaat Morrow 


7 


l 


T^nf Avln 


45 


o 

^ 


Parkdale 


19 


4 


Sen. Patrick Burns 


25 


5 


Sir Wilfred Lauriar 


21 


4 


HVWUMMI 


48 


7 


TOTAL 
iviAb 




A3 


Ernest Manning 


58 


12 


Forest Lawn 


63 


13 


epEPVESL 


12 


12 


Jaaes Fowler 


35 


7 


Queen Elisabeth 


42 


_8 


TOTAL 


210 


52 


STUDENTS 


788 


181 



* Special Projects 
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In summary, 31X of the student pool of 788 (including Special Projects), or 
242 students" participated L in the study (Table 9). This was 17Z of the 
total ESL itudent population of 1425 students. 



The selection of parent! of ESL itudenti proceeded in a similar f aihion. 
At the Elementary level, the aane claii liiti were employed. After a 
random ■ tart, every tenth itudent name, or 10Z, was selected to identify a 
parent name. At the Secondary level, claii liiti were obtained for the 
claiiea ielected for administration of the ESL Student Interview/Question- 
naire and every tenth name wai ielected for parent identification. Parents 
involved in the Itinerant Teacher Withdrawal Project and the PEPVESL 
Project were handled in a iimilar faihion at the 10Z level. A liit of 78 
parenti was thui developed. It must be* noted that these parents were not 
the parents of the ESL students taking part in the study. Therefore, the 
pool of students was broadened by parent representation so that 320 
students or parents of students, or 22Z.of the total ESL student 
population, were represented in the sample. 

Sta ge 3 - Selection of Regular Classroom Teachers and Feeder Principals 

The selection of regular classroom teachers took place in -the^oilffwing~ 
manner. At the Elementary level a list of regular classroom teachers was 
developed by consulting the interview data provided by Elementary ESL 
student participants. After a random start, every third teacher was 
selected. At the Secondary level, ESL teachers in each sample school were 
asked to provide the names of three regular classroom teachers who hail ESL 
students in their classes. Thus a sample of 70 regular classroom teachers 
was devised* * 

6u 
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TABU 9 



SUMMARY OF ESL STUDENT PARTICIPANTS 



SCHOOL TYPE 



NUMBER OF 

SC HOOLS 
IN STUPT 



ESL 
STUDENT 
POPULATION 



PROPOSED ACTUAL 
SAMPLE Z SAMPLE 



Elnantory 



13 



347 



86 



25Z 



86 



25Z 



Junior High 



231 



A3 



19Z 



85 



37Z 



S«nlor High 



210 



52 



25Z 



71 



34Z 



TOTAL 



25 



788 



181 



23Z 



2A2 



31Z 



ERIC 
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The list of Elementary regular classroom teachers mentioned above provided 
the Feeder principals to be involved in the study. The principals of all 
twelve Feeder Schools represented by Elementary regular classroom teachers 
in the study, or 100X, were selected. 

In s umma ry, then, sampling procedures led to the selection of the following 
study participants: 

242 ESL Students 
78 ESL Parents 
42 ESL Teachers 
70 Regular Classroom Teachers 
32 Principals (22 Host, 12 Feeder) 

In addition, administrators were interviewed in an informal manner as their 
roles became evident as impinging on the ESL program. 

3. INSTRUMENTATION 

In general terms, activities employed in the development of the instruments 
included the following:. 

1. Development of Draft 1 of the interview/questionnaire based on issues 
highlighted in Phase I of the ESL Evaluation 

2. Revisions based on initial feedback from the Evaluation team members 

3. Development of Draft II ■ 

k. Field testing and circulation to the ESL Evaluation Steering Committee 

members . 

5. Revisions based on feedback from the Field Test participants and 
Steering Committee members 

6. Development of the Final Version of the interview/ questionnaire 

7. Printing 
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Tha majority of study participants had to ba pollad prior to tha and of tha 
school yaar, Juna 30, 1982. . As Phasa II of tha ESL Evaluation Study 
commancad In March, 1982, tlma was limit ad for inatrumant davalopmant. 
Consaquantly, aavaral of tha abova activitiaa occurrad aimultanaoualy. 
labia 10 pr or id as an outlina of tha a chad ul a adharad to for tha procaai of 
inatrumant davalopmant. 

Copiaa of tha fiva inatrumanta amployad in tha study ara provldad in 
Appandlx 1. 

4. DATA COLLECTION 



Tha raturn rata of quaationnairas and tha complation of intarviava vaa 
axtramaly high, with all inatrumanta baing complatad and ratornad at tha 
90Z rata or highar. This u nus ually high complation rata muat ba Judgad at 
dua to tha anthuaiaam of tha participants and to tha clarity of quaation- 
naira construction. Cartainly for Calgary Board of Education smployaaa, 
tha timing of quaationnairas cams at thair bus last aaaaon and yat thair 
ongoing intaraat in tha topic of tha ESL Evaluation ia damonatratad by 
thair complation rataa. Tabla 11 pr or id a a a summary of inatrumant 
complation rataa. 

An applanation of, tha data collaction mat hods amployad in tha ESL Evalua- 
tion study for aach instrumant follows. 
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TABLE 10 
SCHEDULE FOR INSTRUMENT DEVELOPMENT 



• FINAL 

INSTRUMENT » DRAFT I DRAFT II VERSION 

ESL Student Interview/ 

Questionnaire March 22— April 8 April 13— April 23 April 26 

ESL Parent Interview April 26— May 14 May 17 —May 25 May 26 

ESL Teacher Questionnaire May 3— May 14 May 17 —June 7 June 8 

Regular Classroom Teacher 

Queationnaire May 17— May 28 May 31 —June 11 June 14 

14 

Principal Queationnaire June 1— June 11 June 14 —June )J22 June 23 
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TAILE 11 

SUMMARY OF INSTRUMENT COMPLETION RATES 



QUESTIONNAIRE 

ESL Student Interview/ 
Questionnaire 

ESL Parent Interview 

ESL Teacher questionnaire 



legular Classroom Teacher 
Questionnaire 



Principal Questionnaire 



# OF COPIES 
CIRCULATED 
OR ANTICIPATED 



242 
78 
42 



70 
34 



# OF COPIES 
COMPLETED 

And returned 



242 
71 
41 



63 
32 



Z OF 
TOTAL 



100* 
91Z 
98Z 

90Z 
94Z 
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£Sk-6tud en t -Interview/ Questionnaire 

As mentioned previously, Elementary and Secondary students were handled 
differently. The 86 Elementary students vert Interviewed Individually by 
the ESL Evaluation team's Research Assistant using the ESL Student 
Interview/Questionnaire as a guide to questioning. 

Despite the youth of some of the respondents, the students were judged by 
the interviewer as being open and eager to talk. All but one of the 
Elementary students were able to respond to the interviewer in English. 
This one student required a Chinese interpreter. Generally, the interviews 
took twenty minutes. 

At the Secondary level, the ESL Student Interview/ Questionnaire was admin- 
istered in a class setting as a questionnaire to 156 ESL students, the 
Research. Assistant and ESL teachers circulating to respond to individual 
questions. Students were judged by the Research Assistant as being anxious 
to make their responses as correct as possible. Generally, the question- 
naire took forty minutes to complete in this manner. 

i 

ESL Parent Interview 

f ■ ■ 

Parents were contacted by the ESL Program's multilingual reception clerk to 
set up appointments for interviews. At that time, the need for an inter- 
preter was identified and the appropriate interpreter engaged. The Research 
Assistant and an interpreter then visited the parents in their homes, 
usually in the evening or' on weekends. The Research Assistant judged the 
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reception of eh* interview m f evourable on tht part of all parents. They 
greeted enthusiaatically tha Calgary Board of Education's Interest In chair 
opinions regarding their children's progress in school. Frequently, tha 
whola family was present. Occasionally tha parants had difficulty 
raaponding to certain questions if their own educational experience had 
haen Halted. The interviewer judged Che parents * ability to speak Engllah 
for Item A14 ("How such English do you speak?") according to the following 
scale: 

Ho English" 

The parent cannot apeak any English. 

(Translator required. ) 
"A littla English" 

Tha " par ant can communicate need a in sing la phrasas. In 

conversation, meaning may be loet. 

(Tranalator required.) 
"Quite a bit of English" 

Tha par ant can function in normal conversation with soma 

hesitation; however, maaning ia easily discovered. 
"Ha/sha apaaka English vail" ; 

T£a paroat can function In f ace-to-face convereation at normal 

speed with normal comprahanaion. 

Tha "interview las tad from approximately forty-five minutaa to an hour. In 
all 71 paranta wara interviewed. 



ESL Taachar Questionnaire 



Tha ESL Taachar Quaationnaira was circulatad through tha Calgary Board of 
Education's interoffice sail to the 42 ESL teachers working in the study's 
22 sample schools. A return envelope was provided, coded to help identify 
late queationnairea. Follow-up phone calls were made and all t but ope 
questionnaire, or forty-one, were returned. Thia missing questionnaire. was 
apparently sent to the University of Calgary by mistake and was lost. 
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Regular Classroom Teacher Questionnaire 



The Regular Classroom Teacher Questionnaire was circulated by interoffice 
mail to 70 regular classroom teachers in 30 schools (11 Feeder Schools and 
19 Host Schools). A return envelope was provided, coded to help identify 
late questionnaires. Follow-up phone calls were made and 63 questionnaires 
were returned. x 

\ 

Principal Questionnaire 

The Principal Questionnaire was circulated by interoffice mail to 34 
principals in 22 Host Schools and 12 Feeder Schools. It was later 
discovered that one Host School, Riverside Bungalow, which also houses the 
ESL Program administrative offices, had no principal and therefore the 
questionnaire was deleted. All the questionnaires were returned; however, 
the principal of one Host School returned his copy blank. Therefore, a 
total of 32 questionnaires provided usable data. 

5. DATA ANALYSIS 

The ESL Evaluation instruments provided two types of data for analysis; 
numerical data resulting from Ukert scale and Yes-No responses, and open- 
ended responses and comments. The numerical data was analyzed through use 
of the computer program, Statistical Package for the Social Sciences 
(SPSS). The open-ended responses and comments were analyzed for frequency 
and subjected to content analysis procedures involving the development of 
categories and the summarizing of responses. A more detailed explanation 
of data analysis techu'gues follows. 

CEE+1.50 I50J 6S 



/ 



Statistical Analysis 



Questionnaire ittu with numerical rasponaaa ware analyzed by the SPSS 

program resulting in a number of statistical functions for further 

analysis. The following functions provided useful information for the 

Evaluation Study; 

Frequency Analysis * numbers of responses per questionnaire 

item and sub-Item 
Chi -square Test * disparity between actual and expected 

frequencies (SPSS V 223) 
Craaer's V * degree of the relationship of the Chi-square Teat 
(Fophea, 276) 

Phi - similar to Cramer's V for a two-by-two table (SPSS, 224) 
Pearson Product-Moment Correlation Coefficient - degree and 
value of a linear relationship (Pophaa 9 70) 



Content Analysis 



Open-ended responses and comments were submitted to rigorous content 
analysis techniques aa outlined below (Barring ton, 1981): 



\ 



A. Development of Categories 1. Responses unitized 



B. Summary of Responses 



2. Responses coded by group 

3. Responses sorted by question number 

4. Categories determ>>^d for each 
question 

5. Responses resorted into categories 

1. Category descriptors developed 

2. Similar responses compiled 

3. Similar responses paraphrased 

4. Unique responses edited 

5 # Summary of responses for each 
question prepared 



The results of each questionnaire are summarized in Chapter IV. 
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6. LIMITATIONS OF THE STUDY 



At least two limitations to the study are evident to the researcher. The 
first involves ESL Program changes; the second is related to unconscious 
bias • 

ESL Program Changes 

The nature of the ESL Program is such that it responds to the fluctuation 
in demand for services. During the course of the study, feSL students 
entered the program, withdrew, completed, and changed schools. Student 
numbers fluctuated between 1467 in January, 1982 and 1344 in September. 
Staffing, from January to June, 1982 was increased by 3.2 full-time 
equivalent positions. ■ 1 

In addition, program changes weye made. The Resource Room Withdrawal 
Project at Acadia School was terminated at the end of June, 1982. A 
program somewhat similar to the PEPVESL program at Forest Lawn Senior High 
School was opened at Jack James Secondary Vocational School. The Itinerant 
Teacher Withdrawal Project was expanded to employ a total of 3.6 teachers 
working in four Areas as of September, 1982. And the development of a 
Multi-cultural Assessment Centre began also in September, 1982. 

t 

CEE+1.52 [52] 



Iharefore the picture of the ESL Program presented by the Evaluation study 
no longer reflects the reality of the Program and must be viewed with a 
certain flexibility. 

Unconscious Bias 

The research teas was limited to four members, a Coordinator and three 
lesearch Assistants, one of whom conducted the interviews, another analysed 
data, and the third conducted a review of the literature and prepared the 
information on the Canadian context of ESL provided in Chapter II. 
Although checks were built into the study, it is possible that unconscious 
bias was evidenced in the interpretation of data. Also, during the course 
of data analysis, it became evident that questionnaire construction for 
students aid parents had been biased towards an Immigrant population. 
However, particularly in the Itinerant Teacher Withdrawal Project, this 
turned out not to be the case and several Canadian-born non-English 
speakers had trouble interpreting such questions as, "How many years did 
you go to school in your own country? M When problems such as this occur in 
the data, a footnote appears for clarification. 

To counteract unconscious bias and to help broaden the perspective of the 
study, an additional factor was built into the study design. An outrof- 
province ESL expert reviewed study data and recommendations and prepared a 
letter of validation which is provided in this report on pages vi and vii. 
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CHAPTER IV * SUMMARY OF FIIDINGS 



This chapter provides a summary of findings for each of the five instruments 
used in the Evaluation Study. Appendix 3 provides these results in table form. 

1. ESL Student Interview/ Questionnaire 

A. OVERALL 

In all, 242 students were polled, mainly in the North and East Areas; 
7 22 were Asian, 112 European, and the rest of other nationalities, 
including Canadian. Approximately one-third of the students were in 
each of Elementary, Junior High, and Senior High Schools. Particularly 
at the Senior High level, but for all students over 13, a difference was 
apparent between the students 1 expected and actual years of schooling, 
indicating, in many cases, an interrupted education and, in others, 
simply a lack of schooling. In addition, 11Z of students were placed in 
grades below what would be expected for their age. 

Moifct of the students in the sample lived with their parents; 38X of 
their mothers were not employed, as were 172 of their fathers. Their 
# mothers' English language akills lagged noticeably behind their 

fathers*. Forty-two percent said that their parents had never met their 
teachers. The frequency of parent- teacher contact decreased as age/ 
grade increased so that at the Senior High level, two-thirds of the 
students said that their parents had never visited the school. Many did 
not want increased, contact citing their parents 1 lack of English 'skills 
as the main reason. 
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At tha Secondary laval, 36Z of tha ESL studants hald part-tint jobs. 
Moat of th* atudanta orar 16 workad batwaan 25 and 40 hours par vaak, 
ganarally cleaning offieaa or working in restaurants. Sanior High 
atidenta fait particularly praaaad for time and had littla chanca 
outaida school to practica thair English. 

0 4 

The students wn overwhelmingly positive about school in Calgary and 
likad both ESL and ragular classes. Elsaantary and Junior High students 
were particularly satisfied with ESL, thought their teachers were good 
aid that school was fun. vhila Sanior High stud ants fait diaaatiafiad 
am did not think thay vara laarning English faat anough. Many had 
anjoyad school in thair former country particularly bacauaa thay had had 
friania thara. Many had axpariancad trouble In adjusting to thair 
Canadian school; 64Z had received halp from thair ESL taachar. Tha lack 
of Canadian friends seemed to be tha major problem axpariancad by ESL 
students; only 32Z visited with Canadian frianda at laaat onca a waak. 

Fifty-three Elementary stud ants travelled from Feeder, to Boat Schools by 
taxi aui 74% of than were aatiafiad with tha arrangement. 

Secoaiary atudanta indicatad toat intaraat in tha program changes 
suggastad in tha quastionnaira. Thay wantad to have tutorial aarvicea 
in ESL onca thay wara in ragular claaaaa and no longar receiving ESL 
instruction. They also wantad tranaition claaaas in content araaa and 
increaaad vocational programming. 
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B. SPECIAL PROJECTS 

i 

The five students in the Resource Room Withdrawal Project at Acadia 
School were generally satisfied with school and with ESL, but all had 
experienced trouble in adjusting to the school; aost were between the 
ages of 6 aid 9. Only two students saw Canadian friends regularly aid 
two wanted increased parent-teacher contact. 

The 18 students interviewed who were involved in the Itinerant Teacher 
Withdrawal Project had been in Canada more, than two years. Some were 
born here. They were generally between the ages of 6 and 9. Many were 
unaware that they were receiving ESL instruction. Many indicated having 
Canadian friends, although few saw them regularly. None had experienced 
trouble adjusting to school. Most did not know if they wanted increased 
parent-teacher contact. 

The 10 students in the' PEPVESL Project at Forest Lawn High School were 
generally between the ages of 16 to 18. Most were Asian. Six students 
had had six years of schooling or less. Six students also cleaned 
office buildings, aost working between 25 and 40 hours per week. Only 
half of them were satisfied with ESL and felt they were learning English 
fast enough. Only one student saw Canadian friends frequently. Most 
wanted increased parent-teacher contact „ tutorial services, transition 
classes, credit for ESL, and additional vocational programming. 
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2* ESL Parent Interview 
A. OVERALL 

Seventy-one parents of ESL students wars interviewed using an inter- 
prstsr where necessary. Thslr children attended schools mainly In the 
East, Morth, and Heat Areas. Sixty-five percent were Asian, 18Z 
European, and the rest were Other Nationalities, or did not respond to 
the question; 47Z were Bothers, 31Z fathers, and 21Z toothers or sisters 
of ESL students. There were approximately equal nuahere of parents 
representing each student age category. The schooling differential was' 
again apparent, particularly for students over the age of 13; 25Z of 
students aged 16 to IB had four to six years of schooling in their 
former country. A certain amount of secondary migration was evident as 
291 had been in Canada less than a year, hut 41Z had been in Calgary 
less than a year. Eighty percent of parente were employed, 79Z spoke 
little or no Englieh, 63Z had never visited their child's school. 

Overall, parente were satisfied with s number of aspects of their 
child's educations their child's adjustment to Calgary (European and. 
Vietnamese parente were particularly eatief ied , parents from Hong Kong 
tended to be dissatisfied); their child's placement in ESL and in hie 
grade, although some parente indicated that their child h been pieced 
below his age group; the assessaent of their child's English skills, the 
method of ESL instruction snd supplementary language instruction in 
regular classes; their child's esse in ESL and regular classes; their 
child « s speed of language acquisition end progrees_JLn regular, classes; 
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their child '•ability to maintain hi» native language and cultural iden- 
tity; and information received from the school about the child. 

Parent* indicated only borderline aatiafaction with the following 
aspects of their child f s education: the child's ability to make Canadian 
friends; information received about extra-curricular activities; and 
information received about subjects their child should be taking in 
school. 

Parental dissatisfaction was evident in the following areas: the degree 
of contact with ESL teachers, regular teachers, the fiost School and 
Feeder School; awareness of counselling, library, learning assistance, 
interpreter, and tutorial services; and awareness , of help for 
parenting. 

Comments were most enthusiastic and positive at the Elementary level 
where several parents reported their child f s progress as rapid; however, 
several also indicated the presence of learning problems which needed to 
be addressed. Pprents of Junior High students were also positive in 
response, but a number reported etudent problems with grammar, 
vocabulary and content areas and several requested more tine for ESL. 
At the Senior High level, parents were concerned with the need for 
integration into regular classes, the lack of homework, and the need for 
guidance. Throughout, parents commented on thfeir children's lack of 
Canad ian friend s . None viewed it the school 1 s responsibility to 
maintain their cultural heritage. It is interesting to note that 
cultural heritage was not an issue for parents of Senior B^Lgh students. 
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Thraa parents whose childran vara itnrclvad In tha laaourca loo« With- 
drawal Projact at Acadia vara intarvi«w*U Two war a Allan, ona waa in 
tha Other nationality category; two were employed; two spoke Engliah 
wall; two had visited tha school, all wara positive regarding their 
child being transported by taxi to school. There was only one aspect of 
their child's education about which all three were positive: the supple- 
■entary language inetruction provided by regular classes. Two out of 
three were positive regarding 10 aapecta of their child'a education; all 
could only provide indeterminate reeponeee in aeven areas; and the 
■ajority were negative or divided in aeven araea. Commante were moetly 
nagativa in nature, although good communication waa cited between the 
ESL and regular teacher.. Learning problems provided the most concern 
for parents. Finally, all felt that their children would probably loee 
their cultural heritege. 

Four parenta of etudente involved in the Itinerant Teacher Withdrawal 
Project were interviewed repreeenting a number of nationalitiee 
including Canadian. Two were. fathers, two brothere or aiatera; all were 
employed and had good Engliah ekille; three had vieited the echool. All 
four parenta were aatiafied with 11 aapecta of their child'a education; 
indeterminate in nine areas; and divided in five araea. Their comments 
generally reflected eatief action with their child'a progreee; one parent 
vea negetive regerding the child's placement in a grade too low for his 

age; end comments tended to be negative regarding maintenance of 

/ 

cultural heritege. 

ri 

O • " r, ' 
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Four parents of students in the PEPVESL Project were interviewed. Three 

were Asian, one was Another Nationality; all were fathers; two were 

j ■ ' 

1 employed; all spoke only a little or no English; only one had visited 
the school. The schooling differential was evident in this group; two 
students had less than six years of schooling in their former country, 
two had less than nine. All had been in Canada between 19 and 24 
months. The parents were satisfied with seven aspects of their child's 
education; the majority were satisfied with four additional aspects; and 
the majority were indeterminate or negative about 15 other areas 
including their child's inability to make Canadian friends. Most 
comments owere negative and identified the lack of help in English from 
regular classes, the lack of Canadian friends, and the lack of contact 
with the school. 

3. ESL Teacher Questionnaire 

» 

Forty-one out of a possible 42 ESL teachers returned their questionnaires 
indicating a high level of- interest- ia the Evaluation Study. Slightly more 
than one-third taught each of Elementary and Senior High school, while just 
less than one-third taught Junior High. The largest proportion taugtit in 
the North Area, followed by the Southwest and Southeast Areas, while fewer 
taught in the East and West Areas. Teacher attitudes related slightly to 
their location, with those in the North and Southeast Areas strongly in 
favour of standardized achievement testing for ESL. Teachers in the West 
Area tended to be undecided on a number of issues. 
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Most tuchari had • full-time ISL t •aching aesignment. There vu a rela- 
tionship between teeching assignment and taachar attitudes: tha smeller tha 
taachlng assignment (i.e., .6 or .4 of a full-time position) tha less secure 
tha taachar fait as a staff member, tha lass adaquata she Judged coemunica- 
tions with the principal, and tha less committed she felt on a number of 
issues. 

The majority of ESL teachers saw between 21 and 40 students per day. The 
number of students a taachar saw tended to influence teecher attitudes in 
two areas: those who saw leas than 30 students par day fait that they 
provided adequate support for students 1 cultural needs, while those who saw 
wore than 30 students did not; and thoae teachers who saw less than 40 
students per day felt that they could use additional support from parent or 
student volunteers, while those who saw wore than 40 did not. 



Most ESL teechers spoke another language although their first language was 

. ; * 0 

English. One hundred percent of those who spoke enother language felt that 
it helped them teach ESL. Being able to speak another language influenced a 
nuaber of teecher attitudes. These teachers felt more strongly the need for 
administrative guidelines to deal with ESL students; they felt more strongly 
that additional support was needed from school system psychologists and 
speech pathologists; and they felt better able to meet ESL students' social 
and cultural needs than did those who spoke only English. 



The amount of preparation time allotted to ESL teachers tended to be either 
less than 30 minute, per day or between 30 and 90 minute, per day. Those 
teechers with between 30 and 60 minute, of prep time per day were .omewhat 
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more positive about meeting students* emotional and cultural needs and also 
felt more strongly a part of their school staff. 

V ■ ! ' ■ 

ESL teacher training and professional development appeared/ to he somewhat 

' O ' / 

limited. While 84Z had attended university courses in ESL instruction, only 
hAlf of them had taken three or more courses; Seventy-one percent had read 
three or more texts on ESL on their own; ^66% had read three or «ore journal 
articles on ESL this year; 51% had ever attended three or more conferences 
on ESL; and 49Z had attended three or more in-service activities this year; 

Many teacher attitudes were related to training and professional development 
activities. Generally those with more training, or who had acquired 
knowledge through personal efforts, tended to have stronger, more unanimous 
opinions than those without training or who had not made efforts to acquire 
knowledge related to ESL. Thope with more formal training felt more 
strongly that transportation arrangements interfered wijh both the teaching 
and the learning process; they felt •ore strongly the need for ESL program 
entrance and exit standards; and they felt/tffcrt etrongl^r^that additional 
support was needed from para-professionals and ' resource room teachers. 
Those who had read more texts on ESL instruction on their own tended to feel 
that regular classes did not provide effective supplementary language 
instruction and that ESL teachers did not have enough professional develop- 
ment time. Those who had read more journal articles during the year felt 
that the regular school environment did not support students* emotional 
needs; that ESL teachers did not have adequate prep time; that there was a 
need for curriculum consistency within each Division; and that more support 
was needed from resource room teachers. Those teachers who had attended 
three or more in-service activities related to ESL during the year tended to 
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be iMwhat more aupportive of the current ESL program: they agreed with 



students' placement in ESL mors strongly than those who had attended fewer 
in-service activitiea; they felt mors atrongly that the ayatea waa reapon- 
aive to changea in the ESL atudent population during the achool year; and 
they .supported the concept of independent atudy projecta for Secondary ESL 
students. 

All levels of ESL teachera were very dissatisfied with the atudenta' assess- 
ment prior to placaaeut, but Elementary teachera, in particular, reported 
thia concern^ Only 44X of all the teachera felt that atudenta had been 
pieced in the appropriate grade end, at the Elementary level, diveraity of 
teecher comments reflected differing practicea. Only 36X'of the teechers 
felt that atudenta were placed in the appropriate ESL class; dissatlsf action 
appeared to be moat evident e£ the Senior High level. 

*. ' „< * 

The teachera. were aoajwhat satisfied with their ability to «eet atudenta* 
instructional and aocial needa, but were dissatisfied with their ability to 
meet emotional and cultural needs except at the Elementery level where 
opinione'were reversed. They had a very low opinion of regular claaaroom 
teechers' ability to meet any ESL atudent needa except at the Junior High 
level where aupport waa. evident for reguler claaaroom teachera meeting 
instructional and aocial needa. Elementary and Senior High ESL teachera had 
indetermlnete opinions regarding the regular achool environment meeting eny 
ESL atudent needa while Junior High teachera reacted negetively. 

Generally, teachera indicated that the ataffing ratio of 12:1 waa appro- 
priate for the ESL claaaroom; however, commenta made by aeveral teachera 
claimed. that in reality the ratio waa 20:1. 
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Most teachers felt that their positions were secure except at the Elementary 
level where teachers indicated a certain lack of administrative support. 

Teachers were generally satisfied with the number of in-service activities 
provided, but comments indicated that the activities were neither theoreti- 
cal nor practical enough and that their scheduling caused problems. They 
did not feel that enough time was provided for professional development and 
comments indicated a desire to choose activities; some teachers felt locked 
in to school-based professional development activities* In addition, they 
felt that they did not have enough preparation time. 

Generally, teachers felt that the system was somewhat responsive to fluctua- 
tions in the ESL population, but comments at the Elementary and Junior High 
level we!re negative* 

The teachers supported a number of ESL program developments , specifically: a 
guide for ESL resource materials, curriculum consistency for each Division, 
curriculum development, and curriculum guidelines (either locally or provin- 
cially developed); administrative guidelines for dealing with ESL students 
and also for providing for ESL students with multiple handicaps; entrance 
and exit standards for ESL and standardized achievement testing in ESL; and 
ESL program articulation with the regular program. 

Mditional support services were wanted in the form of interpreters, home- 
school liaison workers, guidance, counsellors, para-professionals, school 
psychologist* , resource room teachers and parent or student volunteers. 



8;; 
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Elementary ESL teacher* indicated orerwhelaingly that transportation 
arrangements interfered with both the teaching and learning process. Most 
agreed that the language needa of ECS through Grade 2 children were better 
aerved in the regular classroom; however, juat over half of then wanted to 
aee the Itinerant Teacher Project expanded. 

Secondary ESL teacher a supported the following propoaed program changea: 
credit for ESL claaaea; tutorial aervicea; additional vocational program- 
m*u*g; tranaition claaaea taught by either ESL or content teachera; and 

reception claaaea for new ESL atudenta. 

i 

Moat ESL teachera felt that communication was adequate between thenaelvea 
and their principals, the ESL conaultant and the regular classroom teachera 
of their ESL atudenta. They indicated strongly that communication with the 
parenta of ESL atudenta were Inadequate. 

Overall. Elementary ESL teacher attitudea tedded to be poaitive and Senior 
High ESL teachers somewhat leaa poaitive. while Junior High ESL teacher 
attitudea were divided on a number of issues. 



4. Regular Classroom Teacher Questionnaire 

Ninety percent of the regular claaaroom teacher aample, or 63 teachera. 

«# 

returned their questionnaires. Most of theae teachers aaw five or fewer ESL 

students per day. They taught Mathematics. Physical Education. Science. 

Social Studies or Typing. Half of them taught in the Elementary School, 

one-third in Junior High and the rest in Senior High. Teacher attitudea 

I • 
were related to the level of the teacher* a achool: 60Z of Elementary and 

* # " 
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Junior High teachers felt positive about their ability to provide effective 
supplementary language instruction; 77X of Senior High teachers felt that 
they were not meeting ESL students' language needs. 

The largest proportion of teachers worked in the East Area, followed by the 
North, Southeast, West, and Southwest Areas. Teacher attitudes towards 
expansion of the - Itinerant Teacher concept varied by Area: Elementary 
teachers in the West ai*l East Areas strongly supported expansion of the 
concept, those in the North Area were somewhat positive, those in the South- 
east Area, undecided, aoi the single teacher in the Southwest Area, strongly 
opposed. 

Generally, regular classroom teachers were positive about the work of ESL 
teachers and the overall school environment meeting ESL student, needs. How- 
ever, they felt that no one was meeting students 1 cultural needs. As for 
themselves, they viewed their ability to meet language needs negatively 
while they felt positive about their ability to meet social and emotional 
needs. 

The majority of Elementary teachers did not feel that transportation 
arrangements interfered with either the teaching or the learning process; 
however, teachers* comments regarding transportation were generally nega- 
tive. Approximately half supported the Itinerant Teacher concept, but 
comments were mainly positive. 

Secondary teachers supported the suggested ESL program changes of providing 
tutorial services, additional vocational programming, transition classes in 
ESL using content and full-time in-school reception classes. 
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Generally, teacher attitudes were divided or indeterminate regarding 
adequacy of communication about ESL students in most areas, but they felt 
positive about communication with the ESL coordinator and negative about 

communication with the guidance counsellor in their school. Contents 

r 

indicated a desire to improve communication with parents of ESL students and 
with ESL teachers* 

5. Principal Questionnaire 

Thirty-two principals, or 94Z of the sample, completed and returned their 
questionnaires. Twenty of the principals worked in Host Schools, housing an 
ESL program, while 12 workod in Feeder Schools, sending their ESL students 
to a Host School for ESL instruction. 

Analysis of questionnaire responses indicated that on most topics, the atti- 
tudes of Host and Feeder principals varied dramatically, depending on 
whether they worked in Host or Feeder Schools. Ninety percent of Host 
principals thought the ESL teacher was meeting students' social needs, only 
452 of Feeder principals agreed. Ninety-five percent of Host principals 
felt that communication with the ESL teacher was adequate, 67 X of Feeder 
principals disagreed; 74Z of Host principals k felt that communication with 
the ESL consultant was adequate, 67X of Feeder principals disagreed. 
Seventy percent of Host principals thought that interpreter services were 
inadequate; the Feeder principals were undecided. On the other hand the 
Feeder principals supported the need for additional help from para- 
professionals, the Host principal* were undecided. 



CEEfl.6? [67] 



In addition, principal attitudes varied according to school level. Nearly 
602 of respondents worked in Elementary Schools (this figure was high 
because all 12 principals of Feeder Schools were, by definition, Elementary 
principals). Thirty percent worked in Junior High and 10Z worked in Senior 
High. The need for additional support -from guidance counsellors was 
strongly supported by Junior High principals, while Elementary principals 
strongly supported additional help from resource room teachers, and Senior 
High principals felt the need for administrative policies and guidelines to 
organize the ESL program within the school. 

The greatest proportion of principals worked in the East Area, followed by 
the North, West, Southwest, and Southeast Areas respectively. Principals in 
the Southeast, East, and North Areas supported the suggestion to expand the 
Itinerant Teacher concept across the>> system for ECS through Grade 2 
children; they also supported piloting the concept for Grades 3 through 6 
children. Principals in the Southwest Area opposed both ideas. Principals 
in all Areas except the West Area felt that conmuni cation with the ESL 
supervisor was adequate; Feeder principals felt that communication with the 
regular classroom teachers of ESL students was adequate except those in the 
West Area. Host principals in the Southwest and East Areas felt positive 
about the criteria they had been provided with to evaluate ESL teachers, 
while those in the West, Southeast, and North Areas were dissatisfied. 

Principal, attitudes also varied according to the number of ESL students who 
were receiving ESL instruction, as well as according to the number of ESL 
stwients they had who were not receiving ESL instruction. Host Schools had 
up to 80 ESL students receiving instruction, but most fell in the 21 to 50 
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studants catagory. Ftidtr principals had up to 30 ESL studants racaiving 
instruction, but aost bad fawar than 20. Thosa principals who had aora than 
40 ESL itudants vara aora positiva about thair own oriantation to tha ESL 
prograa; thosa with fawar than 40 ESL studants wantad additional halp fro* 
rasourca room taachars. Principals with up to 60 ESL studants supportad tha 
naad for adainistratira guidalinas to daal with fluctuations in tha ESL 

a 

population during tha yaar; thosa with aora wara dividad. Boat principals 
with up to 60 ESL studants wara satisfiad with thair c o — unl cation with tha 
ESL consultant; thosa with aora than 60 wara diyldad. Boat principals with 
21 to 40 ESL studants fait that tha languaga naads of Gradas 3 through 6 
children were better served in the ESL classroom; the rut of the principals 
were divided on the issue. Regardless of the number of ESL students that 
F««d«r principals had who vara receiving ESL instruction, all fait that 
policy was naad ad to refer ESL atudanta for essesswent and all felt that tha 
school environment wet students* social naada. They ware undecided about 
the ESL teecher meeting emotional naada and generally negative about the 
adequacy of support from home-school liaison workers and guidance 
counsellors. 

Host principals indicated that they had 20 or fewer ESL atudanta not 
receiving ESL instruction who should be, but one Feeder principal indicated 
that there were between 61 and 70 atudanta in that school who should have 
been receiving ESL instruction. In many caaea, thia principal' a opinions 
varied from those of the larger group. 



Principals reported a total of 18 ESL students with multiple handicaps; 
these appeared to be mainly related to learning problems. 
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Eighty-five percent of the principals had seen five or fewer parents of ESL 
students. Their attitudes were negative regarding the adequacy of communi- 
cation with parents on a number of topics related to the ESL program, the 
regular program and school services. 

Feeder principals were divided in their opinions regarding transportation 
interfering with either the teaching or the learning process. However, they 
all agreed that guidelines were needed for the organization of the ESL 
program within Host schools and for determining entrance into ESL classes. 
They felt that additional support should be provided by resource room 
teachers. Eight schools sent about five students to ESL class by taxi; 
three .schools sent 11 or more students by taxi. Three schools sent about 
five students by bus; one school sent more than 15 students by bus. One 
school had approximately 15 students walking to their ESL. class. Those 
principals who sent their students by taxi felt that the school environment 
supported students' social and emotional need6. 

Generally speaking, Host principals supported the ESL teacher meeting 
student needs twice as strongly as Feeder principals. Host principals 
supported the regular classroom teacher's ability to provide supplementary 
language instruction much more strongly than did Feeder principals , but 
Feeder principals supported the regular classroom teacher meeting other 
needs more strongly than did Host principals. All principals were very 
positive about the school environment meeting all ESL student needs except 
cultural ones. 
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There waa a relationahip evident bttvNn Boat principal attitudaa about ESL 
teachere and thair aatiafaction with thalr own in-eerviclng on ESL taachar 
•valuation. Tboaa who ware satisfied with their in-aervicing felt that ESL 
taachara net cultural needa, but tboaa who were positive about ESL taachara 
meeting social needa were negative about their own in-servicing, and thoae 
who were positive about ESL taachara seating language neada were negative 
about the teacher evaluation criteria with which they had. bean provided. 

There waa alao a correlation between principal attitudaa toward a regular 
claearoom taachara and expansion of the Itinerant Teacher concept for ECS to 
Grade 2 children* Principal a who felt poaitive about regular taachara 
meeting ESL students' social and cultural needa supported expansion of the 
concept* 

In addition, principals who felt that the school environment provided infor- 
mal language ezperiencea were poaitive about their own orientation to ESL 
atudent needa* 

However , the more principala felt that regular taachara met etud ante 9 
emotional needa, the leaa they felt that communication with parents waa 
adequate about courae and program alternativee** And another intereating 
negative relationahlp proved to be that the more principala felt that the 
regular teacher aupportad cultural needa, the leaa they felt that taachara 
had been provided with adequate orientation to the ESL program and to ESL 
atudent needs* 
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Regarding ESL teacher need*, Feeder principals were generally only able to. 
provide indeterminate responses. Host principals strongly supported the 
need for additional help from interpreters and home-school liaison workers, 
and supported the need for .ore help from resource room teachers, psycholo- 
gists and guidance counsellors. 

Opinions regarding the adequacy of ESL Teachers' Professional Development 
time were divided; however, there was strong support for holding a joint 
professional development day for Host Schools to enable ESL teachers to meet 
together. The area of professional development elicited more principals' 
comments than any other area: principals stressed the importance of staff 
orientation to the ESL program and BK. student needs and cited examples of 
professional development day programs on these topics which had worked 
well. 

Wh«n asked to develop a personnel profile of hiring criteria for an ESL 
teacher, Host and Feeder principals had slightly differing views. Host and 
Feeder principals agreed that the criteria of Personal Suitability and Atti- 
tudes Towards Immigrant Children were important, but Host principals also 
thought Interpersonal Skills with Staff Members was important while Feeder 
principals preferred Training in Second Language Acquisition. 

Generally, principals' attitudes towards their own orientation to the ESL 
program and the needs of ESL students were negative, while they were some- 
what divided regarding orientation of regular staff to the same topics. 
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Host principals generally fait the nead for a number of adminiatrative 
policial ralatad to the ESL program vhila Faadar principals made indeter- 
minate response*. 

Opinions ragarding the Itinerant Taachar concept ware varied. Boat princi- 
pals supported the suggestion that the naads of ECS through Grade 2 children 
were batter served in the regular classroom, while Feeder principals disa- 
gread. However, Feeder principals supported the expansion of the Itinerant 
Taachar concept for ECS through Grade 2 children across the ayatem and alao 
aupportad a pilot for Grades 3 through 6. 

Secondary principals thought that transition classes for ESL atudenta was a 
good idea whethar they ware taught by regular or ESL staff. They alao 
aupportad additional vocational programing, tutorial services, credit for 
ESL, indepandent study projects and recaption claaaaa for new ESL atudenta. 

Faadar principals wade negative or indeterminate responses regarding the 
adequacy of coamunication in most areas. Host principals felt positive, 
about communication with the ESL teacher, the regular classroom taachar, and 
the ESL consultant and supervisor. All felt that communication with paranta 
was inadequate. Moat felt very uncertain ragarding communication with the 
ESL student's "other* principal. 
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CHAPTER V - CONCLUSIONS AID IECOHMERDATIONS 

Well, what of Shiu, John, Gurdeep, Ken and their peers? Generally speaking, 
they love going to school in Calgary and living in Canada. They like their ESL 
classes and their regular classes and most are satisfied that they are learning 
English fast enough. They only wish they had more Canadian friends. 

Their parents, teachers, and principals tend to agree with them, but with a 
broader perspective, they also see some stresses and strains in the ,E{5L program 
resulting from rapid growth. 

i- 

Most of these problems can be ameliorated by the Calgary Board of Education 
through the development of policy in the area of ESL, through some program and 
curriculum changes^ and through a heightened awareness of multiculturalism on 

the part of all staff members. 

• » _ - ■ * * * 

It is hoped that the conclusions and -recommendations which follow will assist 
the Calgary Board of Education in providing appropriate educational experiences 
for ESL students, vill help administrators cope effectively- wittf a fluctuating 
ESL student population, awi will provide Alberta Education with information 
which can be used in the consideration of ESL programs across the province. 

The five research questions posed at the beginning of the study will provide a 
focus for both the conclusions drawn from the data collected and the resulting 
recommendations. 

/' ' • 
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1. Student Needs (1— arch Quae tion One) . j 

0 

What special aaads of the laglieh aa a Second Language a tod ant population 
to be addreeeed by tha Calgary Board of ■location* a English a* a 
Langoaga program? 

& 

t ■ 
A. CONCLUSIONS RELATED TO 1ESEA1CH QUESTION ONE 

Studant needs ufe* divided into four araaa: a) Instructional Needs; 
b) Social Naads; c) Eaotlonal Naads; and d) Cultural Needs; and aach will 
be referred to in turn. 

a) Instructional Naads 

Sanlor High stuients ragistarad dissatisfaction *ith tha spaad of thalr 
acquisition of English, while Ele»entary and Junior High stiidants vara 
satisfied. In addition, vhila only half of all regular classrooa 
teachers „ indicated that thay were aee ting s tod ants' auppleaentary 
language naads affactivaly, at tha Sanlor High level, 77X of ragular 
daearooa taachars fait, thft thay vara not providing aff active 
supplementary language instruction. Thar afore, it can be concluded, at 
the Senior High level, that ESL students' instructional needs in both 
the ESL classrooa and the regular classroom are not being adequately 
net* 

Another need area related to Senior High students is their lack of 
schooling. In the age 16 to 18 category, 25Z of* students ha*e had only 
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four to six years of schooling in their former country. There is 
currently no booster-type program which addresses the need for academic 
and conceptual upgrading as wall as language development, 

At the Elementary level, principals in the study identified 18 ESL 
stulents with multiple problems or special learning needs. Several 
parents registered concern that their children's special learning needs 
were not being met ami few were aware that the Calgary Board of Educa- 
tion provided learning assistance and resource room services. . It 

appears that current ESL students are not being provided with tehose 
» ....... * 

services available to regular students with special learning needs. 

A final instructional need of ESL students at all levels involves 
assessment and placement. ESL teachers were dissatisfied with the 
adequacy of current ESL student assessment prior to placement and with 
placement in the appropriate grade. The comments of some parents 
supported these concerns. 



b) Social Needs 

The Social integration of ESL students is an area of which all staff 
members should be made aware. ■ Only 322 of those stuients interviewed 
actually visit with Canadian friends outside of school at least once a 
week. Parents underlined the need for their children to have English- 
speaking friends. ESL teachers felt, in particular, that at the Junior 
High level, ESL students' social needs were not being met. 
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c) Emotional Needs 



Although ESL teachers were viewed by other staff members me doing an 
excellent job, they themselves felt that they were not meeting ESL 
students 9 emotional needs adequately. Both ESL teachers and principals 
of Host schools felt that additional support should be provided by 
Guidance Counsellors end School Psychologists to aid ESI* teachers in 
meeting students 9 emotional needs. In addition, at the Elementary 
level, regular classroom teachers were not perceived by ESL teachers as 
supporting students 9 emotional needs. 

d) Cultural Needs 

All jvtaff members indicated that ESL students 9 cultural needs were not 
being met. The high priority given to the concept of Multicultural 
Liaison Workers by both ESL teachers and Boat principals supported this 
view. Such workers would link ESL students and their families with the 
school and the community. A copy of the role description for similar 
workers in the Vancouver School Board ia attached in Appendix 4. It 
must be noted that parents were generally satisfied with their 
children 9 s ability to maintain both native language an! cultural iden- 
tity. 
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V 

B. RECOMMENDATIONS RELATED TO RESEARCH OUESTION ONE 

Based on these conclusions regarding ESL students 1 needs, the following 
recommendations are made: 

RECOMMENDATION 1 

That criteria, including time lines, be adopted for the complete 
integration of ESL students into regular classes at all levels in the 
school system, but particularly at the Senior High level. 

RECOMMENDATION 2 

That support services, such as drop-in tutorial services in schools, he 
provided in schools on an ongoing basis for ESL students. who have been 
placed in regular classes. 

RECOMMENDATION 3 

That transition classes involving content areas be developed and taught 
by ESL and regular staff for both Junior and Senior High ESL programs 
and that coujpletion of these courses be included on students* records. 

RECOMMENDATION 4 

That Alberta Education be approached regarding the granting of credit 
for satisfactory completion of transition courses at the Senior High 
level. 
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That a booster program b« developed at the Senior High level for 
•tudente having an educational gap of more than two year* which would 
involve academic upgrading, career counselling for both students and 
their parents, and tutorials in the native language to aid conceptual 
development. 

RECOHMENDATIOB 6 

That the Calgary Board of Education confira that all resources availa- 
ble to regular students be made available to ESL students, including 
such services as resource rooms, Learning Assistance Centres, school 
psychologists, and guidance counsellors. 

EECOHMEKDaTIM 7 

That all ESL students be assessed to identify both language and educa- 
tional needs prior to placement in schools and be assessed periodically 
thereafter to monitor progress. 

RBCOMMEHDaTIOB 8 

That grade placement of ESL students be determined by their chronolo- 
gical age. 
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RECOMMENDATION 9 



That a policy endorsing multiculturalism be adopted by the Calgary 
Board of Education, acknowledging the presence of students of all 
nationalities as an enriching factor for all. 

RECOMMENDATION 10 

That all schools, but in particular the Junior High schools, stress 
integrative social activities and foster multicultural awareness 
through such strategies as buddy systems, international games, and 
multicultural field trips. 

RECOMMENDATION 11 

That a team of para-professional Multicultural Liaison Workers be 
established to link ESL students, their parents, and their ethnic 
communities with school staff, the school, and community resources. 



2«_ Program Needs (Research Queation Two) 

What la the most eff active way or ways to organixe, administer and deliver 
the Calgary Board of Education's Engllah as a Second Language program in 
order to meet students' needa effectively? 
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A. CONCLUSIONS RELATED TO RESEARCH QUESTION TWO 



There are currently two major delivery nodes being employed by the ESL 
program: a) The Partial Day Model, which occurs at the Elementary level, 
involving the withdrawal of ESL students from Feeder Schools for a portion 
of the day and the transportation of them to a Host School in order to 
attend an ESL class; and b) The Reception Class Model, which occurs at the 
Secondary level, involving the permanent registration of ESL students in a 
school having ESL classes with increasing integration into regular classes. 
In Edition, three special ESL projects were in operation in the 1980*81 
school year. These were: c) The Resource Room Withdrawal Project at Acadia 
School with ESL students from outside the community being transported on a 
full-time temporary basis to the school for both ESL and regular classes; 
d) The Itinerant Teacher Withdrawal Project in the Eaat Area involving one 
Itinerant Teacher travelling fron achool to achool to provide aupport and 
materials for regular classroom teachers in Division I with ESL students 
fully integrated Into their classes, as well as to work with ESL students 
on an ad hoc basis; and e) The Pre-Employaent Pre- Vocational English as a 
Second Language (PEPVESL) Project at Forest Lawn Senior High School, 
providing an alternative course of study for a group of 15 ESL students who 
apent at least a year In ESL already, but whose progress had been slow. 
Each of these delivery sodas and special projects will be addressed in 
turn. Finally, aoae conclusions will be drawn regarding general program 
needs in the area of policy development and curriculum development. 
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a) The Partial Day Model 

Two serious problems are evident in this model as it is currently being 
employed. These are: i) An Information Gap; and ii) Transportation 
Costs. 

i) An Information Gap 

A glance at the responses of Feeder principals reveals their 
serious lack of knowledge about the ESL program and the needs of 
ESL stuients. For example, 83% of Feeder principals indicated that 
their ESL students had no multiple problems or special learning 
needs as opposed to 35% of Host principals. In addition, they were 
much less positive than Host principals about the effectiveness of 
ESL teachers in meeting social, emotional, and cultural needs. 
Only 27% felt regular teachers were providing effective supplemen- 
tary language instruction compared to 80% of Host principals. 

In nearly all cases regarding needed administrative guidelines for 
ESL, 50% of Feeder principals made indeterminate responses. They 
reacted similarly when questioned about the adequacy of support 
services to ESL. 

Feeder principals 1 lack of understanding of the Itinerant Teacher 
concept was evidenced by the fact that 67% said that the language 
needs of Grades 3 to 6 children were better served in the ESL 
classroom, and 67% also said that the Itinerant Teacher concept 
should be piloted for Grades 3 to 6. 

10c 
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In all cum, communication regarding ESL between the principal and 
other staff members was judged at least 30Z lags positively by 
Feeder than by Host principals. It must also be notsd that the 
adequacy of staff orientation to the ESL program and ESL student 
needs was judged much less positively by Feeder principals than 
by Host principals. 

It appears that Feeder principals know little about the ESL program 
to which they semi their students and are mot as aware of ESL 
sttxient needs as Host principals. The ESL students enrolled in 
Feeder schools are being less well served than those in Host 
schools. The serious information gap evident in the Host-Feeder 
relationship weakens the effectiveness of the Partial Day Model. 

ii) Transportation Costs 



In our student sample, which constituted 17Z of the total ESL 
student population, 86 students were located in Feeder Schools. Of 
these, 29 went to ESL class by taxi, 21 by bus, ami the rest walked 
or made other arrangements. Principals' data indicated that while 
most schools sent five students or fewer by taxi, two schools were 
sealing between 11 and 15 students. One school sent more than 15 
students by bus, and one school allowed between 11 and 15 students 
to walk to their ESL class. 
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The estimated ESL taxi budget for 1982 ia $147,693 (Shaver, 1982). 
Problems cited by the Transportation Department included ever- 
changing arrangement^ for a changing population, taxi punctuality, 
and driver* attitud* 
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However, the costs involved in such a transportation network are 
not only financial, but also tine lost and effects on the teaching 
and learning process. Students are losing up to 30 minutes from 
their instructional day in travel time, as most students took 15 
minutes or less to get to their Host school. It must be noted, 
however, that eight students took up to half an hour to travel one 
way, and one student took nearly an hour. 

It is likely that the instruction they are missing in their regular 
classrooms is in the content areas, as it would be nearly impos- 
sible to synchronize Language Arts in every Feeder School with the 
ESL program in the Host School. The preparation time of ESL 
teachers is also frequently infringed upon by early arrivals and 
late departures. Principals also indicated that time was involved 
training students to use the bus and that students who stayed over 
the lunch hour required supervision. 

Sixty-three percent of regular classroom teachers felt that trans- 
portation arrangements did not interfere with the teaching process. 
This attitude is understandable because once the ESL student 
disappears from class the teachers 1 load is lightened. However, 
93% of *ESL teachers said that the teaching process in the ESL 
classroom was affected negatively by transportation arrangements. 
Taxis are late, students miss them, classes must be run according 
to city bus schedules, and arrivals and departures are impossible 
to synchronize. 
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Again, views differed regarding the learning process: 60Z of 
regular tuchtrs felt that transportation did not interfere with 
the learning process; 73Z of ESL teachers said that it did. 

Students and parents were generally positive regarding transporta- 
tion while principals were ambivalent. 

The financial costs, instructional time lost, and interference with 
both teaching aid learning processes, must be judged as factors 
working against the effectiveness of the Partial Day Model. " 

Therefore, it appears that ESL students in Feeder schools are being 
less well served then ESL students in Host schools. Their principals 
know less about their needs and less about how those needs are being 
met than do Host principals. They are losing valuable instructional 
tine while in transit, and their learning process is being interrupted. 
The Board is losing money by ad minis taring a complex' transportation 
network and by supporting transportation posts. And ESL - teachers 9 
primary task of language inatruction ia interrupted by juggling 
arrivals and departures of students. 

In conclusion, the Partial Day Model aa currently employed across the 
system is not providing ESL services effectively to all ESL students. 
Considering the different size of the ESL student population in 
different Areas of the system, a more local response to ESL atudent 
needa would be more appropriate. In consultation with ESL administra- 
tive staff. Areas could select a variety of instructional aolutiona to 
provide more responsive service to their ESL students. 
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b) The Reception Class Model 

The Reception Class Model at the Secondary level appears j&a be an 
effective way of delivering ESL instruction, witli the > following 
exceptions: i) The Need for Mministrative Structure at the School 
Level; ii) The Need for Vocational Programing; iii) The Need for 
full-time Reception Classes; and iv) The Need for Speeded Integration. 

i) The Need for Mministrative Structure at the School Level 

Senior High principals indicated strongly a need for administrative 
policies and guidelines for the organization of the ESL' program at 
the school level. Included were such areas as: f 

K Organization of the ESL program within the school 

2. ESL program size within the school 

3. ESL class size 

4. Criteria for placement of students within available ESL 
classes 

5. Degree of articulation between ESL and content areas 

ii) The Need for Vocational Programming 

Aside from the PEPVESL program (see below), students, teachers, and 
principals agreed that more vocational programming should be made 
available to ESL students. However, before another vocational 
program is mounted, careful consideration needs to be given to 
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fusibility of implementation and program goals and components. 
Other ESI programs should be consulted regarding their success with 
sini\ar courses, and parents and students should be consulted 
regarding their expectations.. 



ill) The Need for Full-Time Reception Cli 



Few schools, if any, at the Secondary level hold full-time 
reception classes for the new non-English speaking student. Both 
regular and ESL teachers felt: that such intensive full-time initial 
instruction in the school would apeed the process of integration. 

iv) The Need for Speeded Integration 

The dissatisfaction of Senior High ESL students at their speed of 
language acquisition has been addressed above in the section 

entitled Student Needs. 

* i,' 

V 

■ \ 

A comment must be made about the Junior High ESL program. Apart 
from the need for social integration already identified, and apart 
from ESL teacher attitudes which tended to be diverse at this 
level, the data remains inconclusive regarding the ESL program at 
the. Junior High level. There is no clear eniforiement of the Recep- 
tion Class Model as it is currently employed. The importance of an 
effective ESL program for students in these middle years cannot be 
underestimated, but it remains unclear whether or not a relatively 
successful approach at the Senior High level is in .fact the most 
appropriate for Junior High use. Further study is required. 
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It can, however, be concluded for thk Senior High Reception Class Model 
that it is ' an appropriate delivery mode which can better address 
*. students' needs if administrative policies at the school level are 
outlined, if vocational programming needs are addressed, if\ full-time 
reception classes are developed, a»k if the students' desire for more 
, rapid Integration is attended to* 

c) The Resource Room Withdrawal Project 

Students in the Resource Room* Withdrawal Project indicated general 
satisfaction with Acadia Sphool and with the ESL program, although all 
had experienced trouble adjusting to the school and few saw Canadian 
friends regularly. The parents interviewed were positive about 
transportation arrangements, t?ut tended to be divided " in their 
attitudes towards the school and the ESL' program. In particular, -they 
cited learning problems which had not been addressed. Communication 
between O home atri schooi and between ESL and regular teachers was a 
positive aspect of this project. 

However, at the end of the 1982 school year, the project was^sminated 
for the following reasons: 1) The Resource Room Withdrawal Project 
created a false population by^bringing in students from outside the 
school's community; 2) The Resource Room Withdrawal Project took the 
responsibility for the immigrant child away from the Feeder school; and 
3) The Resource Room Withdrawal Project led to an inequitable sharing 
of regular teacher resources across the system (Wyatt: 1982c). 
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d) The Itinerant Teacher Withdrawal Project 

The Itinerant Teacher Withdrawal Project implemented in the Seat Area 
with one Itinerant Teacher suet be considered a success. Over half of 
the Division I students in the project were not aware that they were 
receiTi^ ESt instruction and had i experienced no difficulty in 
adjusting to school. Their comments were particularly enthusiastic 
about their regular classes. However, only 18Z saw Canadian friend a 
outside of school at least once a week. 

\ 

Parents interviewed were very satisfied with both ESL and regular 
classes, and with their child's ability to sake Canadian friends. The 
majority of ESL teachers felt that the language needa of these children 
are better served in the regular classroom. In the Seat Area, 82* of 
regular teachers and 57 Z of principals supported expansion of the 
concept. Elementary ESL teachers in all Areas were leaa enthusiastic 
about expansion of the concept. 

In the fall of 1982, while the Evaluation Study was atill under way, 
the Itinerant Feeder Withdrawal Project was expanded to employ a total 
of 3.6 ESL teachers in four Areas, including the continuation of the 
teacher described previously. One of the new Itinerant Teechers was to 
serve an ESL population in a poaaible 33 schools, although after 
initial assessment, only eight schools with a total of 30 ESL student* 
required her assistance. 
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It can be concluded that the professional development focus of the 
project is working successfully due to the support of the regular 
classroom teachers. The approach is certainly more cost effective than 
the Partial Day Model and more responsive to population changes. 
However, instructional areas of concern which need to be addressed 
includ e : 

i) Effectiveness of alternative methods cf ESL instruction employed by 
Itinerant Teachers (i.e., small group instruction, demonstration 
lessons, one-to-one instruction, etc.) 
ii) Establishment of guidelines for numbers of schools and students 
which can effectively be" served by one Itinerant Teacher 
iii) Social integration of ESL students compared with other ins true- 
tional models 
iv) Input of parents 

v) On-going annual review of project effectiveness and flexibility 
vi) Itinerant Teacher satisfaction 

e) The Pre-Employment Pre- Vocational English as a 
Second Language (PEPVESL) Project 

The PEPVESL Project does not appear to be meeting ESL student needs 
effectively. Only 50Z of the PEPVESL students felt that they were 
learning English fast enough. Sixty percent had tlx years or fewer of 
schooling in their former country and 602 worked up to a 40-hour week 
cleaning offices. Most parents interviewed hsd never visited the 
school. Only half were satisfied with their Child's progress in 
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regular cImim. Twenty percent of the student* saw Canadian frienia 
regularly and parent a vara concarnad about social integration. Both 
students and parents wished for more parent-school contact. 

The work experience component of the project appears to be inappro- 
priate for these students, already in the work force, because they are 
not paid for their efforts. The survival levels of English and Math 
uhich are part of the program are of a vocational nature, but may not 
be addressing the remedial needs of these students. 

Student needs and project goals are no longer congruent. The original 
goal of preparation for employment in a Canadian context is not 
addressing these students' pressing needs in the most effective 
manner. Therefore, this project should be terminated. 

An extension of the project into Jack James Secondary School in 
September, 1982, should be reviewed for goal clarification in light of 
the above conclusion. 

f ) General ESL Program Policy Development 

Principals and ESL t sachets supported the need for policy development 
at the Board level for the ESL program in the following areaa: 

i) Criteria for entrance to and exit from ESL claaaes 
ii) Criteria for dealing with ESL atudenta having multiple need a 
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Program standards for ESL would help to coordinate the ESL program 
acroBS the system. A clear policy which outlines a philosophy and 
procedures for helping ESL students who have multiple needs would 
ensure that these students are receiving equivalent service across the 
system. 

g) Curriculum Development" 

Although this study did not address the topic of curriculum with any 
degree of specificity, in general terms, certain issues relating to 
curriculum emerged from the data. 

i) There should he curriculum development within each Division of 
grades. 

ii) Curriculum consistency should be achieved within each Division of 
grades. 

iii) Guidelines for ESL should be developed either locally or jointly 
with Alberta Education, 
iv) ESL resource guides should be developed for ESL teachers and other 
staff members. 

ESL curriculum . development and curriculum consistency within each 
Division of grades would foster program coordination and be of parti- 
cular benefit for ESL students moving within the system. The issue of 
ESL guidelines has already begun to be addressed in a joint manner by 
local boards and Alberta Education. This will foster program coordina- 
tion on a provincial scale. Resource guides should be developed not 
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only for ESL teachers, bat Also for regular tttebtri who have ESL 
students In their class** to assist them in providing appropriate 
supplementary language instruction, and for all principals to assist 
then in providing access to comunity resources. 

B. RECOMMENDATIONS RELATED TO RESEARCH QUESTION TWO 

Based on these conclusions regarding ESL program needs, the following 
recommendations are made: 

1EC0HMEKDATX0* 12 

That use of the Partial Day Model be re-examined in light of the 
viability questions raised in this study. 

RKCOtfgHDATIM 13 

That consideration be given to the use of a variety of solutions to 
the ESL needs of each Area of the system in order to provide flexible 
and responsive ESL services, and that decisions about appropriate 
delivery modes be determined within each Area. 

EECttMEHDATIOff 14 

That ESL programs at the Senior High level be consolidated into 
specific schools and that principals of these schools provide for 
appropriate administrative representation. 
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RECOMMENDATION 15 



That full-time reception classes for non-English speaking students be 
provided in Senior High schools which offer ESL services. 

RECOMMENDATION 16 

That the feasibility of operating a vocational program for ESL students 
in secondary schools be considered, based upon the experiences of other 
major Canadian ESL programs, upon current and future secondary ESL 
student needs, and upon parental input. 

RECOMMENDATION 17 

That upon completion of its responsibility to currently enrolled 
students, the Pre-Employment Pre- Vocational English as a Second 
Language (PEPVESL) Project be terminated. 

RECOMMENDATION 18 

That the use of the Reception Class Model at the Junior High level be 
re-examined in light of inconclusive study findings about its viability 
for ESL students in these grades. 

RECOMMENDATION 19 

That the effectiveness of the Itinerant Teacher Withdrawal project be 
reviewed annually for flexibility, teacher satisfaction, ESL student 
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social integration* parental input, and adequacy of administrative 
guidelines, and that the findings be used as a factor in determining 
the future direction of this delivery mode. 

1ZCOHMEKDAXION 20 

That the Calgary Board of Education develop criteria for student entry 
to and exit from ESL programs. 

RBCOttfEHDATIOV 21 

That the Calgary Board of Education develop guidelines for providing 
for ESL students having multiple needs. 

BlCOtftfENDATIOV 22 

That the Calgary Board of Education encourage the development of ESL 
curricular guidelines for each Division of grades to foster program 
consistency and that these guidelines be disseminated to all principals 
and to regular classroom teachers of ESL students. 

lECWfmnUTTQg 23 

That appropriate ESL resource guides be developed for each of the 

following groups: principals, ESL teachers, and regular classroom 
teachers. 
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3. Staff Heeds (Research Question Three) 



What consideration* related to the teaching ataff of the Calgary Board of 
Education's Engliah a* a Second Language Prograa need to he addressed in 
order to ensure the progrr-t's effectiveness? 

A. CONCLUSIONS RELATED TO RESEARCH QUESTION THREE 

The Calgary Board of Education and its ESL students have been fortunate 
over the years to be served by a dedicated, hard-working and concerned 
group of ESL teachers, who are to be commended for their service. They are 
perceived by student^, parents, other teachers and principals as doipg an 
excellent job meeting students' instructional needs. However, the stresses 
and strains of a rapidly growing program have resulted in certain ESL 
teacher needs which must be addressed; specifically, a) Preparation Time; 
b) Staffing Ratio; and c) Professional Development* 

a) Preparation Time 

It appears that ESL teachers 1 preparation time is being encroached upon 
by a variety of factors. Only 44Z of ESL teachers indicated that they 
had adequate preparation time; 48Z had less than 30 minutes per day. 
The major problem at the Elementary level appeared to be the amount of 
time required for the coordination of students travelling to neighbour- 
hood schools during this period; and Senior High teachers indicated 
that their preparation time was taken up with tutorial work and 
administrative duties. The preparation time of ESL teachers should be 
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reviewed relative to tha* of regular teachera for adequacy of time and 
appropriateness of actiTitiaa performed during that time to anaurc that 
contractual obligation! ara being met. 

b) Staffing Bat io 

Thara haa baan uncertainty ragarding tha ataffing ratio for ESL 
taachara. Tha 12:1 full time aquivalant ratio which waa applied 
several yaare ago haa baan discarded. Son ESL taachara maintainad in 
thair comments that tha actual ratio vaa 20:1 full time aquivalant. 
Thia iaaua ahould ba clarified in writing and diaaeminated to all ESL 
taachara and thair principal! . 

c) Profaaaional Development 

The importance of pre-service training in ESL instruction and of 
ongoing profaaaional development activitiea cannot ba emphasized 
enough. Tha data collactad in thia study shows strong statistical 
responsible for tha recruitment and employment of ESL teachera and 
principals responsible for ESL teacher evaluation ahould sake 
themselves familiar with these findings. Two major conclusions can ba 
drawn: i) There is a need for relevant hiring and evaluation criteria 
for ESL teachera; and ii) Profaaaional development time la uaed 
inefficiently. 
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i) The Need for Relevant Hiring and Evaluation Criteria 
for ESL Teachers 

ESL teacher training and professional development appears to be 
somewhat limited in the Calgary area. While 84X of ESL teachers 
have attended university courses in ESL instruction, only half of 
them have taken three or more courses. Seventy-one percent have 
read three or more texts on ESL on their own; 66X have read three 
or more journal articles on ESL this year; 51% have ever attended 
three , or more conferences on ESL; and 49% have attended three or 
more in-service activities this year. 

There were significant statistical correlations between pre-service 
training or on-going professional development and positive teacher 
attitudes regarding ESL instruction. Those without training, or 
who had not made efforts to acquire knowledge related to ESL, 
tended to be uncertain or negative in their attitudes. 

There were significant correlations between the number of in- 
service activities attended by ESL teachers and their support of 
the administration of ESL. In addition, the language skills of ESL 
teachers also .proved to be influential. Seventy-one percent /of the 
ESL teacher sample spoke another language.' Without exception, they 
felt that this skill had helped them teach ESL. Significant 
correlations emerged between -their ability to speak more than, one 
language and their perception of ESL program needs. They also felt 
more strongly than monolingual teachers that they were meeting 
students' social and cultural' needs. 
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When principals wt asked to judge the Importance of m number of 
proposed hiring criteria for ESL cuchtrs, both Host and Feeder 
principals indicated that Personal Suitability and Attitudes 
Towards Immigrant Children were important criteria. They differed , 
however, on a third criterion: Host principals considered Interper- 
sonal Skills with Staff Members Important, while Feeder principals 
rated Training in Second Language Acquisition more highly. 
Ironically, while the data supports the primacy of pre-service and 
on-going training, Host principals who evaluate ESL teachers do not 
value this criterion as highly as the lesr informed Feeder princi- 
pals. This fact, coupled, with Host principals' limited in-service 
in ESL teacher evaluation (see .below), points to a weakness in the 
system relative to the need for clearly defined criteria or guide- 
lines for the hiring and evaluation of ESL staff. 

ii) The Inefficient Use of Professional Development Time 

Many ESL teachers are bound to school-based professional develop- 
ment day activities and thus are only able to meet other ESL 
teachers after hours. This has resulted in a scheduling problem 
for ESL in-service activities and may explain their low attendance 
rates at such functions. However, the strength of statistical 
relationships between professional development and teacher attitude 
suggests that attendance at in-service activities should be compul- 
sory. But the comments of some ESL teachers indicated that in- 
service activities were not meeting their needs. Therefore, a 
spectrum of activities should be provided to meet the needs of 
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teachers at different levels of professional development. In 
addition, it was noted that professional development activities in 
ESL instruction available at the university level were quite 
limited in nature. Therefore, the Calgary Board of Education 
should support its ESL staff needs by requesting that sufficient 
university-level training in ESL instruction be provided. 

Principals 1 comments indicated, on the other hand, that the 
participation of ESL teachers in school-based professional develop- 
ment activities related to the ESL program and ESL student needs 
were beneficial for staff orientation. Therefore , it seems 
appropriate that ESL teachers should spend some of their profes- 
sional development days with .their school staffs and the others 
with ESL teachers. Eighty percent of Host principals in the study 
supported the concept of holding a joint professional development 
day with other Host schools to enable ESL teachers to meet for such 
professional activities. This supportive attitude on the part of 
principals should be followed up,. 



B. RECOMMENDATIONS RELATED TO RESEARCH OUESTION THREE 

Based on these conclusions regarding staff needs, the following recom- 
mendations are made: 
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UCOtfEKULTZOI 24 

That principal! of schools having ESL ttachtrs reviaw the preparation 
tine of those telphers for both adequacy of time relative to regular 
teachers and appropriateness of activities performed during that time 
to ensure that contractual obligations are being met* 



RECOMMENDATION 25 




That the full time equivalent staffing ratio for ESL teachers be 
clarified in writing and disseminated to all ESL teachers and their 
principals • 

RECOMMENDATION 26 

That ESL teacher hiring and evaluation criteria be revised to make pre* 
service training and ongoing professional development priority items. 

RECOMMENDATION 27 

That participation in ESL professional development activities be a 
condition of employment for ESL teachers. 

RECOMMENDATION 28 

That schools hosting ESL classes arrange to have one joint professional 
development day per year to enable ESL teachers to participate in 

professional activities. 
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IE COMMENDATION 29 

That current ESL in-service activities be examined for their appro- 
priateness for ESL teachers who are at various 1 stages of their 
professional development. 

IE COMMENDATION 30 

That the Calgary Board of Education request that sufficient profes- 
sional training^in ESL instruction be provided by the University of 
Calgary and the other Alberta universities, 

4, Resource Needs (Research Question Four) 

What resources are required and how should they be deployed in order to 
operate the Calgary Board of Education's English as a Second Language 
program effectively? 

A. CONCLUSIONS RELATED TO RESEARCH QUESTION FOUR 

At the present time, the ESL program appears .to be well funded and few 
resource needs are evident. One area identified by principals as needing 
improvement was the provision of more funds for field trips and multicul- 
tural activities involving ESL students. Another problem area at the 
Elementary level was related to the availability of school funds for the 
specific purchase of ESL materials. 
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B. RECOMMENDATION RELATED TO RESEARCH QUESTION POUR 

Based on these conclusions regarding resource needs, the following recom- 
mend* t ion is made: 

RICMMnmAXIO* 31 

That principals who ha*e ESL students in their schools designate funds 
in their budget for ESL activities and supplies. 

* 4 

5m Co—ur.ication Needs (Research Question Five) 

What Methods should be employed to ensure that information regarding ESL 
students, their needs end progress, can flow easily both through the system 
and to and froei their h one s t 

A. CONCLUSIONS RELATED TO RESEARCH QUESTION FIVE 

a 

It is. apparent f ron the findings of thia atudy that information regarding 
ESL atudenta ia neither flowing through the ayaten nor to and from their 
hones. 

a) Syatem-wide Communication 

* * 

Within the systea, coaaunication regarding ESL students appears weak in 
two nain areas: (i) Staff In-Service on ESL; and (ii) Coaaunication 
among Staff Members. 

» 
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i) Staff In-Service on ESL 

Principals and regular classroom teachers who have ESL students in 
their classes do not feel that they have had adequate orientation 
to either the ESL program or ESL student needs. * 

Over half of the regular classroom teachers in the study indicated 
that they felt communication should be improved between themselves 
and their respective ESL consultants. Fifty-eight percent of 
Feeder principals felt that regular teachers had not received 
adequate orientation and approximately 40% of Host principals 
agreed. 

Only 33% of Feeder principals felt that they themselves had ade- 
quate orientation to the ESL program and the needs of ESL students. 
This finding is substantiated by the general lack of knowledge 
related to ESL demonstrated by Feeder principal responses to their 
questionnaire and has resulted in a major weakness in the Partial 
Day Model. j ~~ 

While 60% of Host principals felt that their orientation was 
adequate, only 30% were satisfied with their in-seryice on ESL 
teacher evaluation. Not surprisingly r Host principals' perceptions 
about ESL teachers' ability to meet students' language, emotional, 
social, and cultural needs correlated significantly to these 
principals' opinions regarding the inadequacy of their own in- 
Service on ESL teacher evaluation. 
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Therefore, it can be concluded that in-service activities should be 
conducted for regular classroom teachers having ESL students in 
their classes on the ESL program, on student needs, and on uulti- 
cultural avareness. All principals, whether they host ESL classes 
or not, should also receive similar in-service. Such activities 
could include foreign language-culture orientation sessions, could 
provide information on coinity resources, cultural adjustment and 
ita implications for teaching and learning, and could advance 
suggestions for creating a more positive multicultural atmosphere 
within the school environment* In addition, principals who have 
ESL teachers in their schools should receive in-service on ESL 
teacher evaluation and be provided with appropriate evaluation 
criteria. 

ii) Communication between Staff Hembora 

Communication between staff members about ESL atudenta, their needa 
and progress, was judged unsatisfactory by at leaat one participant 
in the following pairs: 

1. The ESL Teacher and the tegular Classroom Tfcacher 

2. The ESL Teacher and Other Staff (leaource Room Teacher, 
Guidance Counsellor, Language Arte Staff) 

3. The part-time ESL Teacher and the Boat Principal 

4. The ESL Teacher and the Feeder Principal 

5. The Regular Classroom Teacher and the Reaource Room Teacher 

6. The Regular Claaaroom Teacher and the Principal 

7. The Regular Claaaroom Teacher and the ESL Consultant 

8. Boat and Feeder Principals 




ERIC 



CEE+2.5 




U051I 



9. Feeder Principals and the ESL Consultant 
10. Feeder Principals and the ESL Supervisor 

The degree of communication breakdown in this area can only be 
described as unsatisfactory. It is hoped that the many recommenda- 
tions advanced in this report will tighten administrative proce- 
dures, clarify roles, identify appropriate services, and encourage 
staff involvement. Such activities as classroom exchanges would 
foster an understanding of the varying demands placed on staff 
members. Adequate attention to the areas cited above should result 
in a marked improvement in communication between staff members 
about the needs of ESL students. 

b) Home-School Communication 

Communication between Calgary Board of Education staff and parents of 
ESL students was judged unsatisfactory on all counts. Problems 
included: i) Lack of English Language Skills of Parents; ii) In fre- 
quency of Parent-School Contact; and iii) Lack of Parental Knowledge of 
School Services. 

i) Lack of English Language Skills of Parents 

It appears that the major cause of poor home-school communication 
is due to the language barrier.' The parents are very interested in 
the progress of their children and in all cases reacted positively 
to the interview situation set up for this study with an inter- 
preter provided when necessary. 
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Of those psrents interviewed for the study, 79Z were judged by the 
interviewer as having alnlaal or no skills in English. Psrents 
were generally dissstisfied with the speed of their own language 
acquisition; aost daiaad that they were too busy. Bssed on 
students 1 perception of their parents' English language skills, 
■others' language skills lagged far behind fathers'. Twice ss aany 
■others as fathers spoke no English; half as meny wethers ss 
fathers spoke English well. 

ii) Infrequency of Parent-School Contact 

Over 60% of the parents of ESL students interviewed for this study 
had never visited the school or talked to a teacher or principal by 
phone. The frequency of parent-school contsct correlsted nega- 
tively to the sge and grade of the child to the point where two- 
thirds of the psrents of Senior High School students interviewed 
hsd never been in touch with the school. Over half of all the ESL 
students interviewed desired wore psrent-tescher contsct. ESL 
teachers and principals judged their coswunication with psrents 
inadequate. Regular teachers were uncertain regarding their 
contact with parents of ESL students. Parents also were very 
uncertain about the adequacy of their contact with either teachers 
or the school. 

iii) lack of Psrental l&iowledge of School Services 

Related to their lack of school contsct wss psrents' lsck of 
knowledge shout school-level and systew-level services. One 
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hundred percent were unaware of any help available for parents, 
such as parenting courses and family counselling; 97Z were unaware 
of interpreter services or tutorial help for ESL students; 91X were 
unaware of special help for learning problems; 862 were unaware of 
library services; and 771 were unaware of counselling services. 

However, 80Z of parents were satisfied with the information they 
had received from the school about their child. One wonders how 
many cultural factors have influenced this attitude (e.g. , 
differing role of the school in other cultures, the desire to save 
face, etc.). Principals, on the other hand, were dissatisfied with 
their communication with parents about their child's progress and 
also judged their communication inadequate regarding extra- 
curricular activities, the ESL program, regular course and program 
alternatives, school-level and system-level services, and the 
school system in general. 

It must be concluded that the lack of skills in the English 
language on the part of the parents ,of ESL students is the main 
cause of poor home-school communication. Principals and teachers 
are uncertain how to approach non-English speaking parents; parents 
hesitate to communicate in an unfamiliar language. The result is 
infrequent parental contact with the school and a lack of knowledge 
about school services available- The establishment of a team of 
Multicultural Liaison Workers, recommended above, would certainly 
help to improve communication. In addition, establishment of a 
liaison service to link teachers and principals to community-based 
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translators who, upon request, would help staff members in the 
praparation of multilingual memos to tha home and alao in tha 
translation of written communication from tha hows would alao aid 
coanamication • In addition , paranta of ESL atudanta can ba 
informed of continuing aducation opportunitiaa available to than 
for Engliah language acquiaition. For many paranta, tha concept of 
continuing aducation ia unfamiliar and needa to be explained. 
Alao, the gap between the Engliah language akilla of mothera and 
f athera of ESL atudanta needa to be addreaaed. In addition to work 
reaponaibilitiea and lack of knowledge about continuing education 
opportunitiaa, soma woman may be home-bound due to either cultural 
preference or child-care dutiea. Language training can be 
conducted in other than institutional settinga and consideration 
should be given by the Calgary Board of Education' a Continuing 
Education Department to the apeclal needa of theae prospective 
adult atudanta. 

Finally, the parenta of Calgary Board of Education ESL atudanta 
ahould be informed of the outcomea of thia study. Having partici- 
pated in the generation * of data for the evaluation and having ao 
willingly welcomed Calgary Board of Education repreaentativea into 
their homes, it la appropriate that tha parenta of ESL atudanta 
receive a brief aummary of atudy findinga and actiona taken by the 
Board on behalf of their children and themeelvea. 
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B* RECOMMENDATIONS RELATED TO RESEARCH QUESTION FIVE 



Based on these conclusions regarding communication needs, the following 
recommendations are made: 

RECOMMENDATION 32 

That in-service activities be provided for regular classroom teachers 
and principals about the ESL program, ESL students' needs, and multi- 
cultural awareness. 

RECOMMENDATION 33 

That principals who have ESL teachers in their school receive in- 
service in ESL teacher evaluation and be provided with appropriate 
evaluation criteria. 

RECOMMENDATION 34 

That ESL and regular classroom teachers be encouraged to participate in 
snort-term classroom exchanges to foster awareness and co*munication. 

.9 

KECOHMENMTIOH 35 

That an interpreter/translater liaison service be established to link 
principals and teachers to interpreter services in the community 
to aid communication with students and parents. 
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That parents of ESL atudanta be made aware of continuing aducation 
opportunities for thair own English languaga acquisition and, in parti- 
cular, that tha languaga naada of mothers of ESL atudanta ba addraaaad 
by tha Calgary Board of Education. 

EBCtummnoB 37 

That a briaf summary of tha findinga of this atudy and tha actions 
takan by tha Calgary Board of Education aa a raault ba drculatad at 
faadback in a Multilingual memo to the paranta of ESL atudanta. 

6. Concluding Bern arka 

i 

Tha waalth of information ganaratad by thia atiidy providea a uniqua 
in-depth view of one major Engliah aa a Second Language program in Canada. 
Tha findinga are both gratifying and unsettling - gratifying becauae the 
Calgary Board of Education has mounted a baaically aucceaeful ESL program, 
unsettling becauae there ia ao much yet to be done. 

To meet the ever-changing demands of the future, our achoola ahould become 
more flexible. They ahould support the concept of multiculturaliam ao that 
all partiea involved in the educational proceaa may gain from that contact 
and they ahould foater the integration of ESL students - not only into our 
claas rooms, but into our Uvea. 

lay 

ErJc CEE+2.11 tun 



REFERENCES 



Alberta Advanced Education and Manpower 

1982 Telephone interview with Bill Wong, Planning Secretariat, Alberta 
Advanced Education and Manpower, September, 1982. 

Alberta Culture 

1982 Telephone interview with Lorna Smith, July, 1982. 

Alberta Education 

1982 English As a Second Language/Dialect (ESL/D) Interim Edition: Guide- 
lines and Suggestions for the Administration and Organization of 
Programs. Language Services Branch; Alberta Education, August 1, 
1982. - „ 

Ashworth, Mary, and Pat Wakefield 

Guidelines for Teachers and Administrators on the Organization of 
English- as-a-Second Language Classes for Non-English-Speaking Students 
in British Columbia Schools. University of British Columbia, 
Vancouver, British Columbia. March, 1978. " 

Babbie, Earl R. 

1973 Survey Research Methods. Belmont, California: Wadsworth. 
Bain, Bruce 

1981 English as a Second Language Needs Assessment: Alberta flopes. Edmonton 
Public Schools, Edmonton, Alberta. January, 1981. 

Barrington, Gail Vallance 

1981 The Impact of Environmental Forces on Alberta Community Colleges 
1980-1990. Unpublished doctoral thesis, Department of Educational 
Administration, The University of Alberta, Edmonton, Alberta. 

Belsher, Gayle 

1981(a) Evaluation of the English as a Second Language (ESL) Program, 
Phase 1: Information About the ESL Program Background, Volume 1. 
Program Evaluation Office of the Chief Superintendent, Calgary Board 
of Education. December 22, 1981. 

1981(b) English as a Second Language Evaluation: Phase 1, Collection of 
Relevant Documents, Volume 2. Program Evaluation, Office of the Chief 
Superintendent, Calgary Board of Education. December, 1981. 

Calgary Board of Education 

1982 Personal interview with Dwayne Shaver, Transportation Operations 
Officer, The Division of* Secretary-Treasurer, Calgary Board of 
Education, Calgary, Alberta. November, 1982. 

Personal interview with Jill Wyatt, Supervisor, English as a Second 
Language Program, Calgary Board of Education, Calgary, Alberta. 
September, 1982. 

Telephone conversation with Jill Wyatt, Supervisor, English as a Second 
Language Program, Calgary Board of Education* Calgary, Alberta. 
November, 1982. 



CEE4-2.12 



1112] 




Coxmall, J.D., J.M. Prideaux, and K* Klnzlnger 

1981 English m a Second Language/Dialect Prograa (Baport No. 44), Tha Board 
of Education for tha City of North Tork, Korth York, Ontario.' March, 
1981. 

1981 English as a Sacond language/Dialect Program (Baport No. 2), The Board 
of Education for tha City of horth York, North York, Ontario. 
Koveaber, 1981. 



Edaonton Public fchoola 

1981 Curriculua Departaent Baport. 
Albarta. 



Edaonton Public Schools, Idaonton, 



19&4 Telephone interview with Us ha Prodneky, Edaonton Public Schools, 
Edaonton, Alberta. Septeaber, 1982. 



Hayaan, John L. Jr. and Bodnay W. Hapiar 

1975 Evaluation in tha Schools: A Human Procass for Benewal. 
California: Brooks/Cola • 



Montaray, 



Houaa, Ernast B. . 

1977 Assuaptions Underlying Evaluation Models • Paper presented at The 
Annual Meeting of the *»rica Educational Basaarch Association, New 
York, New York. April 5, 1977. 

LaTorre, R. , L. Billow, and B. Kavahira 

1981 Survey of Peoples in Vancouver Schools for Whoa English Is a Second 
Language (1980). Evaluation and Basearch Servicee, Program Be sources, 
Board of School Trustees, Vancouver, B.C. 

MacEay, D.A. 

1979 Project Quest: Teaching Strategies and People Achievement. Occasional 
paper series, Basearch Baport No. 79-1-3. Cintre for Basearch and 
Teaching, Faculty of Education,. University of Alberta, Edaonton, 
Alberta. 



and T.O. Magulre 
1971 Evaluation of Instructional Programs 
tional Hanning Mission, Alberta 
Edaonton, Alberta. 



A study prepared for the Educa- 
Huaan Besources Basearch Council, 



Moodie, Allan G. 

1977 An Evaluation of the Project "English as a Second Language" (Beaearch 
Baport 76-24). Evaluation and Basearch, Education Servicee Group, 
Board of School Trustees, Vancouver, B.C. 



Pophaa, V. James and Kenneth A. Sirotnlk 

1973 Educational Statistics: Use and Interpretation. 2nd Edition. 
Harper and Bow. 



Sew York: 



Eatsoy, Eugene V., Gail B. Babcock, and Brian J. Caldwell 

1978 Organisational Effectiveness in the Education Practicum Prograa 
1977-78. Faculty of Education Prograa s Evaluation Baport, No. 2, 
University of Alberta, Edaonton, Alberta. 



ERIC 



CEE+2.13 



U13] 



13 i 



1967 "The Countenance of Educational Evaluation." Teachers College Record 
1967, 68:523-540. 

Steers, Richard M. 

1977 Organisational Effectiveness: A Behavioural View. Santa Monica, Cali- 
fornia: Goodyear. 

Toronto Board of Education 

1976 Toronto Board of Education Booster Progrsm Guidelines with Specific 
' Reference to Caribbean Culture Component . Toronto Board of Education, 
Toronto, Ontario. v 

1979 Advanced Program. English at a Second Language /Dialect Department, 
Toronto Board of Education, Toronto, Ontario. 

Heritage Languages Program. Education Toronto aeries, No. 25. 
Toronto Board of Education, Toronto, Ontario. 

Program Overview, Curriculum Design, Evaluation. English ss s Second 
Lenguege/Dielect Depsrtment, Toronto Bosrd of Education, Toronto, 
Ontario. 

Reception Program. English as a Second Language /Dialect Department, 
Toronto Board of Education, Toronto, Ontario. 

Transition Program. English as s Second Lsnguege/Di elect Department, 
Toronto Board of Education, Toronto, 1 Ontario. 

1981 English ss a Second Lsnguage: Program for School-Age Students. 
Education Toronto series, No. 30, Toronto Board of Education, Toronto, 
Ontario. 

1982 English as a Second Language /Dialect and Booster. Heritage Languages 
and English as a Second Lsnguage/Dialect Department, Toronto Board of 
Education, Toronto, Ontario. 

1982 Telephone interview with John Longfield, Heritage Languages and English 
as a Second Lsnguage/Dialect Department, Toronto Board of Education, 
Toronto, Ontario. 

Vancouver School Board 

1982 Information About E.S.L./E.S.D. Educational Services Group, Program 
Services, Vancouver School Board, Vancouver, B.C. 

Telephone interview with Sally Pike, ESL Department, Vancouver School 
Board, Vancouver, B.C. 

Wright, E.N. . _ 

1970 Learning English as a Second Language: A Summary of Reeeerch Depart- 
ment Studies. The Ontario Institute for Studies in Educstion, Toronto, 
Ontario. 



CEE+2.14 



[114] V3 . d 



Wyatt, Jill 

1982(a) Draft Guidelines for Calgary loard of Education Administrators and 
Teachers lagarding English as a Sacond Language (ESL) Progress. 
Calgary loard of Education* Calgary, Alberta. April 28, 1982. 

1982(b) Progress la port lagarding the English as a Second Language Program 
(K-12). Calgary Board of Education, Calgary, Alberta. Hay, 1982. 



133 



CEE+2.15 



1115] 



ERIC 



rtOGHAM TYPES: (Sl/o proorswt In Csnsolon Schools sonar ally hs*a irm very lower font otJactUaa: Ill U tssch (hfllah, sno 111 ts proviso 
atootnla Willi Intsrwsl Ion iM my port Ourln§ Iholr sojoslwonl !• • now school ayatt* anal a alt tarsal cottars! aovlrnnwtnl , 



TYPES OP ESL/D PttOCRAMS 


ESL 


est 


mtCtrttOt CMJ3 - Consists entirely •• atowtnta IsT oh«w (nf llsh It • soron* tsofsofs. II It swear Ihs Street Ion ol en 
(Si te»cHtr who enrols Iht ttoerolt one IfKMi tho* tor all at too soy In school. Initially. • tor ft presort Ion 
•1 lino Is epont on oral Isnooooo. lh# receellen ctaaa enselee stooonts to receive Intern Us (nfllth trslnlnf Iron) 
on (SI Isschor oho snows Iholr noses ooo Snows how lo tooch n secene tsneeeee. 


/ 




PnnTf At Mf CUASftf - SI stents toono* tort ot lot any In on (91 eetlfnetto' school one Inn rsst ol tho oof In reenter 
tofllth tesafclnf clttMt eseslly within 1 ho twos or ntlghoowrlnf schools. 


/ 




UliWmmm mxmAmt mm mmmct mm proviso s toy port service tor ttsotnlt. Sleesntt ers w!!ho>Mw* frow reeolcr 
ctttttt for verylnf por too* ol lino lo at too* tho (SL/9 rssoercs roow In frown* rooflnf In tin Iron 1 lo 10. In 
tho reseler clttt (SI ateeonta or* onto lo leas porl In soojsct oroes hsvlnf low IsnoeofO oowontf lo.f. Physical 
COocsllvn, mulct. { 


/ 


/ 


> 

Wtimmmm rmKHmS: mmtimf tUcmm - Iho (Sl/0 ttscher travels Iron) school lo school sno wither awe Ihoso atesoals 
who nee* help. Usestly Iho school eewlnlatret lew orr snoot lor spsco whors Iho tree Her con work with ■loots! a 9 enS 
Iho Itschtr erlnat til Iho necottory water leta. Iho 131/0 Isachor ollon toonot r testa two t ouch t low Irevoltlnf lo 
Iho nan! school i centecsent ly 9 llttta contact with Iho rceelor stall soever wtlh p or sot a ealsts. An Inolvlewollfe* 
preersw lor sach tleeenl Is est lone* anal tottew-oe or act lea snare lata art prop arcs tor Iho atveent lo cowplats In 
Iho raooltr cltttroow soStr Iho sopor via law ol Iho r easier claasroow tsschar. 


/ 


/ 


JWmSITtmAL ClASmS - toner el ly onptltt lo tocos tor y schools whors (31 a toss* la ors partially fstssrslso Into rentier 
wreorewt. Ihs ateeonta' C of II oh has eeveleee* lo s ataos whors Ihoy can Iswctlsn within aotcltlc esofenl orssa, ere* 
whors Ihs tlnselallc a tract or os ol Iho cowl ant have soon woOltlsS. Ircnetllonet pr oar ewe ara osootly ptsoost one 
lowest hy a Isaw conslsllsf ol seojeel arts fsschort ano an (St/0 nor son. 


✓ 


✓ 


. JsYTChT nmimS vrmrv 4 maum tUMmm - Centettents, feechora ano psraprotsaalonsla con so nwch to holp Iho rswalor 
clasaroow Isschor In plan sporoprlals Inslrocllon ano sslscl as list Is notorial* lor Iho (91 ttoeont. Assist* *t 
woy Incises holp Iron (Si csfisoltsnts* sp«clsllsls 9 tstsrt 9 Isschor sla>a 9 lntorprslsrt 9 spoclat ooocsllon tsschora 9 
ootoaocs snS coonsslllnf tor ■ snot t. 


✓ 


✓ 


§tUm*m mmcttum mxmms - to onsors that Iho rssolrso contont In tho At sort a proorsw Is swoorsloo4 v tho €9L/» 

slootnl's nsllvo Isnoosoatat Is osao Initially* with (not 1 ah InlrnoocSo orsosatly ss • socona ISnasatt onal wortoo 
st onlll s tsnctlonol Isvol ol (nfllsh Isnooooo tlsoncy Is schlsssn. Sows oltlnoosl prowraws oss Iho nollto 
tons* sot Ot Iho slosonls oorlnw Ihs tor lot ol /Iholr Isarnlna S tone Hanoi Itvst of (natlth 9 with tha svswloal 
supsclstlon Ihsl Ihs slosonls csswlsls Ihslr soocsllon In (nfllsh. 01 her prowraws alw at wolntalnlnf sn# oavolspinf 
Ihs nallvs Isnsosfo si snot lot (ofllsh t with clsssss ollsrso In soth 9 so Ihsl slooonlt Issvo school sal no tally 
hlllnosal. * 


✓ 





t Raprtntoa f row Intllsn as spe r ms' tsngsaia/Plalsct ~ CoUsllnss snj gof^ssllons for tho Awnlntstrallsn 

nw3 Or imitati on" n f Prngrons, Alhcrls Kducnt Itw. law?, with tin? prrwlwwlon of 
Q Ff» sornTo trnnnrr*. MnrnUon Con*otcnnt 9 PloM Rrrvlrss Rrsncfi 9 Alssrla tUfocatloo. 



/ 



APPENDIX 2 
Study Instruments 

Page 

a) ESL Student Interview/Questionnaire 119 

b) ESL Parent Questionnaire 130 

c) ESL Teacher Questionnaire 141 

d) Questionnaire for Regular Classroom 

Teachers of ESL Students ■• 161 

e) Principal Questionnaire t ESL Evaluation Study 169 

\ 

\ 



137 

0 CEE+1/APPEND. 2 [118] 

ERIC 



e**.u mnrr jgmnmftm m mm m 



IN^TUJCTIOKS 



w« irt tryiog to find wt uhot E.S.L. otooooto think obout looming English ond 
taint to school U Colgory. Floooo umr the following ouootloo* tho woy you 
fool. Tboro on oo right or wrong onoworo ond your toocnors won't ooo your 
onoworo. Llotoo corsfully oo I rood ooch twootlon ond thou out o tick </) in too 
box bosloo too onewcr you ohoooo* 



Uto try oooo nroctlco qoootlono. 



PI. D» yt 


m tikm lev craw? . 


1 


] Tm 






I 


] No 



If you #o llko leo crtoo, out o tiu v ) in tho YES oox. 
U J*** 3gilJE llkt lct crt *»» P ut • (/) tho NO oox. 

Do you uooorotond? 
Lot's try o harder ono. 



How nany brothers and 
ototoro oo you have 
boro ood in your own 
country? 



[ ] I hove no orothoro and olotoro 
M 1 - 3 orothoro ond olotoro 
I J 4 • e brothers ood olotoro 
[ J 7 - 9 brothers ood olotoro 
| J 10 or noro orothoro ond olotoro 



If you novo no orothoro or olotoro, out o tick (/) In tho flrot 
oox. 

If you novo ono, two, or three orothoro ond olotoro, put o tick (/) 
In tho oocond box. 

If you novo four, flvo, or oix brothors ond olotoro, out o tick (/) 
In tho third box. 

If you novo oovon, eight, or nine orothoro ond olotoro, out o 

tick (/) in tho fourth box. 

If you novo ton or noro orothoro ond olotoro, put o tick (/) 
in tho fifth box. 



Do you uooorotond? 



O.K. Lot's btgln. 
Plots* turn tho pogo. 

l3o 
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A* GENERAL INFORMATION ABOUT YOU 



2. 



In this section we would like you to ttll us a lit tit bit about yourself. 

Question Answer i 

1. How old art you? [ ] 6 * 9 (1) 

[ ] 10 - 12 (2) 

[ ] 13 - 15 (3) 

[ ] 16 - 18 (4) 

[ ] Ovtr 18 (5) 

2. Arc you a boy or a girl? [ ] Boy (1) 

[ ] Cirl (2) 



3. What grade arc you in? [ ] K-3 (1) 

[ ] A - 6 (2) 

1)7-9 (3) 

[ 1 10 - 12 (4) 



4. What country do you coac from? [ ] Vietnam (1) 

[ ] China (2) 

Please write the name of your [ ] Hong Kong (3) 

country here; • [ j Other Asian Countries (4) 

I ] Europe (5) 

Also put a tick in the right box, [ j Other Countries not mentioned (6) 



5. How many years did you go to [13 years or leas (1) 

school in your own country? j [ ] 4 - 6 years (2) 

[ ] 7 - 9 years (3) 

[ ] 10 - 12 years (4) 



6* How long have you been in Canada? [ ] Less than 6 months (1) 

I j 6 months - 12 months (2) 

[ ] 13 months - 18 months (3) 

[ ] 19 months - 24 months (4) 

[ ] Over 24 months (5) 



7. How long have you lived in Calgary? [ ] Less than 6 months (1) 

I ] 6 months -12 months (2) 

[ ] 13 months - 18 months (3) 

I J 19 months - 24 months (4) 

I I Over 24 months (5) 



8. How long have you been attending 

E.S.L. classes in Calgary? [ ] Less than 6 months (1) 

I ] 6 months - 12 months (2) 

[ ] 13 months - IB months (3) 

[ ] 19 months - 24 months (4) 

I ] Over 24 months (5) 



Pleaae turn the page. 
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\. ixpoomatxon a*wt wm mem 

U this ooctloo wo wool* Uho you to t«U 



A. 

wo o Uttli lie stout ywr pimti. 



QwOStiO* 

1. Do you Xlvt with your ooronts? 



Anoworo 



[ ] Too 



If 


NO: 








o) 


tf 3 


row don't Xloo with yo 


*r ooronts, 






1010 


oo yu Uvo with? 




( ] lrothor or tlttor 








[ j Othor rolotlvo 










[ ] Coortflon 










{ j 1 Xlwo oo sy own 










{ 1 Othor (oloooo oxololn) 




Now 


turn to .Soetlon C 







(1) 

(2) 



(1) 
(2) 
(3) 
(*) 
(3) 



2. Doos your f othor work? 



3. Doos your fothor spook English? 



A. Doos your oothor work? 



5. Doot your oothor soook English? 



( ) tos 

[ ] No 

[ ] Xot ooollcoslo 



[ ] Ho EngUoh 

[ ] A Uttlo English 

{ ] Quito o kit of English 

I ] Ho soooks English woU 

[ ] Not ooolleoBlo 



[ ] Tos 

I J Ho 

t ] Hot onolicoblo 



[ ] No English 

I ] A littlo English 

[ ] Quito o Bit 3f English 

I ] Sho soooks English woll 

{ ] Not ooollcoklo 



(1) 
(2) 
(3) 



(1) 
(2) 
(3) 
(*) 
(5) 



(1) 
(2) 
(3) 



(1) 
(2) 
(3) 
W 
(5) 



Flonso turn tho oogo. 
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4 

A. GENERAL INFORMATION ABOUT TOD (continued) 



3. 



Question Answers 



Do not write in this box 



9. 


In what of Ctltirv 4 a vottr 


r 
i 


i 


North . 






heme? 


i 


] 


East 


(2) 






[ 


] 


West 


(3) 




• "iah jwui wiiiii ■ i iv r ■ • 


r 
t 


1 
J 


WUklWIll 








r 
i 


J 






10. 


Whst is the nas* of your other 


i 


] 


North 


(1) 




school? 


i 


i 

j 


East 


(2) 






i 


] 


West 


(3) 




Flesse writs your school's na*e 


i 


] 


Southwest 


(4) 




here: 


i 


] 


Sou thee st 


(5) 


II. 


Whst is the name of the school 




] 


Northesst 


(1) 




where you ettend E.S.L. classes? 




i 


East 


(2) 








]■ 


West 


(3) 




Pleese write your E.S.L. school's 




] 


Southwest 


(4) 




nane here: 




i 


Southesst 


(5) 



Fleese turn the page 



Hi 
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c. immmaum about toot job 



(Ugh School Itiimi Only) 5* 



In this Motion wa waul* Ilk* you to ttll m about your jib, if you ha*n mm. 



<Juo*tion 



Aaawort 



1. Do you havt • >b? 



t 1 

I 1 No 



If YES 

s) What kind of work oo you ao? 



b) How aany hours do you work 



] 1 cUm of fico bulltlng! 

] X work In « rontawrant 

j Z work In a atoro 

] 2 aabyolt 

] Othor (nlaaaa naolain) 



[ ] Favor than I noun oar wook 

I j • - 24 noun oar wook 

I ] 25-40 hour* oar wook 

[ ) Moro than 40 hours oar wook 



(1) 
(2) 



(1) 
(2) 
(3) 
(4) 
(5) 



(1) 
(2) 
(3) 
«> 



Flaaoo torn to faction E» 
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INFORMATION ABOUT HOW YOU GET TO YOUK E.S.L. CLASS (Elementary Students Only) 6. 



In this section we would like you to tell us about how you gtt to your 
E.S.L. class* ' 

Only snswsr this suction if you art in Elementary School. 



Question Answers 



Do you coe* from another school for 


I 


] Yes 




your 


E.S.L. class? 


(1) 






r 
l 


J wo 1 














If YES 








a) 


How do you cone to your E.S.L. class? 


i 


] Taxi 


(1) 






r 

l 


1 Si iK 

J mum 


V*/ 




• 


I 


) Other 


(3) 






T 1IIIC WpiflAll 




b) 


Do you like travelling by bus or taxi to 






(1) 




this school for your E.S.L. class? 


[ 


] Tes 




[ 


] No 


(2) 




Can you tell Be why? 




























c) 


How long does it take you to go from your 




] 15 minutes or less 


(1) 




other school to your E.S.L. school? 




j 16 - 30 minutes 


(2) 






] 31 - 45 minutes 


(3) 








j 45 - 60 minutes 


(4) 








] More than one hour 


(5) 




Please 


turn 


the page. 
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g. Kftt TOU VggL ABOUT IGBOOL 



7. 



I. this ooctioo ^^ilttitt^. UtU. bit ateat ta^M fa* 
school* Uooontary ititoi «ay aaawar Qoaatlaas I to 7. MUr aM 
tailor tifh atudaata aay aaawar Qoaatlaaa 1 to 



QuoOtiO* 

1. Do you Ilka aoimg to KhMl la Calaary? 
Can you tall aa 



t 1 tM 



<1> 

(2) 



2. DU you lite atlag t# school 1* tat 
couatry yaw Ut^ la aoforo? 



Cam you toll aa why* 



I 1 *aa 
I ) *• 



(1> 
(2) 



3. Do you Ilka your g.S.U eliit 
Can you tall aa 



4. Art you loaning Eng 11th aa quickly aa you 
wont to? 



If KO 



[ 1 taa 
I ) Hi 



I 1 Vaa 

I J Ho 



1 



a) Can yoa tall m why yau ara Mt laarnlne. tntllah aa a.alekl7 
yau want to? 



(1) 
(2) 



(1) 

(2) 



?laaaa turn tha nage. 
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E. HOW YOU FEEL ABOUT SCHOOL (Continued) 



8. 



QuMtlon 

5. Do you like your other claaaea? 
Can you tall a* why? _ 



Ana vera 



[ 1 tea 

t 1 So 



(1) 
(2) 



Can you underetend your other teachera well 
enough to do your achoolwork? 



If NO 



I ] Yes 

I 1 No 



a) 



If you can't understand your other teachers well 
enough to do your achoolwork, what do you do in 
your regular claaaca? _ 



7 



(1) 

(2) 



7. Do you like living in Canada? 
Can you tell a* why? __ 



I ) Yea 

[ ] No 



(1) 

.<2) 



8. Do you have any Canadian friend a? 



If YES 



a) How often do you vieit with your 
Canadian friends after achool? 



I ] Yes 

t 1 No 



[ ] Everyday 

[ j Twice a week 

[ ] Cnce a week 

[ ] Now and then 

[ ] Only once in a while 

[ ] Nevar 



(2) 



(1) 
(2) 
(3) 
(A) 
(5) 

(6) 



Pleaac turn the page 
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E. MOW TOO FEEL ABOCT fCHOOL (CMtlmM) 
Qwastlaa 



9. HWn you first f carta* achoal hara, aH you 

hava trouala «^tnuMii| what you itaMiH ao I J Tm 
in school? t ) *• 



uns 

i) Whan you first starts* khMl tan, as* 
halssd you uaaarstaai tha Mknl llturt 



1* * A atusaat sasakla* yaw to ns* ga aa* 
ta|Uih? 3 

11. As aault latararatar? 

\. ' 

1U. Tsar cliiirMi taiehir? 

iv. Tour E.S.L. taachar? 
Any ONMnti? : 



□ 



Tin 


(1) 




(2) 


tm 


(1) 


M» 


(2) 


Tm 


(1) 


H« 


(2) 


Tm 


(1) 


Mo 


(2) 



(1) 

(2) 



10. How of ton do your taachars talk to your 
p«nat- ■bout how you ara doing in oehool? 



t ] Two tinaa ■ yaar (1) 
( ] Ona tla* ■ yaar (2) 
I ] Aavar O) 



11. Would you lika your taachar* to talk to your 
asrants aora oftan about how you an soing in 
school? 



Any coaa»nta? 



r 1 Taa 

[ 1 No 



(1) 
(2) 



?laasa turn tha Ml** 
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E. HOW YOU FEEL ABOUT SCHOOL (Continutd) 



10. 



For High School ■todanti only: 

12. What changao would you like to itt In your 
high school »rogra«? 

a) Credit for E.S.L. claiitt 



b) Hort tlac to study by youratlf. 

c) More Job training. 

d) A teacher who could help you with Enjlieh 
after you finish E.S.L. claeeee. 

c) Special E.S.L. claaeea for Social Studiaa, 
Science, etc. • 



] Yea 

} No 

] Yea 

] No 

] Yea 

1 No 

] Tea 

] No 

1 Yea 

] No 



(1) 
C2) 

(1) 
(2) 

.(1) 
(2) 

(1) 
(2) 

(1) 
(2) 



Any cement a? 



Thank you for helpin, ua out by anawerini all theae queationa! 
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ccpuimor 

* 

V 



W. ««• cm* ttllKMikitiM^H pmt • *U» «nlM to cte Calory 

HlnilM EagUalu Mmm wntr tta MlMl^ *~tUM tialOy - half «• 
*Ua la iKtln tk« bwt —* 
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INSTRUCTIONS lot GZXCXAL XXFOIKATZOH QUESTIONS 1. 



Hwt af all, I vauld ilk* to flad mt aoa* imrtl information about you 
and yaur family. 



I will raad tha juaotian to you aad tbam raad tba Xlat af acnalalt anavara. 
Tou aay ehoaaa tha aaavar which aaat apvliaa to you. and I will ehack it off. 



lat'i try an asaaala. 



PI. lov many childran do you hara? 


1 ] Noma 




[ J 1 - 3 childran 




! ] a - a childran 




; ] 7 - 9 chUdran 




[ j 10 or mora 



Do you unaaratand? 
O.K. Lat'a bagin 



14 
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First mm ymm glM mm 



■rsl 1st i 



itlM stoat . 



(Iwwct mm mt 1.S.U itttett) 



QMStiM 



sstf ywrn lf. 



1. mv «1* Is 



lift-* 
t ] 10 - 12 
I J 13 - 15 
t 1 li- M 
t 1 OM» U 



(1) 
(2) 
(3) 
(4) 
(3) 



2. Is m/*m • Wy mv m girl? 



{ 1 My 

I 1 61*1 



(1) 
(2) 



3. Hut mms U s*/*M is? 



t 1 E.C.S. 

t 1 1- 3 

I 1 4 - ft 

I 1 7- * 

C ] 10 - 12 



(1) 
(2) 
(3) 
(4) 
(5) 



4. taut 

(Writ* la 



Ml ZTM? 



mt tMStry mmi 



( J 

[ ) oum 

[ J tagSMg 
I ] OtMr Aliu 

t 1 I«SM 

I 1 OtMr 



llMt 



(1) 

(2) 
(3) 
(4) 
(3) 
(ft) 



4U 



KhNl Is sl«/hsr Mtlvs 



M t« 



[ ] 3 Mars mt 

J ] 4- iyun 

t ] 7 - f jmmtM 

I ] 10 - 12 



(J>) 
(2) 
(3) 
(4) 



mv Imc hu M is Csmm? 



[ ] UN CM* ft MSCM (1) 

t ] ft mrnrntU - 12 ssstha (2) 

t ] 13 MSts* • IS MSthi (3) 

[ ] 19 ssstM - 24 MStM (4) 

[ ) Our 24 mmm (5) 



7. mv 1m* m* m/sm Ums 1b CslMiy? 



DUMtM « Ml 
[ J ft MMM - 12 I 
[ ] 13 MMM - !• 
t ) It MStM - 24 

( ] tor 24 



KM 



(1) 
(2) 
(3) 
(4) 
(3) 



ft. mv lut mmm m/sm mm stts»4ist 
E.S.L. sImmi is Cslssry? 



( ) LMS M ft MMM (1) 

[ ) ft MStM - 12 MStM (2) 

I J 13 MStAi • IS MStM (3) 

[ ] 19 MStM * 24 MStM (4) 

[ I Ovsr 24 MStM C3) 
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.1 



A. GENERAL XXFOIIUTXON (Continued* 



Question 

12. Whet la your relationship to 



( ] Mother 

[ ] Fether 

[ ) Brother or Slsttr 

[ j Other relative 

[ ] Guard Ian 

[ ] Other (please specify) 



(1) 
(2) 
(3) 
<*> 
(5) 
(6) 



13. Do you work outside the hoe*? 

14. low much English so you speak? 

(Verify In Eos at right. J 



I 1 Tea 

[ 1 *> 

101 HTIE1VIWE1 TO COMPLETE: 



If the response is [1] or [2]t 

e) Are you learning English es quickly I 1 Tea 
es you went to? I J «© - 




(1) 
(2) 



t ] Mo English d> 

[ ] A little English (2) 

( ] Quite e hit of English (3) 

( ] la/she steaks English wall (*) 



15. lava you ever visited 
school (s)? 



•a I J Tes 

I 1 lo 



16. lave you ever talked to e teechsr [ 1 Tee 
or principal about I 1 *° 

progress on the phone? 



(1) 
(2) 



(1) 
(2) 
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Qaaa tlaa 

J. Mit li ■ Caifary airfraai? 



10. »at . . . 

far alaaaaa acfcar 3? I.T.UT 



U. What ■akaal taaa ka/aha 
act*** far t-S.L. claaaaa? 



] Nrtk 
] Case 
] Uaat 

1 
1 



] fertk 

] IMC 

] Umc 

J Saattaaaat 

] IwtkMit 

] Wc 



iMt 

Vast 

Saatlaraat 



If 



ca far ID aatf XI tlffart 



a) 



kla/fear l.S.l~ daaaT 



( 1 T«d 
( ) laa 

[ ] Otter (PXaaaa 



plaia) 



Do yau faal titat thia traaatartatlaa 

■at la aatlafactaryT I J Ta * 

I 1 «• 



Waal* yaa aaca ta 
traaaaartatiaa 



(X) 
(2) 
(3) 
(*) 
W 



W 
(2) 
(3) 
(4) 
(5) 
<♦> 

(1) 
(2) 
(3) 
<A> 
(5) 
<« 



(1) 
(2) 
(3) 



<1) 
(2) 
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15k: 



a, utsntucnoas ion otimion qrosnoHS 

O.K. Ihenk yen eery ouch fer that imnl inferwatien. 

gov i would Ilka to find out yeur opinion en eevnral topics. 

Ut ee explain fcov the questions work. 

I «U1 rud a question to you, euch aa: 

"Are you aatiaf lad with tha weather today?" 

In thia question, -a.tiafiad" weens that yu ere sUese with the weather and do 
mot want it to change. < 

Tou way raapood to tha question la ana of nix ways* \ 

5 or "Vary Satisfied* waane that you ara wsry pleaaid with tha 
5 or vary Ntxsneu ^ gef initely do not want it 

to chanta. ^ 

4 or "Satisfiad- neeu. that you find tha weathe* accaptabla today 

and do net want it to chanta. 

3 or Undacidad- weens that you can't wake up your wind whether or 

3 or umoaciua* n ot, you would Ilka tha waathar to changt today. 

2 or -Dissatisfiad- waana that tha waathar la not accaptabla today 

and you want It to change. 

l or *VarY Dlaaatiaf lad" waana that yau ara eery diepleaeed with the 
1 or -vary Dissetiexxeo ^J^^ dt£lnlt aly want it to change. 

0 or "Don't tooV waana that you cannot anawar tha question about 

g or von ^ nether for lack of lnf ornation. 



Do you understand thia method of questioning? 

Also, fro. tine to tine, I will aak you for connects on a topic, and I will try to 
write down your answers. 

Do you have any questions? 
O.K. Ut'i Begin. 
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i, ion oraion uomxx toot cxxld's ruaomt u icmol 



Im tkis MctlM X wmU Uk* tm ask ym Imr ym tml *mt tm my ymx *1U U 



f 

/ / / / / / 



7 ^ i 



1. inyn Mttortof tfc»t •Mlltf is 

UsUsk mm m i mlrnn B7SE «■* »Um1 - 

tfcTt. t. S. fCHMl 5 4 3 2 1 0 



2. An tm atUttK thtt kU/ter t. S. U «lau , _ 

ts mrifiuu tor Ua/ter I nvu m mmml 3 4 3 2 1 0 



]. injw aactofMi wttk cm prato ttat, 

■ ut 

3 4 3 2 1 0 



VmU yw «■*« *» r tmttmx 

tUMMCT 
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c. tout crino* BcoDXic tout am*'s nocuss 7 - 

la thl. -ctfo ImldUk. tt «k^^^<Hl .hoot tha -7 dill* la 
arograaalat la hla ac*ulatlaa af tagUah. 

QW tlOC 



1. Art you aatlaf lad with tha «uy that 
ha/iha la teiat taught Eaallih? 



2. Ara you aatlaf la4 that ha/aha 1* *ar*lM , 
I&allih at aulekly aa you ammt fcU/har to? 

Would you cart to caaawat furthar 

'a pragma U laamag togUah? 



3. Ara you aatlaf lad with tha aay that hla/har 
ochar elaaaaa ara halalng hla/har laara 
EagUahT 



4. Ara you aatlaf lad with tha arograaa ha/aha 
la atttdns la hla/har athar elaaaaa? . 



if t 



Herald y«> e * r " •» 



■nt rurthtr ngardlig 
'■ V ro«rMt la hit/bar 



•char elMM«T_ 



FRir 



15u 
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». ton mvam wamm mm cuu»*s 



!• tea yaa — clrflad that , 
to Uvllt i* Calpwyt 



•atloU* tfcftt 



C*al4 ya» n||Mt 
t«U halt jaar *U4 a* Jmc ■Mttarf 



,t^ir T irtnillT. a«A aaltwraily «a a^Ml la UlfttT* 



„itwr wyi tkAt tfca MfeMl 

Ml* *UA (NlMllt «M«T 



3 4 3 2 1 



9 4 9 2 1 



fMla at mh la hla/ta* *«S*U ilm? 3 4 3 2 1 

4. in ?aa aatlaflaA that fca/al» tela aa mm 

la hla/tar actor t 3 ♦ J z i 



5. Arc yvm •atlafla4.taat___l — «U1 

atla ta artacala hla/har witatal lAaacltyf 3 4 3 2 1 



i. Arajaa utUflaA ttot «U m 

hla/lSr 55fa g w j af t 3 4 3 2 1 



CmU ym mmmt m . 

mt AHA kia/tor 



atlrasal hazttafiT. 
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s. torn euro* ikuduc m comet too urt win »o» «xu>'i moo. .» 



QMItiM 



i. An yau aatlaflad that yau art 
racalvlac aaaufh lafaraatlaa abaat 

at acEoH 



~~* J 7 y jf 



2. Art yaw aatlaflai tbat yau ara tacalvlaft 
tmough laforaatlaa aaaut abat aabjacta 
ha/aha akaal* ka taklaf ? 



3. Art yau aatlaflad that 7*1 ata racalTlaa 
naagb lafaraatloa akaut uhat actlvltiaa 
bt/tbt eaald ka luvolvad la(tuca aa apatta^ 
flaXd tr±p* t atc.)T 



4. Art yau aatlaflad alth tka 
caataet yao ha*a bad with: 



at af 



a) 

» 
c) 
d) 



KSL taaabar? 3 4 3 2 X 0 

athar taatfaaiaT 3 4 3 2 X0 

J. ISL achaol? 3 4 3 2 X0 

•a attar tchoolT 5 4 3 2 X0 



Would you cart to caaaant furtbar an tfca 
amount of contact you hava had alth 

'a aefcaoX(a)? 
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- k* tout orm« hbodob v owner to un mi m oxld's saooc. 10. 




iw rnniuw pot 



UVOMAXlttl QBUTZQHI 



i< 



Mm wa * i*i Mt aaat yaa tki* aawwt taw Calgary mn af 
atwgra* it wwaH at aalarwl ta ten mm pwnl aaafcgraaaa' lafi 
aa t*S.U taweawr. 



tyMM 



tack awaatlam will to l illmt ay a —rim af aaaalala aaawara. »mm awt a tick 
t/> 1* taa Mt aaalaa taa tuwr taat yaa faal teat mppUm ta yaw. 



taalat 



n« la vfcat part af Calgary 4a yaw Haw? ( 


] Sarta taat 


a) 


I 


] Nana waat 


(2) 


I 


] Swath laat 


(3) 


I 


] Sawta Uaat 


(*) 


I 


] X aaa't Uh 


(5) 




la Calgary 





If ym Uva la taa March laat aart af Calgary, awt a tick (✓) la taa flrat aaa. 

If yau Uva la taa March Uaat aart af Calgary, gat a tick (/) la taa aacawf aaa. 

If yaw Uva la taa Swath taat aart af Calgary, awt a tick (✓) la taa thlrt aaa. 

If yaw Uva la taa Swath Uaat aart af Calgary, awt a tick (/) la taa fawrth aaa. 

If yaa aaa't Uva la Calgary, awt a tick (/) la taa fifth aaa. 



Plata* twra tha aaga* 
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A. IACKC10UND INFORMATION 



2. 



Could you please give us iom background informs t ion about your work situation and 
your trsining in second language instruction* 



1. 



Question 

At what instructional level do you teach? 



ichools in which 



In which Are 
you tesch? 



3. What is your teaching assignment? 



4. How many E.S.L. students do you see per day? 



5. (For elementary teachers only) 

How do you students cose to class? 



Answers 

Elementary (1 ) 

Junior High (2) 

Senior ligh (3) 

North (1) 

East (2) 

Vest (3) 

Southwest (4) 

Southeast (5) 

* 

.4 (1) 

.5 (2) 

•6 (3) 

Full time (4) 

20 students or lees (1) 

21 - 30 etudents (2) 
31 * 40 students (3) 
41 * 50 students (4) 
51 - SO students (5) 
61 - 70 students 
71 - 60 students 
More then SO studsnts 



Taxi (1) 

Bus (2) 
Their E+S.L* class is 

in the same achool (3) 

[ ] Other (Please specify ;(4) 



6. How much prep time do you neve per dsy? 



7. Do you spesk sny language other than English? 



] None 

] Less than 30 minutes 

] 31 - 60 minutes 

] 61 - 90 minutes 

] Mort then 90 minuter 



] Yes 

] No 



If YES: 

s) Is your first language other than English? [ ] Yes 

[ ] No 



b) Does knowing another language help you as 
an E.S.L. teacher? 



I ] Yee 

[ ] No 



Would you cere to comment further about how knowing a second 
language has helped you ss sn E.S.L. tescher? 



(1) 
(2) 
<3> 
(4) 
(5) 

(1) 
(2) 



(1) 
(2) 



(1) 

(2) 



Please turn the pege 
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I6x 



a. 



1*000010 DVtMtMATXOII (Cant '4.) 

Qnaatfan . 

law ftwch liml tralalag in mm 
iMtractlaa but yau hmM? 



I 1 Maaa 

111-2 OBlvarsity tMrtti 
I ] 3 - 3 aalnaralty cournoa 
I J Mara fchaa 5 aalaarolty 



9. Iw MOT llMfTlCI activities 
laaguaaa laaguag* iaatrwetUn 
ittnM this jaar? 



bane you 



10. lew mb? ciififMCH as new i le»e>aft 
iMtructloa have yau mr attendee 1 ? 
(such as ATESL, TESOL, ICBUL, etc.) 



11. Now hot texts ok second language 

imtt ruction hsve you row) om your ova? 



I 1 

ill- 2 UMrtlu activities 
I 1 3 • 5 ineerrlM attmtle* 
[ ] Mm thaw 5 laeerrloe 

OOtlTltlM 



I ] HMO 

I 1 1 - 2 ceaferaaece 

[ ] 3 - 3 citfirttcM 

I J Moro tiui 3 ceafercacco 



I 1 

[ J 1 - 2 taato 

[ ] 3 - 3 tsxte 

[ ] Nora than 3 taato 



12. low anny journal artlclaa on eecce* language [ ] Neee 



1m t ruction have you road this yaart 



13. Zn your eelalee, which of the raseuraes 
aantlonad In Quaotloaa Kl baa .Minna* 
you tho aaat In coning with tan 
af CS.l*. stneeats? 



[ ] 1-2 artlclat 
[ 1 >5 artlclaa 
[ ] Mara thaa 3 artlclaa 



[ ] Knowing another language 
[ ] Faraml trailing In seten4 

longungs iMtractlaa. 
[ ] Xnserrlcs activities am 

■acaai laaguaaa 

iMtractlaa. 
( 1 Cenfsrencef m'ncmu 

laaguag* iMtructloa. 
I ] Taxto an Mie nd laaguaaa 

laa tract la*. 
I ] Jauraal artlclaa aa eecoae 1 

laaguaaa iMtractlaa. 



(1) 
(2) 
(3) 

<4) 



(1) 
(2) 
(3) 

<4) 



(1) 
(2) 
(3) 
<4) 



(1) 
(2) 
(3) 
<4) 

(1) 
(2) 
(3) 
<4) 



(!) 
(2) 



(3) 
W 
(5) 
(ft) 



14. Which of thaa* raaaurcaa baa balnea yau 
tba laaat In caning with tha Maaa of 
Z.S.L. steaents? 



15. Nan anything nlaa halpad you coon with 
tha educational n ao ae of E.S.L. students? 



[ 1 leaving another laugaoee 



I 1 



1 Faraal tralalag la aecend 
laagaaM iMtractlaa. 
Ineerviu* ect iritis* aa 
eeceed laagaaga 
IMtractlaa. 
[ ] CeoJereeeee m eeeeed 

laagaaga iMtractlaa. 
( ] Taato aa aaaaari latyucae 

IMtractlaa. 
[ ] Journal articles an eecead 
laagu^«e Instruction. 



(1) 
(2) 



(3) 
(4) 
<3> 
(») 
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16a 



) 



IMSTRUCTIOHS FOR OPIHIOfJ QUESTIONS 



4. 



How that we know a Uttla bit aboet your background we would Ilka to know what you 
think about tha Calgary Board of Education'* E.S.L. program. Tbara ara four araaa 
in particular that ara bain* consider**. Tbaaa include : 

1. Student Maada 

2* Teacher Maada 

3* Program Maada 

a* Coaaiuplcation Maada 

Tha quaatlounalra worka Ilka thia. Tou will ba provided with a statement regarding 
ona of tbaaa four araaa. You can agree or dlaagraa by using a aix-point tea It and 



than you can add your own cc 
Example: 



■nta or suggestion*. 



PI. Aj an Albcrtan. 
I faal that: 



» 8 



nta and 



$ * £ £ x £ sf Ruggaationa 



a) Wlntar ahould ba abollahed. 



1 0 



If you atrongly agrse that wlntar ahould ba abollahed, draw a circle (0) around 5. 

If you agree that wlntar ahould be abollahed, draw a drcla (0) around 4. 

If you can't make up your Bind what bar or not wlntar ahould be abollahed, draw a 
circle (0) around 3. 

If you dlaagraa that wlntar ahould ba aboliahad, draw a drcla (0) around 2. 

If you atrongly dlaagraa that wlntar ahould ba abollahed, draw a drcla (0) around 
1. 

If you can't anawar tha quaation dua to lack of information about wlntar in Albarta, 
draw a drcla (0) around 0* 

In addition, if you would lika to add a comment or auggaation about abolishing 
wlntar in Albarta. you say write in tha box on tha right under "Comment". 
Plaaae be brief but pleaae comment! 



Plaaae turn the page. 



C145D 




1. iTUtKNT NCKDt 3. 



Vlll you think about tho oarloua uoooo your atudoata oouonatrato an4 consiour tho following atattnanta. 



1. Prior to tho coauancaootit of instruction in S.S.L., 
I fool thot my atuoouta oorst 

/ 

Couuonta «nJ Sogntatlona 



i f : - 

o) Aaoaaaad adta.ua tnly 


3 4 3 2 10 




o) Flactd in tho appropriate graao. 


3 0 3 2 1 0 




c) riacad in t 


Ho appropriate l.t.L. claaa. 

1 

• 


* 

3 4 3 2 10 













rioaao turn tho oat** 




Within uy E.S.L. classrooa, I feel thst V» m V J 

I mm providing my students with: ^ ^ ^ 

jf Jy*° iV^ J? tP** Comments and Suggestions 



■) Effective Instruction for their langusge needs* 


5 4 3 2 10 


o 


b) Adequate support for their social needs* 


5 4 3 2 1 0 




c) Adequate support for thslr eaotlonal needs* 


5 4 3 2 1 0 




d) Adequate support for their cultural needs* 


5 4 3 2 1 0 





Plesse turn ths psge* 



la tha I.S.L. atuaaata' rat 11 !*' claaaaa 
I faal that thay ara balag aravlaa* wltht 



fat aa at lorn for laprovtucat 



a) Iff active auaalaauatary tna tract loa far thalr 
laaguaga aaada. 


5 4 3 2 10 




a) Aaaquata aupaort for thalr aoclal aaatfa* 

9 


5 4 3 2 1 0 




c) Aaa^uata aupaort for thalr aaottoaal aaada. 


3 4 3 2 1 0 




4} Adaquata aupaort for thalr cultural aaata. 


5 4 3 2 1 0 





Flaaaa turn tha aaga* 



8. 



4. In the k\8.U etudente' regular environment 
1 feel that they are Wring provided with: 



/ J ✓ ✓ 4T + 



Comment! and Suggeatlona 



a) Effective informal language experience* 


5 4 3 2 10 1 




b) Adequate aupport for their aocial needa* 

1 


" - 5 4 * 3 2 1 0 




c) Adequate aupport for their emotional needa* 


5 4 3 2 1 0 




d) Adequate aupport for their cultural need a. 


5 4 3 2 1 0 





LJ 



lVo 



17i 



9 

ERIC 



5. Wist rttor itudcnt nctfa ihoyH h* Mt—rt »y tht E.S.L. prograaf 
riMaa aufttat how thta can fca accoa* Hakcd* 



K.S.L. Ituaartt Naatfa Coa^nte ani Sutaaatftona 







■ 1 1 









Flcaaa turn tht Ml*« 
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C. TEACHER NEEDS 

Will yotl fthink about your own needa as an E.3.L. teacher and consider the following atatewents. 

m 

1. Aa an E.S.L. teacher, t feel that: V h ^ 



^ ^* Cowmenta and Suggestions 





a) My position ia aecura aa a ataff nenber in my 
school* 


5 




3 


2 


1 


0 






m 

b) 1 ii i part of the ataff of ay school. 


5 


4 


3 


2 


1 


0 




n 
-* 
Ul 




















c) I have adequate support frosi other ataff • 
aeabers In ny school 


5 




3 


2 


1 


0 





Pleaae. turn the page. 

h - . . 




2. Aa mm B.l.t. teacher, 1 faal thati 



Coawenta and Suggectlone 



a) Tha at effing formula of 12 tl la appropriate for 
the E.3.L. cleeerooa. 


3 4 3 2 1 0 




a) Tha eyete* la reepooelva to a*klng etefflng 
chengce for E.S.L. aa claaa altaa change. 

\ 


5 4 3 2 1 0 




c) I have adequate prap tlan. 


S 4 3 2 1 0 


i ■ 



U1 



Plcaaa turn tha paga. 



12. 



At an E.5.L. teseher, 1 feal that! 


/ 
/ / 


/ 


Coaaenta and Suggestions 




a) Sufficient tide la provided by the system 
. for «y professional development. 


5 * 


3 2 10 




b) Sufficient ,lnservice activities are provided 
by the E.S.L. consultant teas. 


5 M 


3 2 10 




c) I aa «ade aware of external professional 
development activities (auch aa courses, 
conferences, etc.) available to we* 


5 4 


3 2 10 







Please turn the page. 
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*• Wt««t other teecher needs ehotfH be «e > « > reaee4 by the I.5.L. progrie? 
Htaae aoggctt how thU can he accoe>e>ltahee% 




D. PROGRAM NEEDS 



14 



Will you think about the needs of the'E.5»L. program and consider the following statements. 

J* 



1. Aa an E»S.L. teacher In the Calgary Board of Education ays ten, 
1 feel that the following program developments In E.S.L. 
should be Implemented * 



if 



Comments and Suggestions 



•) 


Curriculum develpment for esch Division. 


5 4 


3 2 


L 0 




b) 


Curriculum consistency scross tho system for the 
Division In which you tesch. 


5 4 


3 2 


I 0 




c) 


Locally developed curriculum guidelines and teschlng 
auggestlons for each Dlvlalon. 


5 4 


3 2 


t 0 




d) 


Provincial ly developed curriculum guidelines 
and teaching auggeatlona for esch Division. 


5 4 


3 2 


I 0 




e) 


Program stsndsrds (i.e. entrance and exit atandarda) 


5 4 


3 2 


I 0 




f) 


Program articulation with aubjecta in the regular 
program. 


5 4 


3 2 1 


L 0 




I) 


Standardized teatlng procedures. 


5 4 


3 2 


L 0 




h) 


A guide for E.S.L. reaource materials. 


5 4 


3 2 


I 0 




1) 


Administrative directions and guldllnea for 
proceaalng students* 


5 4 


3 2 


L 0 




i) 


Priority guldelinea for atudenta with multiple needs 


5 4 


* 3 2 1 


L 0 





Plesse turn the page. 



Viz 



2* As mm I.I.L. teicaer, I feel that there Is a neeo 1 for 
aMltloMl eupvort eervlcee froeii 




a) lnterpretera 


5 4 3 2 1 0 


... 


») fckeol Feychologleta 


5 4 3 2 1 0 




c) Cw 14a wee Counsel lore 


5 4 3 2 1 0 




4) Mom Llaleoa Workers 


5 4 3 2 1 0 


c 


•) Speech Pathologlate 


5 4 3 2 1 0 




f ) Resource Room Teechere 


5 4 3 2 1 0 




g) Faro-prof eeelonale 


5 4 3 2 10 




h) Pa root /Student Volunteers 


5 4 3 2 1 0 


' Plane mm Uw psga* 



16. 



3. (FOIl ELEMENTARY E.S.L. TEACHERS ONLY) 



3 



Aft an E.S.L. teacher In the Elementary School, 
1 feel that: 


/ 


t > 

✓ f <f 


Kin 

Conmenta and Suggeatlona 


e) Transportation arrangement a for E.S.L. atudenta 
do not Interfere with the teaching proceaa. 


O 

5 4 


3 2 10 


O i 

f 

9 


b) Traneportatlon arrangewenta for E.S.L. atudenta 
do not Interfere with the learning proceaa. 


5 * 

\ s 


3 2 1 0 

St. 


t 


c) The language needa of E.C.S. to Grade 2 children 
are better aeryed within the regular claaaroon. ~ 




3 2 10 




Q/ inc iLincrinL b.o.w* icicner cuuccp l iui 

Dlvlalon I children ahould be expanded. 


5 * 

> 


3*2 1 .0 

V 










Pleaae turn the page. 

* 




•J 
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4. (rot gCCOgPAM MX TBACHCM Q*V() 



I 



As II High School tticfatr» I fool thtt th« following 
orogro* alt t root t vat should ho moo ovollohlo to 
tha High School I.I.L. programs 



/ V S J? - 



CoMtnti and Sugoaatlona 



•) 


Socoptioo clasaaa for now I.I.L. ftvoonti* 




\ 


3 2 


1 


. 0 


\ 


J 

y 

•) 


Accradltatlo* for I.I.L. counts . 






3 2 


I 


0 


■ f • 


c) 


looop^ndent a tody project e« 






3 2 


1 


0 


, , l ^ -;- 


4} 


Vocational programing. 






3 2 


1 


0 




•) 


Transition clajocs to I.S.L. oelng content 
(e.g. okfllo ecrooe tho curriculum) 






3 2 


1 


0 




f) 


Transition clooooo to coot ant arsss 






3 2 


1 


0 




S) 


Tutorial eenrlcee for students lntsgrstee 1 Into 
regular clooooo* 




• 


3 2 


1 


0 







00 



o 

ERIC 



Floooo turn tho pege. 



lb ^ 



5* What other progrsm needs should be addressed? 
Please suggest how this csn be accomplished. 



E.S.L. Program Needs 



s) 



18. 



Comments sod Suggestions 



b) 



c) 



t« 1 — 1 : ■ 

Plesse turn the page. 



1> 
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I, O0NKUNICAT1ON NEEDS 



19. 



Vill you think about the Importance of two-way coemunlcetlone about tha 
B«S»L« progrea and conelder the following ■tateuunte. 



Aa an t.t.L. teacher, I feel that coa»unlcetlon regarding 
Individual etudente 1 progreee le adequate between a* end? 



Coamnte and Suggeetlona 



e) The pa rent a of »y K.i.L. etudente 


5 4 3 2 10 




b) The reguler cleeeroom teachera of ny B«f«L» etudente 


5 4 3 2 10 


- 


c) The reeource room teacher 


3 4 3 2 1 0 




d) The guide nee counsellor 






e) The Language Arte etaff 


5 4 3 2 1 0 




f) Hy principal 


5 4 3 2 1 0 




g) The K.f «L« cone ul tent 


5 4 3 2 1 0 




h) Ny former E.S.L. etudente 






h) Anyone elee? 

(Write In your euggeatlon hare) 


5 4 3 2 1 0 





There; you for your helpl 



ERIC ' 



« 



QUESTIONNAIRE FOR REGULAR CLASSROOM TEACHERS OF E.S.U STUDENTS 



19 i 
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IKSTKUCTXOGS FOR SAQXftOuVD XSFOttUTXOti OttSTXOKS 



1, 



ttfort v« limi tut whtt you think about tht Calgary Board af Edtcttlon'a E.S.L. 
prograa it would at halpful to tart mm ataaral background ixf omatlon about yat a 
a rtgular claaaroaa tuckir of S.S.L. atuatnta. 

Each tutaelon will bt follovad by a atrltt of pot a lb It anawtra. Flatst put a tick 
W) in tbt box boaldt th« cnawar that you fttl boat applloa to you* 



Exanplti 



tlm In what part of Cfelgary do you llvaf 



t ] Borth Eaat 
[ ] Worth Watt 
[ ] South taat 
[ ] South Watt 
( ] I don't llvt 
in Calgary 



(1) 
(2) 
O) 
«) 
(5) 



If you U*a la tbt North Eaat part of Calgary , put a tick W) in tht flrat bos. 

If you 11 vt in tht North wtat part of Calgary, put a tlek W) in tht ateood box. 

If you Uvt in tbt South Eaat part of Calgary, put a tick W) in tht third bos. 

Zf you livt In tbt South Wtat part of Calgary, put a tick (V) in tht fourth box. 

If you don't Uvt in Calgary, put a tick (</) in tht fifth box. 

Plata t turn tbt paga. 
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A. BACKGROUND INFORMATION 2. 
Could yjfu ?>le*se give us some background information about your work situation. 
Question Answers 



1. At what instructional lavsl do you teach? 



[ ] Eleaentary 

[ ] Junior High 
[ ] Senior High 



(1) 
(2) 
(3) 



For which Area Office do you teach? 



[ ] North 

[ J E*»t 

[ ] Vest . 

[ ] Southwest 

[ ] Southeast 



(1) 
(2) 
(3) 
W 
(5) 



3. How weny E.S.L. students (i.e. students 
currently receiving E.S.L. instruction) 
do you have in your class or classes? 



4. (FOR ELEMENTARY TEACHERS OKLY) 

To what Area do your E.S.L. students travel 
for E.S.L* instruction? 



5. (FOR ELEMENTARY TEACHERS ONLY) 

How do your E.S.L. students trsvel to 
their E.S.L. class? 



[ ] None (1) 

[ ] 1-2 E.S.L. students (2) 

[ ] 3*5 E.S.L. students (3) 

[ ] 6-6 E.S.L. students (4) 

[ j 9-10 E.S.L. students (5) 

[ ] More than 10 E.S.L. 

students (6) 



[ ] North 

[ J E*»t 

[ ] West 

[ ] Southwest 

[ ] Southeast 



(1) 
(2) 
(3) 
(4) 
(5) 



[ ] Tsxi (1) 
[ ] Bus (2) 
[ ] Their E.S.L. class 

is in the sane schoolO) 
[ ] Other (Please (4) 

Specify) 



(FOR SECONDARY TEACHERS ONLY) 
What subjects do ycu teach? 



] Hath 

] Science 

] Social Studies 

] Typing 

] Physical Education 
] Other (Please 
Specify) 



(1) 
(2) 
(3) 
W 
(5) 



Please turn the page. 
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iwTxocnow rot ormo* qoestiow 3. 

Nov that w* have mm saaeral Infanatlon about ywr teaching altwatien, wa would 
like to km whet you think about the Calgary jmK of taction'! E.S.L. aregraeu 

Tou trlU he provided with a teat mm at about Z.S.L. Too can agree or dleagree usiaa 
a alx-*olnt eeale. 

Exaaple: 



PI. As an Albartan, 

I faal chat: J$ 



I 



a) Winter should ha abolished. 



If you very definitely agree that vlntar should ht abollahed, draw a circla (0) 
around 5. 

If you agraa that vintefr should ba sboUshed, draw s elrela (0) s round 4. 

If you can't sake up your wind whatbar or not wlntar should ba abollahed, draw s 
elrda (0) around 3. 

If you dleagree that wlntar should ba eboliahad,. draw a elrela (0) around 2. 

If you wsry dafinitaly dleagree that wlntar ahould ba aboiiahed, draw a elrela (0) 
around !• 

If you cae't anawar tha qiteation dua to lack of Info mat ion about wlntar n Alberta, 
draw a elrela (0) around 0. 

In addition, from tine to tin** your coamnta en a topic will ba requested. 
Kott that eos* questions are althar for Elementary of Sacondary taachars only. 



F lease turn tha page. 
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OPIRIOH QUESTIONS > ' *• 

1. As .the regular classroom teachtr of E.S.L. students, t* ^. ^ 

- it "is oy opinion that I providt : & * ^ <f 

* " .> c 

a) Effectivt supplementary language instruction for 5 4 3 2 10 
By E.S.L- students 3 % 

i 

b) Adequate support for the social needs of my E.S.L. 5 A 3 2 1 0 
students. 

c) Adequate support for the emotional needs of my 543 2 10 
E.S.L. students, 

d) Adequate support for the cultural needs of my E.S.L. 5 4 3 2 10 
students. u . 



2. Ac the regular classroom teacher of E.S.L* students, 
it is ay opinion that my school provides : 

a) Effective infernal language experience 5 4 3 2 1 0 

for my E.S.L. students. 

b) Adequate support for the social needs 5 4 3 2 10 
of ny E.S.L. students. 

c) Adequate support for the social needs of -543210 
my E.S.L* students. 

d) Adequate support for the cultural needs ,543210 
'of my E.S.L. students 

. & 

3. As the regular classroom teacher of E.S.L. student s, 
it is my opinion that the E.S.L. program provides : 

a) Effective language instruction for the 5 ° 4 3 2 1 0 
language needs of my E.S.L. students. 

b) Adequate support for the social needs . 5 4.3210 

of^my E.S.L. 'students B 

c) Adequate support for the notional needs 5 4 3 2 1 0 

of my E.S.L. students. 

d) Adequate support for the cultural neeis 5 4 3 2 1 0 
of my E.S.I, students. 

Would you care to comment further about the needs of your E.S.L. students which 
are not being currently met? 



Please turn the page 
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4. As ■ ragular claaaraaai taacaar af E.S.I* ataaaats, 

Z fttl tlut oatBaaaleatian rafarAint E.S.L. atoaaata mWi 
to aa iBpravaa* tetvMD n and: 



«) The E.S.L. taachar 
a) lha ajataaa lml E.S.U ctirilMCtr 
c) Taa pamti af ay E.S.L. tt»4«ata 
i) Taa rMMtci rNi taacaar 



•) Taa aul<Uact eMMtlltr 

f ) My acinciaal 

g) Anyona tin? 

Iwrlta In your auggtation hare) 



✓ 



3 
3 
3 
3 
3 



0 
0 
0 
0 
0 



9 



Would you cart to c aaa m nt furtbar ragartlag tha laaraaaaamt af caaaj unlcatlon ralatad 
to E.S.L. atoatnta? 



5. What auftastlona can you maka far taa laarovaaant of tha E.S.L. program. Its 
orgaalsatlon and Ita aodaa of loa traction? 



0» 



PXaaae turn tha p>9> 
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if 



6. (FOR ELBJEMAJW TEACHEJtS ONLY) 6. 
As a Titular clanrooaj teacher ©f E.S.L. students, ^ 



1 feel that: . 



icT J' JT d* «< 



a) Transportation errsngeoents for E.S.L. atudents 5 A 3 2 1 
do not interfere with the teaching proceaa. " * 

b) Tranaportation arrangenente for E*S.L. Students -54 32 1 
do not Interfere with the lesrnfng proceaa. * 



o 

Would you cere to contnent further about your E.S*L. students' transportation 
arrangenenta? 



c) The Itinerant E.S.L. resource teacher > 5 4 3 210 
concept ahould be expanded. , 

p K - 

d) The language needs of E*C.S. to Grade 2 children 5 A 3 2 1 0 
are better served in an integrated situation. 

(i.e. remaining In their regular claaarooo 
,vith occasional apecialized E.S.L. help). 

Would you care to conusant further about the Integration of E.C.S. children Into 
regular classrooms? 



Fleaae turn the page 
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7. (FOR gCOWUKT TZaOUU OKLT) 

At • ragula* claoiroo* eoaeaar of t,S.L. ituaaati, 

Z foal that tha followta* prograa* altonuitlvof laou!* 

to aaao rvallafclo for Sicoaa'ary E.S.L. ■t»to*t«: 



7. 



■ ) Rocopclon cImiu for mv E.S.I* ■tudanta. 
a) Accraaitatiou far E.S.L. eiunii. 

e) iMlnn^nt atatfy fra jacta far E.S.L. »Mnti. 
d) Vacatlaaal m$tmm±M *ar E.I.U acaaaata. 

•) ItwltlM eliMM la E.S.L. aalag entnc aatarlal 

f ) Traaaltloa daaaa* la tha eaataat araaa (la. aapatata 
comaat elaaaaa far E.S.L. atateata) 



0 
0 
0 
0 
0 
0 



g) Tutorial aarvlcas for ataaooto latagrataa lato rafalar 5 4 3 2 1 
clataao. 

Would you can to coaaaat furthtr about program altaroatlvaa which should to n4t 
■vallabla to Saeoaaary E.S.L. atudaata? 



— ; 

Thank you for your halp! 



2n 
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PRINCIPAL QUESTIONNAIRE 
E.S.L. EVALUATION STUDY 
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XXSTHJCTXONS FOR laQWOPMP HFQBUTItW QQISTIOKS 



aafora at. flari Mt akat yaa thlak atattt taa Calgary gjartf of Uacatloa*a K.I.L. 
program It muU at balaf ul to km mm aaaaral aackgroaaa' laf oraatloa aaaut you aa 
a arlaclaal lmlvk mth too B«S«U program. 



Each quaatloo will at follovad ay a aarlaa of aoaalbla anavara* ?laaac put a tick 
W) la tba aoa aaalaa tha anavar tkat you foal aaat aaaUaa to you. 



If you lift is tba garth Caat aart of Calgary, out a tick W) la tha flnt box. 

If you 11 vt in tha Hortb Uaat aart of Calgary, out a tick U) la tha aaeoad box, 
ate* 



?l«ae« tare tba aaga« 



Kzaaplat 



?1. In uhat aart of Calgary 4a yao liaa? 



] garth taat 
] Berth Uoat 
J goata Kaat 
] gaath Waat 
] I 4aa*t Uva 
Is Calgary 



(1) 
(2) 
(3) 
<*) 
(5) 
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A* BACKGROUND INFORMATION 

Could you plesit give us iom background information about your school. 



2. 



Question 



Answers 



1. Ac what instructional level li your ichool? 



[ ] Elesentsry (1) 

[ ] Elementary-Junior High (2) 

[ ] Junior High (3) 

I j Junior High-Senior Hlgh(A) 

[ ] Sinior High (5) 



2* la what Ares is your ichool? 



[ ] North 
. 1 Eait 
[ 1 Weit 
j Southweit 
] Southeast 



(1) 
(2) 
(3) 

M> 
(5) 



3. Is there E.S.L. instruction st your ichool? 



[ ] Yei, my ichool ii s 

hoit ichool (1) 

[ ] No, my school is s 

feeder school (2) 



If NO: 



s) Hov many E.S.L. itudenti jjet to their 
E.S.L. elsis ty tsxl? 



b) How rnsny E.S.L. itudenti get to their 
E.S.L. class by bus? 



e) How many E.SoL. itudenti wslk to their 
to their E.S.L. clsn? 



d) How msny E.S.L. itudenti get to their 
E.S.L. claii another way? 
(Plaaie ipeclfy) 



] 5 itudents or leu (1) 

] 6 - 10 itudenti (2) 

] 11 - 15 student! (3) 

] More than 15 itudenti (A) 

] 5 itudenti or leu (1) 

] 6 - 10 itudenti (2) 

] 11 - 15 itudenti (3) 

] More than 15 itudenti (4) 

] 5 itudenti or leu (1) 

] 6 - 10 student! (2) 

] 11 - 15 itudinti (3) 

] More than 15 itudenti <4) 

] 5 itudenti or leu (1) 

] 6 - 10 itudenti (2) 

] 11 * 15 itudenti (3) 

] More than 15 itudenti (4) 



e) Transportation arrangements for E.S.L. 
atudenti in my ichool do not Interfere 
with the teaching proceis . 

f ) Trans portstion sirrsngimenti for E.S.L. 
itudenti in my school do not lntsrfere 
with the learning procen . 

g) Would you care to comment further sbout ths lapect of trsnsportstion 
on both the E.S.L. end regular programs. 



Plane turn the pegs. 



[ ] True U> 
[ ] Fslie (2) 



t ] True <1> 
[ ] False (2) 



2*J 
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3. 



4. 



Approxiaately how May E.S.U students 
registered la yoer school are carraatly 
receiving E.S.U instruction? 



5. 



Approxiaately hew aeny other eteeents ax« 
registered la your school who you fool should 
ho recelTieg E.S.U lastructloe one aren't? 



6. 



Approxiaately how aeny students registered 
la your school who art receiving E.S.L. 
iBOtnictloa oloo deaonetrsts othor aooda 
(Such ao loaning disabilities, physical 
handicaps, etc*) 

Mould you lcoalao what these disabilities aro: 



] 20 students or loot 



Kuaber of E.S.L* scud on to 
with dloabllltlao 



Nacttra of 
dlssbllity 



) 21 
] 31 
] *1 
) 31 



30 students 
40 students 
50 students 
40 students 



J 41 - 70 students 
] 71-10 otuoonto 
) Moro than SO stueeats 



] 20 otaaoato or loos 

I 21 - 30 studeats 

J 31 - 40 otaaoato 

J 41 - 50 ateSeats 

] 51 - 40 otaaoato 

] 41 - 70 stueeats 

] 71 - tO otaaoato 

] Moro the* SO otaaoato 



] 

] 1 • 3 otuoonto 
14-5 otuoonto 
3 Moro than 5 otuaoato 



(1) 
(2) 
(3) 
(4) 
(5) 
(6) 
(7) 
(•) 



(1) 
(2) 
(3) 
(4) 
(5) 
(4) 
(7) 
(•) 



(1) 
(2) 
(3) 
(4) 



7. Approxiaately how amny parents of E.S.U 
otudonto have you eat with thlo yaar to 
discuss tbolr child's progress? 



] 5 parents or loos (1) 

] 6-10 paraato (2) 

J 11 - 15 parents (3) 

J 16 • 20 paraato (4) 

] Moro than 20 paraato (5) 



Flease turn the poga. 
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2v: 



INSTRUCTIONS FOR OPINION QUESTIONS 



4. 



Now consider the Calgary Board of Education 1 • E.S.L. program and give us your 
opinion about it in the following four areas: 

1* E.S.L. Student Needs 

2. E.S.L. Teacher Needs 

3. E.S.L. Program Needs 

4. E.S.L. Communication Needs 

The questionnaire is designed in the following wanner, tou will be provided with a 
statement regarding one of theae four areas, tou can agree or disagree by using a 
six-point scale. 



Example: 



PI. As an Albertan, 
I feel thet: 



j 1 * 



If f <r 



V 



a) Winter should be abolished. 



Draw a circle around the number which reflects your opinion on the ststement: 

5 - Strongly Agree, 4 - Agree, 3 - Undecided, 2 - Disagree, 1 - Strongly Dissgree, 

0 - Don't Know. 



Please turn the page. 



2t»6 



C1733 



I. L.S.L* STQWT HDDS 



5. 



Conaldar asv E.S.U i tiiitt aaads ara 
curraatly aalag Sit aad raaet to tba follaulag 
ititmiti* 

1. Tho E.S.L. t as chars ara scoridiag tba E.S.L. <o* % x € * 

studants aarollad In ay aehsol with: s> <T ^ % <F 

• ) Effactlva Instruction far tbalr laagaaga iMdi 5 4 3 2 1 0 

b) A4as.aata support far tlwlr aadal mil. 5 4 3 2 1 0 

c) Adaquata wmtt far tbalr MKiw a3 Mdt. 5 4 3 2 1 0 
4. Ai^vti sap pact far tbalr cultural Mtii. 5 4 3 2 1 0 



2. Tba ragular classrsaa taachars la ay school «n 
prariiing «T E.S.L. itiimi alto! 

a) Effaetlva aapplau satsry Instruction far tbalr 

laaguaga mWi. 5 4 3 2 1 0 

b) Adaquata support for tbalr social mil. 5 4 3 2 1 0 

c) Aasqusta aapport for tbalr saotlaual aaads. 5 4 3 2 1 0 

d) Adaquata aapport for tbalr caltarml aaada. 5 4 3 2 1 0 



3. tha orarall aurtraaaunt la ay aehaol la providing 
ary E.S.L. stoat at • with: 

a> Eff active laforaal laaguags ssparlauca. 5 4 3 2 1 

(a.g. tfaraagh laforaal latagratloa activities 
aucfa as pairing with Engllah-epeaklag 
stuaeats, ate.) 

b) Adequate support for tbalr aoclal needs. 5 4 3 2 1 

(a.g. encouraging participation la extracurricular 
sctiTltias, ate.) 

e) Adequate aapport for tbalr aaotloaal aaada. 5 4 3 2 1 

(a.g. developing a aaaaa of belonging, ate.) 

d) Adequate aapport for tbalr cultaral needs. 5 4 3 2 1 

(a.g. Culture Fairs, cultural reeeurce enterial, ate.) 

Would yoa cars to esssssnt further about aay E.S.L. student aaada that you faal 
should ba ad areas ad. 



Tleaet turn ths page. 
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C c E.S.L. TEACHER MEEDS 



6. 



Consider how E.S.L. teacher needs arc 
currently being met and react to the following 
statements. 



The system it providing adequate aupport for 
E.S.L. teachers from: 

s) Interpreters 

b) Psychologists 

c) Guidance Counsellors • 

d) Home-School Liaison Workers 

e) Speech Pathologists 

f ) Resource Room Teachers 

g) Psra-professlonals 

h) Parent /Student Volunteers 

i) Othsr (write your suggestion here) 



s 



3 
3 
3 
3 
3 
3 
3 
3 
3 



2 
*2 
2 
2 
2 
2 
2 
2 



2. In my opinion, additional support for E.S.L, teachers 
should be provided by; 



a) 


Interpreters 


5 


A 3 


2 


1 ( 


b) 


Psychologists 


5 


A 3 


2 


1 0 


c) 


Guidance Counsellors 


5 


A 3 


2 


1 0 


d) 


Home-*School Lisison Workers 


S 


A 3 


2 


1 0 


e) 


Speech Pathologists 


5 


A 3 


2 


1 0 


f) 


Resource Rood Teachers 


5 


A 3 


2 


1 0 


g) 


Pars-professionals 


5 


A 3 


2 


1 0 


h) 


Parent /Student Volunteers 


5 


A 3 


2 


1 0 


i) 


Other (as above) 


5 


A 3 


2 


1 0 



3. Would you care to comment further regarding aupport services for E.S.L. 
teachers? 



Please turn the page. 
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E.5.U toocboro m a group oro provlM with 

a«aqoat« profOOOlOftOl 4o*0l0OOOBt tlO*. 



7. 

5 4 3 2 10 



(FOK I0ST WWCXF4LS OKU) 

A* principal of a kait E.S.U ocbool. X would support 
oottlat a Joi« prof ooaloaal oovolopoomt ooy with 
otbor kNt E.t.U oeooola to ouolo E.I.L. toacfcm 
to ooot for profooaloool oetlrttloo. 



Vouldl you coro to ti-iir furtoor om too prof oooioool 
AovolopoMt oooua of K.S.L. toodboro? 



At. thoro othor E.S.U toochor oooia toot y* fool should bs oioroso**? 



Floooo tun too pofo. 



20. 
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D. E.S.U PROGRAM KEEDS 



6. 



Consider E.S.I*. programing needs which you have 
obeerved either at the school or at the (system 
level and react to these lUtmnti. 



1. In developing ■ personnel profile of hiring criteria 



& a 

for E.S.L. teachere, the following cherecterietica ^fF 
■hould be Included: •}* 



* /V 



a) Personal suitability 

b) Training in second language scqulsltlon 

c) Attitudes toward immigrsnt children 

d) Knowledge of teaching experience 

e) Regular classroom teaching experience 

f) Years of teaching experience 

g) Interpersonal skills with fellow staff members 

h) Other (write your suggestion here) 



5 4 3 2 



5 
5 
5 
5 
5 
5 



4 
4 
4 
4 
4 
4 



3 
3 
3 
3 
3 
3 



2 
2 
2 
2 
2 
2 



o 

0 
0 
0 
0 
0 
0 



2. Plesse rsnk these hiring crltcrls for E.S.L. 
tcschers in the following manner; 

I • Important 

II - Should be Considered 

III ■ Not Important 

s) Personal suitsbility I It III 

b) Trsining in second I II HI 
language acquisition 

c) Attitudes towsrd I H HI 
immigrant children 

d) Knowledge .of I ' H HI 
teaching experience 

e) Regular claaarooo X II HI 
teaching experience 

f) Yaara of teaching . I H HI 
experience 

g) Interperaonal skills with I II III 
fellow staff Members 



h) Other (as above) 



II 



III 



Plesse turn the page. 
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3. is a srlaelaal lavolvod In tho I.S.L* sroaroa, X 
foal that X save ba4 aa aaoqoato ortoatation to: 

a) Tba E.S.L. srofraa 

o) Tho aooas of E«S.L. otuoootf 



5 4 3 2 1 0 



4. A* * arlaelnal imvol^Mt la the l.S.U srofraa, X 
fasl that ay regular toaehsra with E.S.L. otaaoato 
aavo has* aa oaaaasto orlaatatlaa to: 



a> Tho I.S.U arograa 
o) Tho aooss of t.&.U at 



5 4 3 2 10 
5 4 3 2X0 



5. 



Vault yoa oata to 
orloatatloa to I.S.L 



fart oar oooat staff 



4. (TO aOST MWCIPALS OMLT) 

as arladaal of a hoot oehool for E.S.W, X foal 
that I havo boon proviso* with: 

a} Sufficient lanorvlcc setlvltloo U tao 
araa of E.S.L. toacaor evaluations 

b) saequnte crltorlo to evaluate E.S.L. teachers 

c) Would you car* to coaaant further sbeut your 
rola la E.S.L. toaehor evaluation. 



0 



P1«m« tun cha page. 
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10. 



Adminietrstive yoUdti and guidelinee should % «* *> 

ba developed to help principal* determine: J ^ J> 

a) E.S.L. program organisation In the school 

b) E.S.L. program else in the school 

c) E.S.L. class sise in tha school 

d) A staffing ratio for E.S.L. taachars 

a) A mean* of adjusting E.S.L. staff to 

fluctuations in tha E.S.L. student population 
In tha school during tha veer 

f) Criteria for antranca to E.S.L. clsssas 

g > Critaria for plecement within eveilable E.S.L. 
classas 

h) The degras of articulation between E.S.L. and 
subjsct ereae 

i) Critaria for the referral of E.S.L. students 
for aeeessment 

4) Criteria for daaUng with E.S.L. students with 
multiple needs (learning dissbilitiee, phyeical 
handicape, etc.) 

k) Criteria for exit from E.S.L. claeeee 

1) Criteria for termination of E.S.L. studsnts 
aged 18 end over 

■> Other (write your suggsstion here) 



5 4 3 2 10 

5 4 3 2 1 0 

5 4 3 2 10 
5*3210 

5 4 3 2 1 0 

5 4 3 2 1 0 

5 4 3 2 1 0 

5 4 3 2 1 0 

5 4 3 2 .10 

5 4 3 2 1 J> 

5 4 3 2 1 0 

5 4 3 2 1 0 



8. Curriculer guidelines for E.S.L. should be developed 
for Divieions 1 - IV by: 

a) The system 

b) The Department of Education 

c) The system and the Department of Education in 
joint consultation 

d) Would you care to comment further regarding 
curriculum development for E.S.L. T 



5 4 3 *10 
5 4 3 2 1 0 
5 4 3 2 1 0 




(lot Eupouxr mMcxmt o*lt) 



•) Iht laaguaau aaada af E.C.I. ta Grada 2 cklldraa 5 4 3 2 1 0 
ara aattar aarvad within taa regular daaaraaa. 

a) Taa Mda aad aantlaaal aaada af LCI. ta 

Crada 2 children art aattar Nm4 within taa 
* ragular claaarc 



e) Taa oulcural aaada af Z.CS. ta Crada 2 calldran 5 
axa aattar aarvad within taa ragular claaaraaa. 



d) Taa Itiaaraat E.S.U Kaiaaraa Taaaaar aaaggat 5 
far E.CS. ta Crada 2 calldraa aaaald aa 



a) Dm laaguaaa aaada af Oradaa 3-4 cklldraa 
ara aattar aarwnd la taa E.S.U ciaaaraaa. 



f ) Taa Itinerant E.S.U Imarca Taacaar caacaat 
aaauld aa »U atari far Cradaa 3 - i aalldraa. 

g) Would yau cara ta cananat f wrtaar aaawt taa 
Xtlaaraat E.S.U Ba a a arca taacaar caacaat T 



h) Would yaw cara to caaamt aa tha aaadal aragraa 
aaada af E.S.U chlldraa la Cradaa 3-4? 



10. (10* MZQOmtXt FXZNCXFaXS ONLY) 

Tha following nrogran altnraatlwaa ahawld aa aada 
avallaala to E.S.U atudantas 

a) tacaatlan daaaat far aav E.S.L. atudanta. 

a) Cradle far E.S.L. cnuraaa. 

c) Xadaaaadaat atady arajacta. 

d) Vacatlaanl aragraajdag. 

a) Traaaltlaa daaaat 1b E.S.U wclng caacaat. 
(••*• akllla aeraaa taa carrlcultai) 

f ) Traaaltlaa claaaaa la aubjaet araas far E.S.U 
atadaata. 

g) Tutorial aarrlcaa for atuaaata latagratad Into 
ragular claaaaa. 

h) Othar (vrlta your auggastlon hara) 



*o* «<r JT -a* 
^ * a/g^ ajT ^ 



5 
5 
5 
5 
5 



4 
4 
4 
4 
4 



2 
2 
2 
2 
2 



0 
0 
0 
0 
0 



5 4 3 2 1 0 

5 4 3 2 1 0 

5 4 3 2 1 0 

5 4 3 2 1 0 
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£. E.S.L. COMMUNICATION NEEDS 



12. 



Will you coneldar the importance of two-way cowmicmtion 
•bout the E.S.L. rrograa and its atudenta and react to 
the following statement*. 



1. At a school principal, 1 faal that communication 
about ttie E.S.L. itudant la adequate between me., 
and: 



a) The E.S.L. taachar(a) 

b) The regular claearoom teacher(a) of the 
E.S.L. atudent 

c) The principal of the E.S.L. atudant'a other 
achool (if applicable) 



.* & ^ 



ty * <r ^ *j* <t 



5 
5 
5 



3 2 1 



2. Aa a achool principal, 1 fael that communication 
about the E.S.L. program la adequate between me 
and: 

On) The E.S.L. coneultant 
b) The E.S.L. aupervlaor 



3. Aa a achool principal, 1 fael that coaaumi cation between 
the parenta of E.S.L. atudenta and a* la adequate 
regarding: a 



a) The E.S.L. atudant'a progreaa 

b) The E.S.L. program 

c) Regular program and court e alternative* 

d) Extracurricular activitiee 
(e.g. field trlpa) 

e) Additional eervlcaa available In the achool 
(e.g. counselling, library, etc.) 

f ) Special service* available at the ayaten level 
(e.g. paychologiats) 



g) The achool eykjtem in general 

Would you dire to coawnt further about cc 



5 
5 
5 
5 

5 
5 



4 
4 
4 
4 

4 
4 



3 
3 
3 
3 

3 

a 



2 
2 
2 
2 

2 
2 



1 
1 
1 
1 

1 
1 



5 4 3 2 1 
municatlone regarding E.S.L.? 



0 
0 
0 
0 

0 
0 



Thank you for taking the time 
to couplet* thla questionnaire! 
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APPEISIZ 3 
Suaaary of itiulti by Quti t lonnalrt 

Pag* 

a) ESL Studant Intarviaw/Quaationnaira ••••• 183 

b) ESL Parant Quaatiotmalra 207 

c) ESL Taachar Quaationnalra ♦ 239 

d) Baguiar Glaaarooa Taachara of ESL 

Studant ■ Oaaatlounaira , 266 

a) Principal Quaationnalra 279 
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ESL STUDENT INTERVIEW/ QUESTIONNAIRE 
SUMMARY OF RESULTS 



1. OVERALL 



A. DESCRIPTIVE DATA 



SEX 
(n - 242) 



NATIONALITY 
(n - 242) 



Boys 
Girls 



135 (56%) 
107 (44%) 



Asian 173 (72%) 
European 27 (11%) 



Other 



22 ( 9%) 



















NR 


20 


( 8%) 








AGE ' 
(n - 242) 








GRADE 
(n - 242) 






YEARS IN 
IN FORMER 
(n - 


SCHOOL 

COUNTRY 

242) 


6 - 


9 


years of age 


40 


(17%) 


K 


- 3 


40 


(17%) 


0 - 


3 years 


59 (24%) 


10 - 


12 


years of age 


43 


(18%) 


4 


- 6 


46 


(19%) 


4 - 


6 years 


68 (28%) 


13 - 


15 


years of age 


76 


(31%) 


7 


- 9 

f 


84 


(35%) 


7 - 


9 years 


75 (31%) 


16 - 


18 


years of age 


70 


(29%) 


10 


- 12 1" 


72 


(30%) 


10 - 


12 years 


21 ( 9%) 


Over 


18 


years of age 
NR 


12 
1 


( 5%) 
( 0%) 

















LENGTH OF TIME 
IN CANADA 



LENGTH OF TIME 
IN CALGARY 



Less than 6 months 


32 


(13%) 


6-12 months 


58 


(24%) 


13-18 months 


47 


(19%) 


19-24 months 


43 


(18%) 


Over 24 months 


49 


(20%) 


NR 


I 3 


(5%) 


TOTAL 


242 





Less 


than 6 months 


38 


(16%) 


6 - 


12 months 


79 


(33%) 


13 - 


18 months 


44 . 


(18%) 


19 - 


24 months 


33 


(14%) 


Over 


24 months 


40 


(17%) 






8 


(3%) 






242 
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NUMBER OF ESL STUDENTS 
IN FEEDER SCHOOLS 
BY AREAl 
(n - 86) 

North 16 (19Z) 

But 23 (27Z) 

West 6 ( 71) 

Southwest 15 (17Z) 

Southeast 20 (23Z) 

TO 6 ( 2Z) 



NUMBER OF ESL STUDENTS 
IN HOST SCHOOLS 
BT AREAl 
(n - 242) 

North 83 (34Z) - 

Bast 95 (39Z) 

Vest 34 (14Z) 

SouthwMt 10 ( 4Z) 

Southeast 17 ( 7Z) 



TO 



3 ( 1Z) 



1 Area ataxia geographical area supervised by a C.B.E. Area Offica 



NUMBER OF ESL STUDENTS 
WHO TRAVEL TO ESL CLASS 
(n - 86) 

Studants who travel 53 (62Z) 

Students who don't travel 30 (35Z) 
NR 3 ( 3Z) 



MODE OF TRANSPORTATION 
OF ELEMENTARY ESL STUDENTS 
(n - 53) 



Taxi 

Bus 

Other 



29 <55Z) 
21 (40Z) 
3 ( 5Z) 



LENGTH OF THE TO TRAVEL 
TO ESL CLASS 
(n - 53) 

Less than 15 minutes 41 (77Z) 

16 - 30 minutes 8 (15Z) 

45 - 60 minutes 1 ( 2Z) 

NR 3 ( 6Z) 



ATTITUDE OF ELEMENTARY STUDENTS 
TOWARD TRAVEL TO ESL CLASS 
(n - 53) 

Like travelling to ESL clasa < 39 (74Z) 

Don't like travelling to ESL class 6 (11Z) 

NR 8 (15Z) 

COMMENTS: Positive - I can play while I'm waiting. 

It's a nice man. 
Negative -No, you have to run quickly. 
. No, I get a headache. 
No, the taxi driver drives too fast, 
fladecided- Morning OK, afternoon I don't like it. 
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WHO ESL STUDENTS LIVE WITH 
(n - 242) 

With parents 199 (82Z) 

Not with parents 42 (17Z) 

NR 2 ( 1Z) 

* (34 with Brother /sister, 4 with Relatives, 3 with Guardians) 



EMPLOYMENT STATUS OF PARENTS 
(n - 199) 



Employed 
Unemployed 
NR 



FATHER 

156 (68Z) 
34 (17Z) 
29 (15Z) 



MOTHER 

122 (61%) 
75 (38Z) 
2 ( 1Z) 



ENGLISH SKILLS OF PARENTS 
(n 



No English 
A little English 
Quite a bit of English 
Speaks English well 
NR 



199) 






FATHER 


MOTHER 


44 (22Z) 


90 


(45Z) 


66 (33Z) 


70 


(35Z) 


19 (10Z) 


20 


(10Z) 


40 (20Z) 


17 


( 9Z) 


30 (15Z) 


2 


( 1Z) 



EMPLOYMENT STATUS 
OF SECONDARY ESL STUDENTS 
(n - 156) 

ESL students employed 56 (36Z) 
ESL students not employed 90 (58Z) 
NR 10 ( 6Z) 



TYPE OF EMPLOYMENT 
OF SECONDARY ESL STUDENTS 
(n - 56) 



Cleaning offices 
In restaurant 
Babysitting 
In store 
Other* 



23 (41Z) 
21 (38Z) 
( 7Z) 
( 4Z) 
( 7Z) 
( 3Z) 



4 
2 
4 
2 



HOURS OF EMPLOYMENT 
OF SECONDARY ESL STUDENTS 
(n - 56) 

Less than 8 hours 10 (18Z) 

9 - 24 hours 27 (48Z) 

25 - 40 hours 18 (32Z) 

NR 1 ( 2Z) 



(1 Odd jobs in office, 1 Microfilm, 1 Carpenter's helper 
1 Delivery of flyers) 
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B. SUMMARY OF ATTITDDES OF ESL STUDENTS - OVERALL 



ATTITUDES 
(n - 242) 


QUESTION 


IBS 


WO 


NO 

IESFONSE 


Do you Ilk* living in Canada? 


215 


(89Z) 


16 


( 7%) 


11 


( 5X) 


Do you lika going to school in 


232 


(96X) 


S 


( 3X) 


2 


( IX) 


Did you lika going to school in 
tha country you llvad in before? 


195 


(SIX) 


29 


(12X) 


18 


( TO 


Do you lika your ESL class? 


207 


(86X) 


20 


( 82) 


15 


( 6X) 


Are you learning English as 
quickly as you vant to? 


183 


(76X) 


53 


(22X) 


6 


( 2X) 


Do you lika your other classes? 


206 


(85Z) 


19 


( 8X) 


17 


( 7X) 


Do you understand your other 
teachers (i.e. not ESL) vail 
enough to do your school work? 


188 


(78X) 


30 


(12Z) 


24 


(10X) 


Do you have any Canadian friends? 


161 


< 67I > 


73 


(30X) 


8 


( 3X) 


When you first started school bare, 
did you have trouble understanding 
what you should do? 


173 


(71Z) 


58 


(24X) 


11 


( 5X) 


Would you like your teachers to 
talk to your parents sore often? 


134 


(55X) 


76 


(31X) 


32 


(13X) 
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SECONDARY ESL STUDENTS' ATTITUDES 
TOWARD SUGGESTED PROGRAM CHANGES 
(n - 156) 



YES 



NO 



NO 

RESPONSE* 



Credit for ESL courses 

Tine for self study 

Vocational programming 

Tutorial service once 
finished ESL 

Transition classes in 
content areas 



79 (51Z) 
55 (35Z) 
6A (A1Z) 

81 (52Z) 

62 (AOZ) 



10 ( 6Z) 
34 (22Z) 
22 (1AZ) 

11 ( 7Z) 
6 ( AZ) 



67 (A3Z) 
67 (A3Z) 
70 (A5Z) 

6A (A1Z) 

88 (56%) 



High No Response rate may be due to either the location of this question 
on the hack of the last page of the questionnaire or the difficulty of 
the vocabulary* 
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C. SUPPLEMENTARY INFORMATION - OVERALL 



FREQUENCY OF VISITS WITH FREQUENCY OF 

CANADIAN FRIENDS PARENT-TEACHER VISITS 

<n - 161) (n - 242) 



Every day 


37 


(23%) 


Twice a year 77 (32Z) 


Twice a vmIl 


24 


(15Z) 




Once a w««k 


16 


(10Z) 


Onea a yaar 42 (17Z) 


Nov and than 


21 


(13Z) 




One* in a vhila 


32 


(20Z) 


Never 102 (42Z) 


Never 


21 


(13Z) 


MR 


10 


( 6Z) 


NR 12 ( 9Z) 



WHO HELPED WITH 
ESL STUDENTS' ORIENTATION 
(n - 173) 

The ESL teacher 110 (64Z) 

A student Interpreter 61 (36Z) 

The classroom taacher 59 (34Z) 

An adult Interpreter 24 (14Z) 

Other* 31 (13Z) 

* (9 A teacher, 7 Relatives, 6 Friends, 4 Classmates, 2 Everybody, 
1 Nobody, 1 Teacher's Aide, 1 A woman) 
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D. COMMENTS - OVERALL 



SUMMARY OF COMMENTS 
ESL STUDENT INTERVIEW/ QUESTIONNAIRE 




RESPONSES 




QUESTION 


n 


POSITIVE . % 


NEGATIVE % 


INDETERMINATE % 


1. Do you like living in Canada? 

2. Do you like going to school in 
Calgary? 

3. Did you like going to school in 
the country you lived in before? 

4. Do you like your ESL class? 

5. Do you like your other classes? 

6* Would you like your teachers to 
talk to your parents nore often? 


183 

184 

200 
185 
175 

32 


157 86% 

172 a 94% 

164 82% 

173 94% 

158 90% 

10 31% 


22 12% 

10 5% 

24 12% 

11 6% 
16 9% 

21 66% 


4 2% 

2 1% 

12 6% 
1 1% 
1 1% 

1 3% 
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QUESTION 



Do you like living in CsnedaT 
POSITIVE 



s 



NEGATIVE 



Do you like going to school in 
Calgaryt 

POSITIVE 



NEGATIVE 



TYPICAL STUDENT COMMENTS 1Y SCHOOL LEVEL 
ESL STUDENT QUESTIOMNAIWS/IHTERVIIW 



RESPONSES 



I like Canada (21) 
I like everything (5) 



ELEMENTARY 

_ like the cliaete(9; 
j New pieces end thlngi 
to tee (6) 
Lots of food end 

clothing (*) 
I was born here (3) 
Possessions (bike, 
house) (3) 



I like leerning 

English (57) 
i I like being with 
I ftlends (29) 
The teechers ere good 
' (18) 



It's fun (12) 



Not enough ho»ework(3) 



JUNIOR HIGH 

| Pteedoa, no wars (12) 
I like the "cliaete 

_ like school (6) 
The people ere good 
(3) 

Jobs end aoney 
I plentiful (*) 
I Modern and cleen (*) 
we born here ( 3 V 

I don't like the 
cliaete (8) 



It's e nice school 

<*3> 

Vm leerning lots of 
things (10) 



Pteedoa, no wars (1* 
The people ste good 
(*> 

I like school (5) 
Jobs end aoney 
plentiful (3) 



SENIOR HIGH" 



I like ay own 
country (2) 



Vm leerning lots of 
things ill) 



I don't have aany \ 

ftlends (2) 
The school day is too 
long (2) 



2 
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TYPICAL STUDENT COMMENTS BY SCHOOL LEVEL (Continued) 



ESL STUDENT QUESTIONNAIRE/ INTERVIEW 



QUESTION 


RESPONSES 






GENERAL 


ELEMENTARY 


JUNIOR HIGH 


SENIOR HIGH 


3* Did you like going to school in 
the country you lived in before? 










POSITIVE 


I had friends (50) 


I knew the language 
(17) 

. u 


I needed to know how 
to read and write 

r <5) 

I like to study and 

learn (7) 
It was fun (5) 


I knew the language 
(12) 

T needed to know how 
to read and write 
(8) 

I like to study and 

learn {*) 
It was easy (6) 


NEGATIVE 




I had lots of 

homework (2) 
I went just to learn, 

not to have fun (2) 


The teachers weren't 

good (2) 
The education was 

not as good (2) 


The teachers weren't 
good (2) 


INDETERMINATE 




♦ 


I only went half a 

day (5) 
I didn't go for many 

years (2) 





9 y t 
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TYPICAL STUDENT COMMENTS BY SCHOOL LEVEL (Continued) 



ESL STUDENT QUESTIONNAIRE/INTERVIEW 



QUESTION 


RESPONSES 


GENERAL 


ELEMENTARY 


JUNIOR HIGH 


SENIOR HIGH 


4. Do you like your ESL clans? 

POSITIVE 

* 

NEGATIVE 


I went to lesrn 
English (67) 


Good teachers (15) 
I like to read (7) 
I want to learn 
things (6) 


Good teachers (17) 
I aeet Many friends 
(*> 


I can understand (8) 
I want to learn 
things (4) 




No, 1 want to take 
regular classes (1) 


Mo, I've had enough 
(*) 

It's a little boring 
(1) 


Ko, I want to take 

regular classes (1) 
It's a little boring 
(1) 

So many students 
speak ay language, 
I can't practise 
English (1) 


5. Do you like your other classes? 

POSITIVE 

2,'£ , " 


j 

U. 


I have lots of 
friends (20) 
Good teachers (10) 
He play games (9) 
They are fun (7) 
1 like Mth (5) 
I enjoy thea (4) 


I have lots of 
friends (17) 
I learn many things 
(8) 

Good teachers (8) 
I like nth (3) 
Yes, if I understand 
(3) 


I learn asny things 
(14) 

They help as learn 

English (8) 
I enjoy thea (7) 



TYPICAL STUDENT COMMENTS BY SCHOOL LEVEL (Continued) 

I 

ESL STUDENT QUESTIONNAIRE/ INTERVIEW 



n 


QUESTION 


RESPONSES 


GENERAL 


ELEMENTARY 


JUNIOR HIGH 


SENIOR HIGH 


5. Do you like your other classes? 

(cont'd) 

NEGATIVE 


\ 


The children are rtdt 

nice (2) 
Some things are too 

hard (1) 


No, I don't 
understand (3) 

The children are not 
nice (3) 

I have no friends (2) 

Some things are too 
hard (1) 


No, I don't 
understand (2) 

• 




6. Would you like your teachers to 
talk to your parents nore often? 

POSITIVE 

NEGATIVE 


\ 


May be, if I am in 
trouble (3) 




They like to know 
what I do (3) 


They don't speak 
English (10) 


She has to work (2) 
A relative comes (2) 


They don't have time 
(1) 

It's enough (1) 


They don't have time 
(1) 

It's enough (1) 


7. Supplementary Question: 

Why aren't you learning English 
as quickly as you want to? 


\ 

\ . 
l ^ 




The vocabulary is 

hard (3) 
I can't speak as well 

as I'd like to (2) 
I can't write as well 

as I'd like to (1) 
If we were in regular 

class we would 

learn more (1) 


The vocabulary is 

hard (9) 
I don't have much 

time to learn (6) 
After school I don't 

speak English and 

forget the words 
(4) 

I can't speak as well 
as I'd like to (1) 

I can't write as well 
as I'd like to (1) 
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TYPICAL STUDENT C0M4ENTS BY SCHOOL LEVEL (Continued) 

i 

ESL STUDENT QUESTIONNAIRE/INTERVIEW 





QUESTION 


RESPONSES 






GENERAL 


ELEMENTARY 


JUNIOR HIGH 


SENIOR HIGH 




8. 


Supplementary Questions 










• 




If you can't understand your 
other teachers well enough to 
do your school work, what do you 
do in your regular classes? 


Ask again (IS) 
I can understand if 
the teacher doesn't 
talk too fast (3) 


Ask a friend (5) 
I understand Mat of 
the ti«e (2) 


8tay after school so 
the teacher can 
explain carefully 
(2) 

Listen very carefully 
<D 

I understand mst of 
the tiae (1) 


A air a frt#nd f4> 

Listen very cerefullj 
(2) 


n 
~* 
o 


9. 


Supplementary Question! 










u 




When you first started school 
her© 0 who helped you understand 
the sehool better? 


Relatives (7) 


A teacher (6) 
Friends (S) 
ClassMtes (4) 

Everybody (2) 
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2. SPECIAL PROJECTS 



A. THE RESOURCE ROOM WITHDRAWAL PROJECT 
(ACADIA) 
DESCRIPTIVE DATA 



SEX 
(n - 5) 


NATIONALITY 
(n - 5) 


Boys 3 (602) 
Girls 2 (40%) 


Vietnamese l v* u */ 
Korean 1 (20%) 
German 1 (20%) 
Egyptian 1 (20%) 
Turkish 1 (20%) 


AGE 
(n - 5) 


GRADE 
(n " 5) 


6-9 years of age 4 (80%) 
10-12 years of age 1 (20%) 


K - Grade 3 3 (60%) 
Grade 4-62 (40%) 


LENGTH OF TIME IN CANADA 
(n " 5) 


LENGTH OF TIME IN ESL 
(n - 5) 


6-12 months 4 (80%) 
Over 24 months 1 (20%) 


6-12 months 4 (80%) 
Over 24 months 1 (20%) 



WHO STUDENTS LIVE WITH 
(n " 5) 



With parents 

With other relative 



EMPLOYMENT STATUS OF PARENTS 
(n - 4) 



4 (80%) 
1 (20%) 

ENGLISH SKILLS OF PARENTS 
(n - 4) 



Employed 
Unemployed 



FATHER 
.4 (100%) 



MOTHER 

2 (50%) 
2 (50%) 



A little English 
Quite a bit 
Speaks well 



FATHER MOTHER 

2 (50%) 
1 (25%) 1 (25%) 
3 (75%) 1 (25%) 



ATTITUDE TOWARD 

MODE OF TRANSPORTATION LENGTH OF TIME TO TRAVEL TRAVEL 

(n - 5) (n - 5) 

Taxi 5 (100%) 15 minutes or less 4 (80%) Positive 3 (60%) 

NR 1 (20%) NR 2 (40%) 
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B. THE ITINERANT TEACHER WITHDRAWAL PROJECT 
DESCRIPTIVE DATA 



SEX 
(n - 18) 



Boys 
Girls 



13 (72X) 
5 (28%) 



AGE 
(n - 18) 



6-9 year* of age 13 (72Z) 
10-12 years of age 4 (22Z) 
13 - 15 years of sgs 1 ( 6Z) 



NATIONALITY 
(n - 18) 

Canadian 5 (28Z) 

last Indian 5 (28Z) 

Hons Kong 2 (11Z) 

Vietnaaese 2 (11Z) 

China** 2 (11Z) 

Chilaan 1 ( 6Z) 

British 1 ( 61) 

GRADE 
(n - 18) 

R - Grad* 3 14 (78Z) 
Grad* 4-64 (22Z) 



LENGTH OF TIME IN CANADA 
(n - 18) 

6-12 south* 4 (22Z) 

19 - 24 aonths 1 ( 6Z) 

Over 24 aonths/NR* 13 (73Z) 



Children born in Canada bad 
problems answering this 
question. 



LENGTH OF TIME IN ESL 
(n - 18) 

6-12 aonths 5 (28Z) 

13 - 18 aonths 1 ( 6Z) 

19 - 24 aonths 1 ( 6Z) 

0»*r 24 aonths/NR* 11 (61Z) 

Soa* childran did not know th*y 
vara receiving ESL instruction. 



WHO STUDENTS LIVE WITH 
(n - 18) 



With parents 
With brother 



EMPLOYMENT STATUS OF PARENTS 
(n - 17) 

FATHER MOTHER 

Employed 13 (76Z) 10 (59Z) 
Unemployed 4 (24Z) 7 (41Z) 



17 (94Z) 
1 ( 6Z) 

ENGLISH SKILLS OF PARENTS 
(n - 17) 



FATHER 



No English 
A little 
Quite • bit 
Speaks well 
NR 



3 
5 
4 
4 
1 



(18Z) 
(29Z) 
(24Z) 
(24Z) 
( 6Z) 



MOTHER 

7 (41Z) 

3 (18Z) 

5 (29Z) 

2 (12Z) 



C1963 



9 

ERIC 



CDS+5.18 



23 



a 



C. THE PRE-EMPLOYMENT PRE-VOCATIONAL ENGLISH AS A SECOND LANGUAGE PROJECT 

(PEPVESL) 
DESCRIPTIVE DATA 



SEX 
(n - 10) 



Boys 
Girls 



5 (50%) 
5 (50Z) 



AGE 
(n - 10) 

16 - 18 years of age 
Over 18 years of age 



GRADE 
(n - 10) 



NATIONALITY 
, (n " 1°) 

Vietnamese 4 (40Z) 
Cambodian 2 (20Z) 
Chinese 1 (10Z) 
Laotian 1 (10Z) 
East Indian 1 (10Z) 
Iraqi 1 (10Z) 



(70Z) 
(30Z) 



Grade 10 - 12 10 (100Z) 



YEARS IN SCHOOL 
(n - 10) 

0-3 years 2 (20Z) 
4-6 years 4 (40Z) 
7-9 years 4 (40Z) 



LENGTH OF TIME IN CANADA 
(n - 10) 



13-18 months 
19 - 24 months 
Over 24 months 
NR 



4 (40Z) 
3 (30Z) 
2 (20Z) 
1 (10Z). 



LENGTH OF TIME IN ESL 
(n - 10) 



6-12 months 
13 - 18 months 
19-24 months 



2 (20Z) 
5 (50Z) 

3 (30Z) 



WHO STUDENTS LIVE WITH 
(n - 10) 



With parents 

With brother/sister 

With other relative 



EMPLOYMENT STATUS OF PARENTS 
(n - 7) 



Employed 
Unemployed 
NR 



FATHER 

4 (57Z) 
2 (29Z) 
1 (14Z) 



MOTHER 

5 (71Z) 
2 (29Z) 



7 (70Z) 

1 (10Z) 

2 (20Z) 

ENGLISH SKILLS OF PARENTS 
(n - 7) 



FATHER 

No English 3 (43Z) 
A little 3 (43Z) 
NR 1 (14Z) 



MOTHER 

5 (71Z) 
2 (29Z) 
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EMPLOYMENT STATUS Of FEFVESL STUDENTS 
(n ■ 10) 



Employed 
Not «aploy*d 

TYPE OF EMPLOTMENT OF FEFVESL STUDENTS 
(n » 6) 

Claanim offic. 6 (100X) 



6 (60S) 
* (AOX) 

H0D1S OF WOK OF FEFVESL STUDENTS 
(n - *) 

9 -24 hour. par w«a1t I <JJ« ' 
25 - AO hour* par iwk 5 (B3X> 



FEFVESL STUDENTS' ATTITUDES 
TOWAM SUGGESTED F10GIAM CHANCES 
(n - 10) 



Cradit for ESL eouroos 
XIm for ««lf *tudy 
Vocational prograaaing 
Tutorial ««rvica» onca 

finishad ESL 
Transition cla««a« in 

content araas 



TES 

7 (70Z) 
2 (20Z) 
7 (70Z) 

9 (90X) 

9 (90X) 



NO 

2 (20X) 
7 (70Z) 
2 (20X) 

1 (10X) 



NO 

IESF0NSE 

1 (10X) 
1 (10X) 
1 (10X) 



1 (10X) 
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D. SUMMARY OF ATTITUDES OF ESL STUDENTS 
IN SPECIAL PROJECTS 






ACADIA 
(n - 5) « 


ITINERANT TEACHER 
(n - 18) 


PEPVESL 
(n - 10) 


QUESTION <S. 


NO 

TES NO RESPONSE 


NO 

TES NO RESPONSE 


NO 

YES NO RESPONSE 


Do you like living in Canada? 


5 (100%) 


17 ( 94%) 1(6%) 


9 ( 90%) 1 (10%) 


Do you like going to school 
in Calgary 


5 (100%) 


18(100%) 


10 (100%) 


Did you like going to school 
in the country you lived in 
before 


3 ( 60%) 1 (20%) 1 (20%) 


1 

8 ( 44%) 1 ( 6%) 9 (50%) 


8 ( 80%) 2 (20%) 2 


Do you like your ESL class? 


5 (100%) 


8 ( 44%) 10 (56%) 3 


7 ( 70%) 1 (10%) 2 (20%) 


Are you learning English as 
quickly as you want to? 


5 (100%) 


18 (100%) 




Do you like your other 
classes? 


5 (100%) 


16 (100%) 


10 (100%) 


Dp you understand your other 
teachers well enough to do 
your school work? 


4 ( 80%) 1 (20%) 


16 ( 89%) 1 ( 6%) 1 ( 6%) 


9 ( 90%) 1 (10%) 


Do you have any Canadian 
friends? 


4 ( 80%) 1 (20%) 


17 ( 94%) 1(6%) 


5 ( 50%) 5 (50%) 



The Canadian-born children did not know how to answer this question. 

During a parent interview we discovered that at least one PEPVESL student had never been to school before. 
These students did not know they were receiving ESL instruction. 
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D. SUMMARY Or ATTITUDES OF ML STUDENTS 
^ IN SPECIAL PROJECTS (Continued) 


• 


QUESTION 


ACADIA 
(n - 5) 


ITINERANT TEACHER 
(n - 18) 


PEPVESL 
(n - 10) 


NO 

TBS NO RESPONSE 


— — ■ — — nx 

no 

YES NO RESPONSE 


— =^ m 

YES NO RESPONSE 


Whan you first started school 
here, did. you have trouble 
understsndlng whet you should 
doT 

Would you like your teachers 
to talk to your parents aore 
of tent 


5 (100%) 

2 ( 40%) 1 (20%) 2 (40%) 


7 ( 39%) U (61%) 

3 ( HI) 4 (22%) 11 (61%) 


. » " . o 

9 ( 90%) 1 (10%) 
7 ( 70%) 3 (30%)* 



* Note that 3 PEPVESL students do not live with their parents. 
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9IRMARY OF STUDENT COMMENTS 

■■ l ■ • • 

SPECIAL PROJECTS 



QUESTION 


RESPONSES 


ACADIA 
(n - 5) 


ITINERANT 
(n - 18) 


PEPVESL 
(n - 10) 


1. Do you like living In Canada? 

POSITIVE 

NEGATIVE 


Like Canada (2) 

People are good, (2) 

New places, -new things to see 

Modern, clean (1) • o 
It's fun (1) 


I was born here (3) 
Lots of food and clothing (2) 
Freedom, no wars (1) 
I like school (1) 
New places, new things to 
see (1) 


Freedom, no wars (2) 

I like the climate (1) 

I like Canada (1) 

the people are good (1) 

Jobs and money plentiful (1) 

Everything (1) 




I don't like the climate (2) 


I don't like the climate (1) 


2. Do you like going to school In 
Calgary? 

POSITIVE 


Teachers good (1) 
Everything (1) 
I like to learn English (1) 
I like Calgary (1) 


to 

It f s fun (3) 

I like to learn English (1) 
I like to be with friends (1) 
I learn lots of things! (1) 
It's helping to make nk a 

better person (1) 
I like to study (1) 
Lots of equipment available 

(1) 

No homework (1) 


I like to learn English (4) 
I learn lots of things (2) 
It's fun (1) 
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SUMMARY OF STUDENT COMMENTS 
SPECIAL PROJECTS (Continued) 







RESPONSES 


QUESTION 

«|unil m lull 


ACADIA 
(n - 5) 


vmv*M>at a mm 

ITINERANT 
(n - 18) 


PEPVESL 
(n - 10) 


3m Did you like going to school 
in the country you lived in 

DC JL UI O • 






--- - - 


POSITIVE 


I had friends (2) 

I knew the language (2) 

I was first in ay class (1) 


I had friends (3) 

I knew the language (3) 

I needed to know how to read 

and write (1) 
I like to study and learn 


It was exciting (2) 

I knew the language (2) 

I needed to know how to read 

and write (1) 
I had friends (1) 


NEGATIVE 


Ha - In t*fl nf tma^wnrlr 1 1 \ 

(<V| AUbl V* IRIHCWUIK ^ ± f 


Ho, lots of hoaework (1) 


Hot important to h (1) 


INDETERMINATE 


£ only went half a day (1) 




i 


4. Do you like your ESL class? 








POSITIVE 


I can understand (2) 

Good teachers (2) 

I want to learn things (1) 


I want to learn English (5) 
Good teachers (2) 


I want to learn English (1) 
Good teachers (1) 
i want to learn things (1) 
Interesting (1) * 
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SUMMARY OF STUDENT COMMENTS 
SPECIAL PROJECTS (Continued) 



QUESTION 


RESPONSES 


ACADIA 
(n - 5) 


ITINERANT 
(n - 18) 


PEPVESL 
(n - 10) 


5* Do you like your other classes? 

POSITIVE 

NEGATIVE 


Enjoy it (1) 

They're fun (1) 

I have lots of friends (1) 

We play games (1) 


I have lots of friends (6) 

We play games (3) 

Good teachers (1) 

Enjoy it (1) 

I learn many things (1) 

They're fun (1) 

I like Science (1) 

I like Social Studies (1) 


Enjoy it (2) 
Good teachers (1). 


I learn many things (1) 
I'm doing fine so far (1) 


Not as much as ESL (1) 






6* Would you like your teachers to 
talk to your parents more 
often? 

POSITIVE 




They don't speak English (2) 
A relative comes (1) 




7. Supplementary Question: 

Why aren't you learning English 
as quickly as you want to? 






I don't have much time to 

learn (1) 
After school I don't speak 

English and forget the 

words (1) 
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SUMMARY OF STUDENT COMMENTS 
SPECIAL PROJECTS (Continued) 




8. Supplementary Queationi 

If you can't understand your 
other teachera well enough to 
do your achool work, what do 
you do In your regular classes? 



9. Supplementary Question: 

When you first started school 
here, who helped you understand 
the school better? 



1 understand most of the time 
<*> 

I draw aoae plcturea (1) 



A teacher (1) 
Everybody (1) 



Ask again (3) 
Ask a friend (1) 
1 understand awst of the tiw 

<4) 



Listen very carefully (1) 



A teacher (2) 



24, 



24;-, 



ERIC 



i 



E. SUPPLEMENTARY INFORMATION 
SPECIAL PROJECTS 



FREQUENCY OF VISITS WITH 
CANADIAN FRIENDS 

ITINERANT 
ACADIA TEACHER PEPVESL 

(n -4) (n - 17) (n - 5) 



Every day 

Twice a week 

Once a week 

Now and then 

Only once in a while 

Never 

NR 



2 (50%) 

1 (25%) 
1 (25%) 



1 ( 6%) 
1 ( 6%) 
( 6%) 
(29%) 
(35%) 
(18%) 



FREQUENCY OF 
PARENT-TEACHER VISITS 



1 (20%) 



1 (20%) 

2 (40%) 

1 (20%) 



Two times a year 
Once a year 
Never 

NR 



ACADIA 
(n - 5) 

3 (60%) 
1 (20%) 

1 (20%) 



ITINERANT 
TEACHER PEPVESL 
(n - 18) (n - 10) 



7 (39%) 
3 (17%) 

8 (44%) 



2 (20%) 
1 (10%) 
6 (60%) 
1 (10%) 



WHO HELPED WITH 
STUDENTS' ORIENTATION 



Student interpreter 
Adult interpreter 
Classroom teacher 
ESL teacher 
A teacher 



ACADIA 
(n - 5) 



2 (40%) 
1 (20%) 

3 (60%) 
1 (20%) 



ITINERANT 
TEACHER 
(n - 7) 



1 (14%) 



PEPVESL 
(n - S) 

1 (11%) 

2 (22%) 
8 (89%) 
2 (22%) 
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3. CORRELATION OF QUESTIONNAIRE ITEMS 



SUMMARY OF SIGNIFICANT RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 
ESL STUDENT INTERVIEW/QUESTIONNAIRE 



Questionnaire 
Iteas Coapsred 



A6 - A7 
A7 - A8 
AlO - All 
A3 - Cl(b) 
A3 - E9(a)ii 
A4 - Cl(b) 
Al - Ct(a) 
Al - A5 
Al - E12(d) 
A2 - Cl(a) 
Al - Cl(b) 
A3 - Cl(a) 
All - E9(a)ii 

Al - E9(aii) 



Itea Content 



Length of tiae in Canada to Tiae in Calgary 
Length of tiae in Calgary to Tiae in ESL 
Area of school to Area of ESL school 
Grade to Hours of work 

Grade to If an adult interpreter helped with orientation 
Foraer country to Hours of work 
Age to Type of job 

Age to Tesrs of schooling in foraer country 
Age to Desires trsnsition help 
Sex to Type of Job 
Age to Hours of work 
Grade to Type of Job 

Area of ESL school to If sn adult interpreter helped with 
orientation 

Age to If an adult interpreter helped with orientation 



226 
234 
77 
55 
70 
50 
55 
222 
92 
55 
55 
55 

69 
70 



Craaer's V 



0.84 
0.76 
0.65 
0.59 
0.54 
0.51 
0.46 
0.44 
0.44 
0.42 
0.42 
0.42 

0^41 
0.41 



0.85 
0.88 
0.58 
0.59 
0.46 
-0.45 

0.65 
-0.40 

0.45 



0.50 
0.40 



25, 



2 Level of significance - .05 for Chi-square test 
. n of 20% of appropriate population or greater ' 
]| Magnitude of Cramer's V of .40 or greater with significance level - .05 



Magnitude of r of .30 or greater using PPMCG with significance level - .05 



ESL PARENT INTERV 
SUMMARY OF RESULTS 



1. OVERALL 



A. DESCRIPTIVE DATA 



SEX OF CHILD 
(n - 71) 



NATIONALITY OF CHILD 
<n - 71) 





Boys 44 (62%) 






Asian 




46 


(65%) 








Girls 27 (30%) 






European 




6 


( 8%) 














Other 




9 


(13%) 














NR 




10 


(14%) 


-. 






AGE OF CHILD 




GRADE 


OF CHILD 






YEARS IN 


SCHOOL 


















IN NATIVE 


COUNTRY 






(n - 71) 




(n - 71) 






(n - 


71> 




A mm 


9 years of age 17 (24%) 


K - 3 


17 (24%) 


0 




3 years 


23 (32%) 




10 - 


12 years of age 11 (16%) 


4-6 


14 (20%) 


4 




6 years 


20 (28%) 




13 - 


15 years of age 19 (27%) 


7-9 


20 (28%) 


7 




9 years 


18 (25%) 




16 - 


18 years of age 19 (27%) 


10 - 12 


17 (23%) 


10 




12 years 


5(7%) 




Over 


18 years of age 5 ( 


7%) 


NR 


3 ( 4%) 




NR 


5 ( 7%) 






LENGTH OF TIME 




LENGTH OF 


TIME 






LENGTH 


OF TIME 






IN CANADA 




IN CALGARY 






IN ESL 


CLASSES 






(n - 71) 


















Lets 


than 6 months 4 ( 6%) u 


Less 


than 6 months 5(7%) 


Less than 6 months 9 


(13%) 


6 - 


12 months 16 (23%) 


6 - 


12 months 


24 (34%) 


6 


- 12 months 22 


(31%) 


13 - 


18 months 11 (16%) 


13 - 


18 months 


13 (18%) 


13 


- 18 months 12 


(17%) 


19 - 


24 months 17 (24%) 


19 - 


24 months 


14 (20%) 


19 


- 24 months 12 


(17%) 


Over 


24 months 21 (30%) 


Over 


24 months 


15 (21%) 


Over 24 months 13 


(18%) 




NR 2(3%) 




NR 








NR 


3 


( 4%) 
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RELATIONSHIP 
TO CHILD 
(n - 71) 

Mother 33 (47Z) 

Father 22 (31Z) 

Brother /Sitter 15 (21Z) 

Guardian 1 ( 32) 



EMPLOYMENT STATUS 
OF PARENT 
(n - 71) 

Employed 57 (80Z) 
Unemployed 14 (20Z) 



AMOUNT OF ENGLISH 
SPOKEN BT PARENT 



No Englith 16 (23Z) 

A Little Englith 40 (56Z) 

Quite a bit of Englith 9 (13Z) 
Speakt Englith Well 6 < 9Z) 



SATISFACTION WITH 
SPEED OF LANGUAGE ACQUISITION 
PARENT 

Learning Englith feat enough 9 (16Z) 
Not Learning Englith faat enough 41 (73Z) 
NR 6 (11Z) 



PARENTAL CONTACT WITH CHILD'S SCHOOL 
(n - 71) 



Hat vitited child' t tchool 
Hat tpoken to teacher/principal by phone 



YES 

26 (37Z) 
22 (31Z) 



NO 

45 (63Z) 
49 (69Z) 



AREA OF CHILD'S 
ESL SCHOOL 
(n-71) 



North 

Eatt 

Watt 

Southwest 
Southeast 
NR 



14 (20Z) 
34 (46Z) 
10 (14Z) 
( 7Z) 
(10Z) 
( 1Z) 



5 
7 
1 



AREA OF CHILD'S 
REGULAR SCHOOL 
(n-71) 

North 14 (20Z) 
Eatt 29 (41Z) 

Watt 12 (17Z) 

Southwest 5 < 7Z) 
Southeatt 6 ( 9Z) 
NR 5 ( 7Z) 



1 Area meant geographical area supervited by a C.B.E* Aree Office 
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B. SUMMARY OF ATTITUDES OF ESL PARENTS - OVERALL 



DEGREE OF PARENTAL SATISFACTION 


. TOPIC 


RESPONSE 




POSITIVE 


NEGATIVE 


INDETERMINATE 


JL • OftLlSItCtlOu wit ft «t»c»iiicuii vi 

child prior to placement 


62 (87%) 




9 (13%) 


1; Satisfaction tfith placement of 
cnxxo xn lpl 


66 (93%) 




5 ( 7%) 


3. Sat isf action with placement of 
cnna xn gnac 


57 (80%) 


6 ( 8%) 


8 (11%) 


4. Satisfaction with method of 

4nct*riirt1 nn "In ESL. 


61 (86%) 


2 ( 3%) 


8 (11%) 


5. Satisfaction with speed of 
thlld'c !• no mice acquisition 


58 (82%) 


3 ( 4%) 


10 (14%) 


6. Satisfaction with supplementary 
innouAeft instruction provided by 
regular classes for child 


58 (82%) 


2 ( 3%) 


11 (15%) 


7. Satisfaction with child's 
progress in regular classes 


58 (82%) 


3(4%) 


10 (14%) 


8. Satisfaction with child's 
adjustment to Calgary 


62 (87%) 




9 (13%) 


9. Satisfaction with child's ability 
to make Canadian friends 

t> 


47 (66%) 


3 ( 4%) 


21 (3Q%) 


10. Satisf action with child's ease in 
ESL class 


59 (83%) 


2 ( 3%) 


10 (14%) 


11. Satisfaction with child's ease in 
regular classes 


58 (82%) 


2 ( 3%) 


11 (15%)" 


12. Satisfaction with child's ability 
to aaintain cultural identity 


57 (80%) 


2 ( 3%) 


12 (17%) 



KEY: POSITIVE « Responses of Very Satisfied (5) and Satisfied (4) on the E! 

Parent Questionnaire 
NEGATIVE - Responses of Dissatisfied (2) and Very Dissatisfied (1) on 

ESL Parent Questionnaire 
INDETERMINATE « Responses of Undecided (3) and Don't Know (0) on the ESL 
Parent Questionnaire, or No Response 
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DEGREE Of PARENTAL SATISFACTION (Continued) 




RESPONSE 




TOPIC 


POSITIVE 


iffiGAItVE 


INDETERMINATE 


13. Satisfaction with child's ability 
to aaintaln native language 


59 (83Z) 


1 ( IX) 


U (151) 


14* Satisfaction with information 
regarding child ^received from 
school 


«■ 

57 (80Z) 




14 (20Z) 


15. Satisfaction with information 
regarding what subjacts child 
should taka received from school 


30 (42Z) 




41 (58Z) 


16. Satisfaction with information 
regarding extracurricular 
actiTltlas for child received 
from school 


41 (58Z) 




30 (42Z) 


17. Satisfaction with dagraa of 

contact with child's ESL taachar 


15 (21Z) 


2 ( 31) 


54(761) 


18* Satisfaction with degree of 
contact with child's regular 
teachers 


U (202) 


■ ■ 

2 ( 31) 


55 (77Z) 


X9. Satisfaction with dagraa of 

contact with child's ESL school 


7 (10Z) 


2 (31) 


58 (82Z) 


1*0. Satlsfation with dagraa of 
contact with child ' s regular 
school 


5 ( 7Z) 


2 < 3Z) 


64 (90Z) 


21. Satisfaction with awareness of 
school serrices: 








a) Interpreter services 


2 ( 3Z) 




69 (97Z) 


b) Counselling services 


16 (23Z) 




55 (77Z) 



KEY: POSITIVE ■ Responses of Very Satisfiad (5) and Satisfied (4) on the ESL 

Parent Questionnaire 
NEGATIVE - Responses of Dissatisfiad (2) and Very Dissatisfied (1) on the 

ESL Parent Questionnaire 
INDETERMINATE - Responses of Undecided (3) and Don't Know (0) on the ESL 
Parant Questionnaire 9 or No Response 
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DEGBEE $fE PARENTAL SATISFACTION (Continued) 




RESPONSE 


TOPIC 


POSITIVE 


NEGATIVE 


INDETERMINATE 


21. Satisfaction with awareness of 
school services: (Cont'd) 








c) Library services 


10 (14%) 




61 (86%) 


d) Special. help once child 
finished ESL 


2 ( 3%) 




69 (97%) 


e) Special help for learning 
problems 


5 ( 7%) 


1 ( IX) 


65 (91%) 


f) Special help for parents 






7l (100%) ) 



/ 

1 



-*"\ 



KEY: POSITIVE - Responses of Very Satisfied (5) and Satisfied (A) on the Esl 

Parent Questionnaire 
NEGATIVE - Responses of Dissatisfied (2) end Very Dissatisfied (1) m the 

ESL Parent Questionnaire 
INDETERMINATE - Responses of Undecided (3) and Don't Know (0) on the ESL 
Parent Questionnaire, or No Response 
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C. COMMENTS - OVERALL 


f TYPICAL PARENTAL COMMENTS 

BY SCHOOL LEVEL 
ESL PARENT INTERVIEW 




RESPONSES 




QUESTION 


ELEMENTARY 


JUNIOR HIGH 


SENIOR HIGH 


1. Why aren't you (the parent) 
learning English aa quickly as 
you want toT 








POSITIVE 


I am/will be taking classes 
(2) 

I know enough to get by in my 
profession and learn more all 
the time (1) 


I try to study and the 
children teach me 

r 


• 

r 


NEGATIVE 




Too btinv (&} 


too busy (8) 




I learn slowly (3) 


Very difficult to remember 
(1) 


Just arrived (3) 


1m Would you care to comment 
further about your child's 
placement? 








POSITIVE 


Same grade as in our country 
(1) 


She might have had trouble in 
the regular program (1) 


I 




Up to the teacher (1) 






NEGATIVE 

ir 


Class too low for age 

Has a hard time learning 
English (2) 


Vocabulary and grammar hard 
(5) 

Class too low for age (3) 


Need to extend ESL course 
(1) Social Studies la 
difficult (1) 

i 

L . —J 



D,. 



DEGREE OF PARENTAL SATISFACTION (Continued) 





RESPONSE 


TOPIC 


POSITIVE 


NEGATIVE 


INDETERMINATE 


21. Satisfaction with awareness of 
school services: (Cont'd) 








c) Library services 


10 (14%) 




61 (86%) 


d) Special help once child 
finished ESL 


2 ( 3%) 




69 (97%) 


e) Special help for learning 
problems 


5 ( 7%) 


1 (°1%) 


65 (91%) 


f) Special help for parents 






71 (100%) 



KEY: POSITIVE 
NEGATIVE 
INDETERMINATE 



Responses of Very Satisfied (5) and Satisfied (4) on the Esl 
Parent Questionnaire 

Responses of Dissatisfied (2) and Very Dissatisfied (1) on the 
ESL Parent Questionnaire 

Responses of Undecided (3) and Don't Know (0) on the ESL 
Parent Questionnaire, or No Response 
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C. COMMENTS - OVERALL 



TYPICAL PARENTAL COMMENTS 
BY SCHOOL LEVEL 
ESL PARENT INTERVIEW 



QUESTION 



RESPONSES 



ELEMENTARY 



JUNIOR HIGH 



SENIOR HIGH 



1. Why aren't you (the parent) 
learning English as quickly as 
you want to? 

POSITIVE 



I am/will be taking classes 
(2) 

I know enough to get by In my 
profession and learn more all 
the time (1) 



I try to study and the 
children teach me 



NEGATIVE 



Too busy (8) 

I learn slowly (3) 



Too busy (8) 

Very difficult to remember 
(1) 



too busy (8) 
Just arrived (3) 



"T^ Would you care to comment 
further about your child'i 
placement? 



POSITIVE 



2*M 



Same grade as In our country 
(1) 

Up to the teacher (1) 



She night have had trouble In 
the regular program (1) 



NEGATIVE 



9 

:RLC 



Class too low for age (2) 

Has a hard time learning 
English (2) 



Vocabulary and grammar hard 
(5) 

Glass too low for age (3) 



Need to extend ESL course 
(1) Social Studies is 
difficult (1). 



TYPICAL PARENTAL COMMENTS 
BY SCHOOL LEVEL (Continued) 
ESL PARENT INTERVIEW 



QUESTION 



2. Would you care to comment 
further about your child's 
placement? 

NEGATIVE (Cont f d) 



,v i i 
-a | 3. 



Would you care to comment 
further about your child's 
program In English? 

POSITIVE 



NEGATIVE 



ERIC 



RESPONSES 



ELEMENTARY 



Need to extend ESL course (2) 

It would probably be as good 
to stay In regular classes (1) 

Social Studies Is difficult 
(1) 



Doing well (2) 

Has a good teacher and good 
classes (2) 

Learning quickly and now back 
In regular class (1) 

Teacher amazed at progress (1 

Needs more help In ESL (2) 

It Would be a good Idea to go 
to the school (1) 

Should be learning faster 
(Problem with her not school) 

(1) 



JUNIOR HIGH 



Has a hard time learning 
English (1) 

Need to extend ESL course (1 

Social studies Is difficult 
(2) 



SENIOR HIGH 



Loves. to speak English and 
talks to friends on the phone 
after school (1) 

Good In math, science, gym 
(1) 

We have noticed her 
Improvement (1) 

Needs more help In ESL (3, 

Needs more help In math, 
science and social studies 
(2) 

More speaking rather than 
reading and writing (1) 



Vocabulary causing trouble 
(1) ■ 



PEPVESL Is a good program 
(1) 



Get 8 help at school but 
never any homework (1) 

Would like more opportunity 
to study with regular class 

(1) 
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TYPICAL PARENTAL COMMENTS 
BY SCHOOL LEVEL (Continued) 
ESL PARENT INTERVIEW 



QUESTION 



Ti Would you care to consent 

further regarding your child's 
progress In other classes? 

POSITIVE 



M 



NEGATIVE 



2t ; 



RESPONSES 



ELEMENTARY 



Has an award for achievement 
(1) 

Gets good aarks but shy (1) 

Here only four months and 
attending regular classes (1) 

Very good communication with 
regular and ESL teachers (1) 



Math is weak (l) 

Should be in Grade 7 (1) 

Should be tested (1) 

Should spend more time with 
reading teacher (1) 

Might have other learning 
problems (1) 



JUNIOR HIGH 



Learning quickly (3) 
She likes school (1) 



SENIOR HIGH 



If she doesn't understand 
she asks (1) 



Would like to take part in 
more in class but difficult 
because of English (1) 

Needs more ESL before he can 
enter regular program (1) 



Problem with vocabulary and 
understanding English (1) 

- , * -«*»■* 
There should be more 
homework- school is too 
easy in Canada (1) 

Should be more opportunity 
to practice English with 
Canadian students (1) 



ERIC 



TYPICAL PARENTAL COMMENTS 
BY SCHOOL LEVEL (Continued/ 
ESL PARENT INTERVIEW 


QUESTION 


RESPONSES 


, ■ ■ ■ q : j — 


ELEMENTARY 


JUNIOR HIGH 


SENIOR HIGH 

! 

-j- 


5. Can you suggest ways that the 
school could further help your 
child adjust better? 

FRIENDS 


lias many friends (2) 

He gets into fights when he 
doesn't understand (1) 

She prefers to play with her 
sister (1) 

We don't want them to have 
Canadian friends (they are 
bad, steal things) (1) 


Has many friends (2) 

Has no friends outside school 
(many in school) (1) 


\ 

No Canadian friends (1) 
No friends (1) 

Has some friends but doesn't 
bring them home (1) 


6. Could you suggest ways that the 
school could help your child 
feel more at ease? 

POSITIVE 

NEGATIVE 
SUGGESTIONS 


We get the report card (1) 

We went to school and settled 
It (children were calling tier 
names) (1) 


Before she started she didn't 
like English but now she 
feels more comfortable (1) 




We prefer she be placed in a 
grade more suitable to age (1] 


He never tells me (1) 


Doesn't have many friends 
(1) 


Extend the ESL program (1) 


Canadian students should 
speak more to new students 


Wants to attend U of C and 
needs to know about the 
courses (1) 



TYPICAL PARENTAL COMMENTS 
BY SCHOOL LEVEL (Continued) 
ESL PARENT INTERVIEW 



QUESTION 



7. Could you suggest way* that the 
school could help your child 
■aintain his cultural heritage? 



WILL PROBABLY 
MAINTAIN CULTURAL 
HERITAGE 



ERIC. 



WILL PROBABLY LOSE 
CULTURAL HERITAGE 
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ELEMENTARY 



Has friends and relatlvee he 
writes to in Russia (1) 

He is not remembering all his 
French - possibly bilingual 
school next year (1) 



It will be eaay for him to 
live in Quebec with both 
English and French (1) 

We will guide her (1) 



Very young and might forget 
(2) 

Doesn't read or write Spanish 
(i) 

Don't wsnt her to speak Pa tola 
(I) 

No Korean friends (1) 
Confused (1) 



RESPONSES 
JUNIOR HIGH 



We will aalntaln our own 
language aa a second language 
(*) 

Lota of opportunltiea in 
Canada to keep our culture 

(1) 

We will apeak our own 
language and have many 
frlenda (1) 

Becauae our English is at 
different levela we must 
speak Vietnamese (1) 



Difficult because children 
take part in Canadian life 
(I) 



SENIOR HIGH 



Don't want her to speak 
Chinise at achool (1) 
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TYPICAL PARENTAL COMMENTS 
BY SCHOOL LEVEL (Continued) 
ESL PARENT INTERVIEW 



QUESTION 



8. Would you care to comment 
further on the amount of 
contact you have had with the 
school? 

NEGATIVE 



no 

■a 



RESPONSES 



Would you care to comment 
further about the services you 
feel .the school should provide 
for your child? 

SPECIAL EDUCATION 



EXTRA HELP WITH 
ENGLISH 



ELEMENTARY 



I don't want trouble by going 
to school (I) 

If there are problems the 
school will contact us (1) 

We only go for parent-teacher 
interviews (1) 



Probably has learning problems 
(1) 

Can't do math (i) 



JUNIOR HIGH 



Have only been in Canada six 
months (1) 



SENIOR HIGH 



Have never been to school oi 
talked to a teacher (1) 



Would like the school to help 
children learn English well 
(1) 

Needs extra help with 
vocabulary and granm^ar (1) 



Needs extra help to let her 
improve her English so she 
can go to grade 12 (1) 
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2. SPECIAL PROJECTS 



Boys 
Girls 



A. THE RESOURCE ROOM WITHDRAWAL PROJECT 
(ACADIA) 



ESCRIPTIVE DATA 



SEX 
(n - 3) 

1 (33Z) 

2 (67Z) 




NATIONALITY 
(n - 3) 

Jamaican 1 (33Z) 
Korean 1 (33Z) 
Vietnamese 1 (33Z) 



AGE 
(n - 3) 

9 years of age 
- 12 years of age 



1 (33Z) 

2 (67Z) 



GRADE 
(n « 3) 



K» 3 
4-6 



2 (67Z) 
1 (33Z) 



TEARS OF SCHOOL 
IN FORMER COUNTRY 
(n - 3) 

3 years or fewer 2 (67Z) 

4 - 6 years 1 (33Z) 



RELATIONSHIP 
TO CHILD 
(n - 3) 



Mother 2 
Father 1 (33Z) 



LENGTH OF TH2E 
IN CANADA 
(n - 3) 

6-12 months 1 (33Z) 
19 - 24 months 1 (33Z) 
Over 24 months 1 (33Z) 



LENGTH OF TIME 
IN ESL CLASSES 
• (n - 3) 

6-12 months 1 (33Z) 
19 - 24 months 1 (33Z) 
Over 24 months 1 (33Z) 



EMPLOYMENT STATUS 
OF PAREPT 
(n - 3) 

Employed 2 (67Z) 
Unempl&yed 1 (33Z) 



AMOUNT OF ENGLISH 
SPOKEN BY PARENT 



( 



•3 



3) 



A little English 1 (33%) 

Speaks English well 2 (672) 



SATISFACTION WITH SPEED 
OF OWN LANGUAGE ACQUISITION 
(n - 3) 

Learning English fast enough 2 (67Z) 
NR 1 (33Z) 
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PARENTAL CONTACT WITH CHILD'S SCHOOL 
(n - 3) 

YES NO 
Has visited child's school 2 (672) 1 (33%) 

Has spoken to teacher/principal by phone 1 (33%) 2 (672) 



MODE OF TRANSPORTATION 
(n - 33%) 



Taxi 3 (100%) 



ATTITUDE TOWARD 
TRAVEL 
(n - 3) 

Positive 3 (100%) 



B. THE ITINERANT TEACHER WITHDRAWAL PROJECT 
DESCRIPTIVE DATA 



SEX 
(n » 4) 



Boys 
Girls 



3 (75%) 
1 (25%) 



10 



AGE 
(n " 4) 

9 years of age 
12 years of age 



NATIONALITY 
(n - 4) 

Canadian 1 (25%) 

Cuban 1 (25%) 

East Indian 1 (25%) 

Vietnamese 1 (25%) 

GRADE 
(n - 4) 



3 (75%) 
1 (25%) 



K 
4 



3 

6 



3 (75%) 
1 (25%) 



YEARS OF SCHOOL 
IN FORMER COUNTRY 
(n - 4) 

3 years or fewer 2 (50%) 
4-6 years 1 (25%) 

NR 1 (25%) 



LENGTH OF TIME 
IN CANADA 
(n - 4) 

6-12 months 1 (25%) 
19-24 months 1 (25%) 
Over 24 montte 2 (50%) 



LENGTH OF TIME 
IN ESL CLASSES 
(n - 4) 

Less than 6 months 1 (25%) 
13 - 18 months 1 (25%) 
Over 24 months 2 (50%) 



RELATIONSHIP 
TO CHILD 
(n - 4) 

Father * 2 (50%) 

Brother/sister 2 (50%) 



EMPLOYMENT STATUS 
OF PARENTS 
(n - 4) 

Employed 4 (100%) 
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AMOUNT OF ENGLISH 
SPOKEN BY PARENT 
(n - 4) 



SATISFACTION WITH 
SPEED OF OWN 
LANGUAGE ACQUISITION 
(n - 4) 



A little English 1 (25%) 

Quite a lot of English 2 (SOS) 
Specks English well 1 (25Z) 



Learning English fast enough 4 (100Z) 



PARENTAL CONTACT 
WITH CHILD'S SCHOOL 
(n - 4) 

YES NO 

Has visited child's school 3 (75Z) 1 (25Z) 

Has spoken to teacher /principal by phone 3 (75Z) 1 (25Z) 



C. THE PRE-EMPLOYMENT PRE-VOCATIONAL 

ENGLISH AS A SECOND LANGUAGE PROJECT 
(PEPVESL) 
DESCRIPTIVE DATA 

'9 



SEX 
(n - 4) 



NATIONALITY 
(n - 4) 



Girls 



2 (5QZ) 
2 (50Z) 



Caabodlan 1 (25Z) 
East Indian 1 (25Z) 
Vietnaaese 2 (50Z) 



AGS 
(n - 4) 

16 - 18 years of age 
Over 18 years of age 



3 (75Z) 
1 (25Z) 



GRADE 
(n - 4) 

10- 12 4 (1C0Z) 





YEARS OF SCHOOL 


LENGTH OF TIME 


LENGTH OF TIME 




IN FORMER COUNTRY 


IN CANADA 


IN ESL CLASSES 




,(n - 4) 


(n - 4) 


(n - 4) 


3 


years or fewer 1 (25Z) 






4 


- 6 years 1 (25Z) 


19 - 24 months 4 (100Z) 


19-24 oonths 4 (100Z) 


7 


- 9 years 2 (50Z) 
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RELATIONSHIP TO 
CHILD 
(n - 4) 



Father 4 (100%) 



EMPLOYMENT STATUS 
OF PARENT 
(n - 4) 



Employed 2 (50%) 
Unemployed 2 (50%) 



AMOUNT OF ENGLISH 
SPOKEN BY PARENT 
(n - 4) 



No English 

A little English 



i (25%) 
3 (75%) 



SATISFACTION WITH 
SPEED OF OWN 
LANGUAGE ACQUISITION 
(n - 4) 



Not learning English fast enough 4 (100%) 



PARENTAL CONTACT " 
WITH CHILD'S SCHOOL 
(n - 4) 



Has visited child's school 

Has spoken to teacher/principal by phone 



YES 
1 (25%) 

1 (25%) 



NO 
3 (75%) 

3 (75%) 
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D. ATTITUDES OF ESL PARENTS - SPECIAL PROJECTS 



" 1 = 

SUMMARY OF ATTITUDES OF ESL PARENTS - SPECIAL PROJECTS 


TOPIC 


ACADIA 
(n - 3) 


ITINERANT 
TEACHER 
(n - 4) 


PEPVESL 
(n - 4) 


1. Satisfaction with assessasnt 
of child prior to placeasnt 

POSITIVE 

INDETERMINATE 


2 (67Z) 
1 (33Z) 


4 (100Z) 


4 (100Z) 


2. Satisfaction with placaaent 
of child in ESL 

POSITIVE 

INDETERMINATE 


2 (67Z) 
1 (33Z) 


4 (100Z) 


4 (100Z) 


3. Satisfaction with placement 
of child in grade 

POSITIVE 

NEGATIVE 

INDETERMINATE 


2 (67Z) 
1 (33Z) 


3 (75Z) 
I (25Z) 


3 (75Z) 
1 (25Z) 



KEY: POSITIVE - Responses of Very Satisfied (5) end Satisfied (4) on the ESL 

Parent Questionnaire 
NEGATIVE ■ Responses of Dissatisfied (2) and Very Dissatisfied (1) on the 

ESL Parent Questionnaire 
INDETERMINATE ■ Responses of Undecided (3) , and Don f t Know (0) on the ESL 

Parent Questionnaires or No Response 
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SUMMARY OF ATTITUDES OF ESL PARENTS - SPEC 


3IAL PROJECTS (Cot 


itinued) 


TOPIC 


ACADIA 
(n - 3) 


ITINERANT 
TEACHER 
(n - 4) 


PEPVESL 
(n - 4) 


4. Satisfaction with method of 
of instruction is ESL 

POSITIVE 

INDETERMINATE 


2 (67%) 
1 (33%) 


4 (100%) 


4 (100%) 


5. Satisfoetion with speed of 
child's language acquisition 

POSITIVE 

NEGATIVE 

INDETERMINATE 


1 (33%) 
1 (33%) 
1 (33%) 


4 (100%) 


3 (75%) 
1 (25%) 


6. Satisfaction with supplementary 
language instruction provided 
by regular classes for child 

POSITIVE 

NEGATIVE 


3 (100%)' 


4 (100%) 


3 (75%) 
1 (25%) 



-Responses of Very Satisfied (5) aad Satisfied (4) on the ESL 

Parent Questionnaire 
- Responses of Dissatisfied (2) and Very Dissatisfied (1) on the 
ESL Parent Questionnaire 
INDETERMINATE - Responses of Undecided (3), and Don't Know (0) on the ESL 
Parent Questionnaire, or No Response 



KEY: POSITIVE 
NEGATIVE 
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SUMMARY OF ATTITUDES OF ESL PARENTS - SF1 


SCIAL PROJECTS (Continued) 


TOPIC 


ACADIA 
(n - 3) 


ITINERANT 
TEACHER 
(n - 4) 


PEPVESL . 
(n - 4) 


7. Satisfaction with child'* 
progress in regular classes 

POSITIVE 

NEGATIVE 

INDETERMINATE 


1 (33Z) 

2 (67Z) 


4 (100Z) 


2 (50Z) 
1 (25Z) 
1 (25Z) 


8. Satisfaction with child's 
adjustment to Calgary 

POSITIVE 

INDETERMINATE 


2 (67Z) 
1 (33Z) 


4 (100Z) 


4 (100Z) 


9. Satisfaction with child's 
, ability to aake Canadian 
friends 

POSITIVE 

NEGATIVE 

INDETERMINATE 


2 (67Z) 
1 (33%) 


4 (100Z) 


2 (50Z) 
2 (50Z) 



- Responses of Very Satisfied (5) and Satisfied (4) on the ESL 
Parent Questionnaire 

- Responses of Dissatisfied (2) and Very Dissatisfied (1) on the 
ESL Parent Questionnaire _ 

INDETERMINATE - Responses of Undecided (3), and Don't Know (0) on the ESL 
Parent Questionnaire t or No Response 



KEY: POSITIVE 
NEGATIVE 
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SUMMARY OF ATTITUDES OP ESL PARENTS - SPECIAL PROJECTS (Cor 


itinued) 

-6 


TOPIC 


ACADIA 
(n - 3) 


TTTMkPAWT 

TEACHER 
(n - 4) 


PEPVESL 
(n - 4) 


10. Satisfaction with child's ease 
in ESL class 

POSITIVE 

INDETERMINATE 


3 (100%) 


2 (50%) 
2 (50%) 


4 (100%) 


11. Satisfaction with child's ease 
in regular classes 

POSITIVE 

NEGATIVE 

INDETERMINATE 


3 (100%) 


4 (100%) 


3 (75%) 
1 (25%) 


1/* bEtiSXHCklOu wltii tiuiu 0 

ability to maintain cultural 
identity 

POSITIVE 

NEGATIVE 

INDETERMINATE 


1 (33%) 
j 2 (67%) 


2 (50%) 
2 (50%) 


2 (50%) 



KEY: 



POSITIVE - Responses of Very Satisfied (5) and Satisfied (4) on the ESL 

Parent Questionnaire 
NEGATIVE - Responses of Dissatisfied (2) and Very Dissatisfied (1) on the 

ESL Parent Questionnaire 
INDETERMINATE - Responses of Undecided C3), and Don't Know (0) on the ESL 

Parent Questionnaire, or No Response 
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SOfMART OF ATTITUDES OF E 


SL PARENTS - SPECIAL PROJECTS. (Continued) 


TOPIC 


ACADIA 
9 (n - 3) 


ITINERANT 
TEACHER 
(n - 4) 


" PEPVESL 
(n - 4) 


13. Satisfaction with child's 
ability to maintain native 
language 

POSITIVE 
INDETE1MINATE 


3 (1GQZ) 


. 2 (50Z) 
2 (50Z) 


4 (100Z) 


14. Satisfaction with information 
regarding child received f rom 
school 

POSITIVE 
INDETERMINATE 


2 (67Z) 
1 (33Z) 


4 (100Z) 


.4 (100Z) 


15. Satisfaction with information 
regarding what subjects child 
should take received from 
school 

POSITIVE 

! 

INDETERMINATE 


3 (100Z) 


4 

Q 

2 (50Z) 
2 (50Z) 


2 (50Z) 
2 (50Z) 



0 



KEY: POSITIVE - Responses of Very Satisfied (5) end Seticfied (4) on the ESL 

Parent Questionnaire 
NEGATIVE - Responses of Dissatisfied (£) and Very Dissstisfied (1) on the 

ESL Parent Questionnaire 
INDETERMINATE - Responses of Undecided (3), and Don't -Know (0) on the ESL 

Parent Questionnaire, or No Response 
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SUMMARY OF ATTITUDES OF ESL PARENTS - SP 


ECIAL PROJECTS (Co 


atinued) 


TOPIC 


ACADIA 
(n ■ 3) 


ITINERANT 
TEACHER 
(n - 4)^ 


PEPVESL 
(n - 4) 


16. Satisfaction with information 
regarding extracurricular 
activities for child received 
from school 

POSITIVE 

T NDETERMT NATE 


1 (33%) 

2 (671) 


4 (100%) 


4 (100%) 


17, Satisfaction with degree of 
contact with child's ESL 
teacher 

POSITIVE 
INDETERMINATE 


2 (67%) 
1 (33%) 


1 (25%) 
3 (75%) 


1 (25%) 
3 (75%) 


18. Satisfaction with degree of 
contact with child's regular 
teachers 

POSITIVE 
INDETERMINATE 


. 1 (33%) 
2 (67%) 


2 (50%) 
2 (50%) 


4 (100%) 



KEY: POSITIVE * Responses of Very Satisfied (5) and Satisfied (A) on the ESL 

Parent Questionnaire 
NEGATIVE - Responses of Dissatisfied (2) and Very Dissatisfied (1) on the 

ESL Parent Questionnaire 
INDETERMINATE - Responses of Undecided (3), and Don't Know (0) on the ESL 
Parent Questionnaire, or No Response 
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SUMMARY OF ATTITUDES OF E 


ISL PARENTS - SPECIAL PROJECTS (Continued) 


TOPIC 


ACADIA 
(n - 3) 


ITINERANT 
TEACHER 
(n - 4) 


PEPVESL 
(n - 4) 


19. S»ti faction with degree of 
contact with child's ESL 
school 

POSITIVE 
INDETERMINATE 


2 (67Z) 
1 (33Z) 


1 (25Z) 
3 (75X) 


4 (100Z) 


20. Satisfaction with degree of 
contact with child's regulsr 
school 

POSITIVE 
INDETERMINATE 


3 (100Z) 


1 (25Z) 
3 (75Z) 


4 (iooz)^ 


21. Satisfaction with awareness of 
school services: 

s) Interpreter services 

INDETERMINATE 

V 


3 (100Z) 


4 (100Z) 


4 (100Z) 



KEY: POSITIVE - Responses of Very Sstisfied (5) and Satisfied (4) on the ESL 

Psrent Questionnaire 
NEGATIVE • Responses of Dissatisfied (2) end Very Dissstisfied (1) on the 

ESL Parent Questionnaire 
INDETERMINATE - Responses of Undecided (3),- and Don't Know (0) on the ESL 

Parent Questionnaire, or No Response 
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SUMMARY OF ATTITUDES OF ESL PARENTS - SP 


ECIAL PROJECTS (Co 


ntinued) I 


TOPIC 


ACADIA 
(n - 3) 


ITINERANT 
TEACHER 
(n - 4) 


PEPVISL 
(a - 4) 


21. Satisfaction: with awareness of 
school services; (Cont'd) 

b) Counselling services 

POSITIVE 

INDETERMINATE 


3 (1002) 


4 (100%) 


1 (251) 
3 {15%) 


c) Library services 
POSITIVE 

INDETERMINATE 


1 (33%) 

2 (67%) 


4 (100%) 


h (100%) 


d) Special help once child 
finishes ESL 

POSITIVE 
INDETERMINATE 


1 (33%) 

2 (67%) 


4 (100%) 


4 (1008) 



KEY: ^POSITIVE - Responses of Very Satisfied (5) and Satisfied (4) ©n the ESL 

Parent Questionnaire 
NEGATIVE « Responses of Dissatisfied (2) and Very Dissatisfied (1) ©n the 

ESL Parent Questionnaire 
INDETERMINATE » Responses of Undecided (3) f and Don't Know (0) ©n the ESL 

Parent Questionnaire, or No Response 



^CDS+6.85 
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SUMMARY OF ATTITUDES OF ESL PARENTS - SPECIAL PROJECTS (Co 


ntinued) 


TOPIC 


ACADIA 
(n - 3) 


ITINERANT 
TEACHER 
(n - 4) 


PEPVESL 
(n - 4) 


21. Satisfaction with awareness of 
school services: (Cont'd) 

e) Special help for learning 
probleas 

POSITIVE 
INDETERMINATE 


2 (672) 
1 (332) 


4 (I00Z) 


4 (100%) 


f) Special help for parents 
INDETERMINATE 


3 (100Z) 


4 QOOZ) 


4 (100Z) 



KEY: POSITIVE - Responses of Very Satisfied (5) end Satisfied (4) on the ESL 

Parent Questionnaire 
NEGATIVE - Responses of Dissatisfied (2) and Very Dissatisfied CD on the 

ESL Parent Questionnaire 

INDETERMINATE - Responses of Undecided (3) f and Don't Knew (0) on the ESL 
Parent Questionnaire, or No Response 
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E. COMMENTS - SPECIAL PROJECTS 



SUMMARY OF COMMENTS OF ESL PARENTS 
ESL PARENT INTERVIEW 
SPECIAL PROJECTS 



QUESTION 



H Why aren't you (the parent) 



learning English as quickly as 
you w.ant to? 

NEGATIVE 



RESPONSES 



ACADIA 
(n - 3) 



Too old 



ITINERANT TEACHER 
(n - A) 



PEPVESL 
(n « 4) 



Too busy (2) 

Have had no opportunity to 
attend full-tine ESL course 

(1) 

English Is difficult (1) 



2. Would you care to comment 
further about your child's 
placement? 

INDETERMINATE 



NEGATIVE 



Needs another ESL course (1) 

Has a very hard time learning 
English (1) 



He was six and had finished 
kindergarten (1) 

No longer getting extra help 
with English (1) 



Class too low for age (1) 
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SUMMARY OF COMMENTS OF ESL PARENTS 
ESL PARENT INTERVIEW 
SPECIAL PROJECTS (Continued) 



QUESTION 



Would you care to comment 
further regarding your child's 
progress In English? 

POSITIVE 



NEGATIVE 



n 



Would you care to comment 
further regarding your child's 
progress in other classes? 

POSITIVE 



NEGATIVE 



71! Can you suggest ways that the 
school could help your child 
adjust better? 
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FRIENDS 



OTHER 



RESPONSES 



ACADIA 
(n ■ 3) 



Should be learning faster 
(problem with her, not school) 
(1) 



Very good communication with 
teachers front both regular and 
ESL program (1) 



Should spend more tine with 
reading teacher (1) 

Might have other learning 
problems (1) 



Very slow (1) 



ITINERANT TEACHER 
(n ■ 4) 



Doing veil (1) 



Sj^aks own language only with 
parents £1) 



Doing well enough (1) 



PEPVESL 
(n ■ ») 



PEPVESL is a good program 
(1) 



Only PEPVESL helped him with 
English (1) 



28 

No Canadian fr lends , only 
friends from own country (1) 




SUMMARY OF COMMENTS OF ESL PARENTS 
ESL PARENT INTERVIEW 
SPECIAL PROJECTS (Continued) 



QUESTION 



RESPONSES 



ACADIA 
(n » 3) 



ITINERANT TEACHER 
(n - 4) 



PEPVESL 
(n - A) 



Could you suggest any ways that 
the school could help your 
child feel more at ease? 

POSITIVE 



We went to school and settled 
It (children were calling her 
names) (1) 



SUGGESTIONS 



Wants to attend U of C and 
needs to know about the 
right courses (1) 



Could you suggest ways that the 
school could help your child 
maintain his cultural heritage? 

WILL PROBABLY MAINTAIN 
CULTURAL HERITAGE 



We will guide her in that way 
(1) 



WILL PROBABLY LOSE 
CULTURAL HERITAGE 



Don't want her to speak Patois 
< l > 

It' s not easy to speak Korean 
There are no Korean friends 
where we live (1) 

Confused with wanting to 
retain own language and yet 
progress with English (1) 



Very young and might forget 
(2) 

Doesn't read or write Spanish 
(1) 
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SUMMARY OP COMMENTS OF ESL PARENTS 
ESL PARENT INTERVIEW 
SPECIAL PROJECTS (Continued) 


QUESTION 


RESPONSES 


ACADIA 
(n - 3) 


ITINERANT TEACHER 
(n - 4) m 


PEPVESL 
(n - 4) 


8. Would you care to comment 
further on the amount of 
contact you have had with your 
child's school? 

NEGATIVE 




We only go to school for 
parent-teacher interviews ( 1 ) 

* 


I've never been to school 
nor caxicea to any ceccner 


9. Would you care to comment 

further about the services you 
feel the school should provide 
for your child? 

SPECIAL EDUCATION 
r . . — 


v 

Probably has learning problems 
other than English - she's 
slow (1) 

Can't do watti (1) 
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3. CORRELATION OF QUESTIONNAIRE ITEMS 







SUMMARY OF SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 








0 


ESL PARENT INTERVIEW 

• * 


— 






Questionnaire 




2 


3 


4 


Items Compared ' 


Item Content • 


n 


Pramnr ' a V 




PAR 




Amount- of ronfflrt with reeular teachers to Adequacy of information 


16 / 


i nn 


0.87 






from school 




i nn 


0*62 


A15 


- E4d 


If ever visited chlld'.s school to Amount of contact with feeder 


10 






a phnnl tit 




i on 


0.83 


EAa 


- El 


Amount of contact with ESL teacher to Adequacy of information from 


20 






Bcnoox 




"t nn 
I .UU 


1.00 


EAa 


- EAb 


Amount of contact with ESL teacher to Amount of contact with 


15 






regular teachers 


13 


1.00 


0.85 




- El 


Amount of contact with host school to Adequacy of information from 






school 




1.00 


0.83 


EAd 


- El 


Amount of contact with feeder school to Adequacy of information 


10 






from school 


65 


0.94 


0.94 
0.93 


A10 


- All 


Area of feeder school to Area of host school 


E4d 


- E4c 


Amount of contact with feeder school to Amount of contact with 


10 








host school 


10 


0.93 


0.93 


EAd 


- EAb 


Ampunt of contact with feeder school to Amount of contact with 


EAd 


E4a 


regular teachers 

. Amount of contact with feeder school to Amount of contact with ESL 


10 


0.93 


0.93 


EAc 


- EAa 


teacher 

Amount of contact with host school to Amount of contact with ESL 


12 


0.89 


0.90 


EAc 


- EAb 


teacher 

Amount of contact with host school to Amount of contact with 


11 


0.89 


0.90 


B2 ■ 


- CI 


regular teachers 
Opinion of Child 1 s placement in ESL to Opinion of method of 
instruction 


65 


0.83 


0.58 



1 Level of significance = .05 for Chi-square test' 
?' n of 20% of 'appropriate population or greater 

3 Magnitude of Cramer's V of .40 or greater with level of significance = ..05 
A O jnitude of r of .30 or greater using PPMCC with level of significance - .05 

EFyfc ♦ '9 q | . - • 
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SUMMARY OF SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS (Continued) 










ESL PARENT INTERVIEW 






• 


questionnaire 




2 


3 


4 


Items Compared 


Item Content 


n 


Cramer's V 


r 


A6 - 


A7 


Length of tine in Canada to Length of tine in Calgary 


69 


0*82 


0.79 


Q A7 - 


A8 


Length of tine in Calgary to Length of ti*e in ESL class 


68 


0- ft 1 


0.81 


EAb • 


- E3 


Amount of contact with regular teachers to Adequacy of information 


14 


0.80 


0.71 






about extracurricular activities 








EAa • 


- E2 


Amount of contact with ESL teacher to Adequacy of information 


15 


0.77 


0.76 






about course options 




0.76 


0.71 


EAd • 


- E3 


Amount of contact with feeder school to Adequacy of information 


9 






about extracurricular activities 






0.71 


EAd - 


- E2 


Amount of contact with feeder school to Adequacy of information 


9 


0.76 






about course options 




0.74 


0.77 


EAc - 


- E3 


Amount of contact with host school to Adequacy of information 


11 






about extracurricular activities 








EAc • 


- E2 


Amount of contact with host school to Adequacy of information 


10 


0.74 


0.67 






about course options 




0.74 


0.59 


EAa • 


- E3. 


Amount of contact with ESL teacher to Adequacy of information 


16 






about extracurricular activities 






0.52 


Bl - 


CI 


Opinion of child's assessment to Opinion of method of instruction 


64 


0.73 


an _ 


ni 

U J 


Opinion of child's placement in ESL to Child's ease in ESL class 


62 


0.69 


0.67 


CI - 


D3 


Opinion of method of instruction Jto Child's ease in ESL class 


61 


0.68 


0.58 


B2 - 


C4 


Opinion of child's placement in ESL to Child's progress in 




0.68 


0.31 






regular classes 






0.56 


Bl - 


D3 


upxnxoir 1 or cnna a HEmcunnitfnt i»w ifiina ■ eooc hi e*ol» tia§i 


60 


0.66 


Bl - 


C4 


Opinion of child's assessment to Child's progress in regular class 


62 


0.66 




B2 - 


C3 


Opinion pi child's placement in ESL to Regular classes aid 


62 


0.64 


_ 






language acquisition 


60 


0.61 




Bl - 


C3 


Opinion of child's assessment to Regular classes aid language 








acquisition 


65 


0.61 


§.37 


B3 - 


CI 


Opiniou of child's placement in grade to Opinion of method of 


n i\ £> 




instruction 






1 -1 



2 Level of significance - .05 for Chi-square test 
. n of 20% of appropriate population or greater 

T Mflcrnitude of Cramer's V of .40 or greater with level of significance 
gj^^rtitude of r of .30 or greater using PPMCC with level of significance » .05 



.05 



SUMMARY OF SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS (Continued) 

ESL PARENT INTERVIEW 



Questionnaire 
Items Compared 



B2 - 


C2 


Bl - 


C2 


B2 - 


Dl 










B3 - 


D3 


C3 - 


03 






B3 - 


C3 


A4 - 


D6 


B2 - 


D2 


Al - 


A5 


C4 - 


D4 


B3 - 


D4 


Bl - 


D2 


A4. - 


CI 


A16 


- E5b 


B2 - 


D4 



Item Content 



Opinion of child's placement In ESL to Child's speed in language 
acquisition 

Opinion of child's assessment to Child's speed in language 
acquisition 

Opinion of child's placement in ESL to Child's adjustment to 

Calgary j ., 

Child's progress in regular cl^sse^^d Child's friends 
Opinion of child's placement in grade to Child's progress in 

regular classes 

Opinion of child's placement in grade to Child's ease in ESL class 
Regular class aid language acquisition to Child's ease in ESL 
class 

Child's progress in regular classes to Child's ease in ESL class 
Opinion of child's placement in grade to Regular classes aid 

language acquisition 
Former country of child and Opinion regarding child's maintenance 

of native language 
Opinion of child's placement in ESL to Child's friends 
Age of child to YeairS of schooling in former country 
Child '8 progress in regular classes to Child's ease in regular 

classes 

Opinion of child's placement in grade to Child's ease in regular 
classes 

Opinion of child's assessment to Child's friends 

Former country of child to Opinion of method of instruction 

If ever talked on phone to teacher/principal to Awareness of 

counselling services 
Opinion of child's placement in ESL to Child's ease in regular 

classes 



1 Level of significance « ,05 for Chi-square test 
^ n of 20% of appropriate population or greater 

k Magnitude of Cramer's V of .40 or greater with level of significance « .05 

O gnitude of r ty£ .30 or greater using PPMCC with level of significance « .05 
^[^(^gnitude of (J cf .40 or greater for a two-by-two table 



~2 1 


3 


4 


n 


Cramer's V 


r 




0.66 


0.46 


63 


0.60 


0.46 


64 


0.59 


0.40 




0.59 


0.63 


64 


0.59 


0.30 


60 


0.58 


0.40 


58 


0.57 


— — 


en 

J7 


n 'M 

\J m J w 




62 


0.56 


— 


60 


0.56 


— 


57 


0.55 


0.44 


66 


0.54 


0.76 


\3 JL 


0.53 


0.61 


61 


0.51 


0.44 


55 


0.51 


0.38 


57 


0.50 






5 




18 


0 - 0.50 




63 


0.49 


0.37 
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SUMMARY OF SIGNIFICANT RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS (Continued) 

ESL PARENT INTERVIEW 



Questionnaire 
Iteas Compared 







vi. 


C2 


- 


D3 


V» J 




f>4 


CI 

Vj m. 




D6 


hi 






Bl 
11 J 






B3 




C2 


C4 




D5 


C2 




D2 


A4 




Dl 


Bl 




D4 


CI 




D4 


A4 




D2 


C3 




D2 


A4 




D3 


CI 




Dl 


Al 




CI 


CI 




D5 



A15 - E5b 



Mil 



Item Content 



Opinion of method of instruction to Child's friends 
Child's speed in language acquisition to Child's ease in ESL 
class 

Regular classes aid language acquisition to Child's ease in 
regular classes 

Opinion of Method of instruction to Opinion regarding child's 

maintenance of native language 
Opinion of child's assessment to Child's adjustment to Calgary 
Child's placement in grade to Child's friends 
Child's friends to Child's speed in language acquisition 
Child's progress in regular classes to Opinion regarding child's 

maintenance of cultural identity 
Child's speed of language acquisition to Child's friends 
Former country of child to Child's adjustment to Calgary 
Opinion of child's assessment to Child's ease in regular classes 
Opinion of method of instruction to Child's ease in regular 

classes 

Former country of child to Child's friends 
Regular classes aid language acquisition to Child's friends 
Former country of child to Child's ease in ESL class 
Opinion of method of instruction to Child's adjustment to Calgary 
Age of child to Opinion of method of instruction 
Opinion of method of instruction to Opinion regarding Child's 
maintenance of cultural identity 

If ever visited child's school to Awareness of counselling 
services 



* Level of significance m .05 for Chi-square test 
1 n of 20Z of appropriate population or greater 

J Magnitude of Cramer's V of .40 or greater with level of significance - .05 

* Magnitude of r of .30 or greater using PPMCC with level of significance - .05 
^ ?nitude of 0 of .40 or greater for a two-by-two table 



2 


3 


4 


n 


Cramer's V 


r 


55 


0.49 


0.43 


60 


0.49 


0.55 


60 


0.48 


0.59 


65 


0.47 


0.36 


61 


0.48 


0.39 


55 


0.48 


0.41 


65 


0.48 




62 


0.47 


0.44 


55 


0.47 


0.48 


56 


0.46 




61 


0.46 




62 


0.46 


— 


50 


0.45 




52 


0.45 


0.45 


55 


0.43 




63 


0.42 


0.38 


66 


0.40 


-0.34 


63 


0.40 






5 




18 


0 - 0.40 


0.40 
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ESL TEACHER QUESTIONNAIRE 
SUMMARY OF RESULTS 



A. DESCRIPTIVE DATA 



INSTRUCTIONAL LEVEL 
OF ESL TEACHERS 
(n - 41) , 



Elementary 
Junior High 
Senior High 



15 (37%) 
12 (29%) 
14 (34%) 



AREA OF SCHOOLS 
WHERE ESL TEACHERS WORK 
(n - 41) 



North 

East 

West 

Southwest 
Southeast 



12 (29%) 
7 (17%) 
3 ( 7%) 

10 (24%) 
9 (22%) 



TEACHING ASSIGNMENT 
OF ESL TEACHERS 
(n - 41) 

.4 of a full-time load 1 ( 2%) 
.6 of a full-time load 5 (12%) 
Full time 35 (85%) 



NUMBER OF ESL STUDENTS 
SEEN PER DAY 
(n » 41) . 

20 students or fewer 10 (24%) 

21-30 students 14 (34%) 

31-40 students 9 (22%) 

41-50 students 3 ( 7%) 

51-60 students 3 ( 7%) 

61-70 students 2 ( 5%) 



MODES OF TRANSPORTATION 
OF ELEMENTARY ESL STUDENTS 
(n - 15) 

Taxi 
Bus 

They stay in the 

same school 
Other 

NR 



13 (87%) 
2 (13%) 



1 ( 7%) 
1 ( 7%) 
1 ( 7%) 
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AMOUNT OF PREP TIME PER DAT 
FOR ESL TEACHERS 
(n - 41) 



None 

Leas than 30 minutes 
31-60 ninutes 
61 - $0 minutes 
More Chan 90 minutes 



1 ( 22) 
19 (462) 

9 (222) 
10 (242) 

2 ( 52) 



LANGUAGES SPOKEN BT 
ESL TEACHERS 
(n - 41) 

Speaks another language 

Does not apeak another language 



29 (712) 
12 (292) 



FIRST LANGUAGE OF ESL TEACHERS 
WHO SPEAR TWO LANGUAGES 
(n - 29) 



Engliah 

Other language 



24 (832) 
5 (172) 



ATTITUDE TOWARD SPEAKING 
ANOTHER LANGUAGE 
(n - 29) 

It helpa teaching ESL 29 (1002) 





ESL TEACHER PROFILE 
OF SECOND LANGUAGE TRAINING 
(n - 41) 






QUANTITY 
ACTIVITY 


NONE 


1-2 
ACTIVITIES 


3-5 
ACTIVITIES 


MORE THAN 5 
ACTIVITIES 


NR 


1. University 
course* 


7 (172) 


17 (422) 


13 (322) 


4 (102) 




2. Inaervice 
(thla year) 


5 (122) 


' 15 (372) 


15 (372) 


5 (122) 


1 (22) 


3. Conferences 


1 ( 22) 


19 (462) 


14 (342) 


7 (172) 




4. Texts resd 
on own 


2 ( 52) 


10 (242) 


13 (322) 


16 (392) 




5. Journal 
artlclea 
(thla year) 


4 (102) 


10 (242)- 


16 (392) 


11 (272) 
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ESL TEACHER RATING OF 
SECOND LANGUAGE TRAINING ACTIVITIES 
(n - 41) 



HELPED MOST IN MEETING 
ESL STUDENT NEEDS 



HELPlED LEAST IN MEETING 
ESL STUDENT NEEDS 



ACTIVITY 



University courses in 
second language 
instruction 

Inservice activities 

Knowing another language 

Conferences on second 
language instruction 

Texts on second language 
instruction 

Journal articles on 
second language 
instruction 

NR 



I OF RESPONDENTS 



ACTIVITY 



13 

10 

8 
6 



Knowing another language 

Texts on second language 
instruction 

Journal articles on 
second language 
instruction 

Conferences on second 
language instruction 

University courses 

Inservice activities 



NR 



9 OF RESPONDENTS 



10 
9 



3 
1 



RATING by number of respondents casting a vote 
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B. ATTITUDES OF ESL TEACHERS 



ATTITUDES OF ESL TEACHERS 
TOWARDS ASSESSMENT AND PLACEMENT 
OF ESL STUDENTS 
(n - 41) 




STATEMENT 


POSITIVE 


NEGATIVE 


INDETERMINATE 


ESL students were assessed 
adequately prior to the 
eonoeneeaent of Instruction 


11 (27Z) 


26 (63%) 


4 (10Z) 


ESL students were pieced In 
the appropriate grade 


18 (44Z) 


11 (27Z) 


12 (29Z) 


ESL students were placed in 
the appropriate ESL class 


23 (56Z) 


7 (17Z) 


11 (27Z) 



KEY: POSITIVE ■» Raaponaaa of Strongly Agtae <5) and Agraa (4) on tha ESL 

Taachar Quaationnaira 
NEGATIVE - Raaponaaa of Diaagraa (2) or Strongly WLaagraa (1) on tha 

ESL Taachar Quaationnaira 
INDETERMINATE - Raaponaaa of Undacidad (3) or Don f t Know (0) on tha ESL 
Taachar Quaationnaira 



CDS+5.39 
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ESL TEACHER ATTITUDES 
TOWARDS HOW ESL STUDENT NEEDS 
ARE MET 

• , (n - 41) 




ESL STUDENT 
NEEDS: 

MET BY: 


INSTRUCTIONAL 


SOCIAL 


EMOTIONAL 


CULTURAL 


ESL Teachers 

POSITIVE 
NEGATIVE 
INDETERMINATE 


30 (73Z) 
2 ( 5Z) 
9 (22Z) 


25 (61Z) 
5 (12Z) 
11 (27Z) 


19 (46Z) 
6 (15Z) 
16 (39Z) 


21 (51Z) 
4 (10Z) 
16 (39Z) 


Regular Classroom 
Teachers 

POSITIVE 
NEGATIVE 
INDETERMINATE 


12 (29Z) 
• 16 (39Z) 

13 (32Z) 


11 (27Z) 

12 (29Z) 
18 (44Z) 


6 (15Z) 
15 (37Z) 
20 (49Z) 


6 (15Z) 
14 (34Z) 
21 (51Z) 


Overall School 
Environment 

POSITIVE 

NEGATIVE* 

INDETERMINATE 


13 (31Z) 
11 (27Z) 
17 (41Z) 


14 (34Z) 
8 (20Z) 
19 (46Z) 


7 (17Z) 
12 (29Z) 
22 (54Z) 


10 (24Z) 
9 (23Z) 
22 (54Z) 



KEY: POSITIVE - Responses of Strongly Agree (5) and Agre* (A) on the ESL 

Teacher Questionnaire 
NEGATIVE - Responses of Disagree (2) or Strongly Disagree (1) on the 

ESL Teacher Questionnaire 
INDETERMINATE « Responses of Undecided (3) or Don't Know (0) on the ESL 

Teacher Questionnaire 
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ES 

TOWARD 


L TEACHER ATTITUE 
S BOW ESL TEACHER 

ARE MET 

(n - 41) 


ES 

NEEDS 


t m 


STATEMENT 


POSITIVE 


NEGATIVE 


• 

INDETERMINATE 


1. The ESL teacher feels her 
position ss s staff asabez 
in the school is secure* 


29 (71Z) 


2 ( 5Z) 


10 (24Z) 


2. The ESL teacher feels like 
a part of the school 
staff. 


39 (95Z) 


0 

i 


2 ( 5Z) 


3. The ESL teacher has 
adequate support froe 
other staff aenbers in the 
school. 


37 (90Z) 


1 ( 2Z) 


» 

3 ( 7Z) 


4. The staffing formula of 
12:1 is appropriate for 
the ESL dassrooa. 


33 (80Z) 


3 ( 7Z) 


5 (12Z) 


5. The ESL teacher has 
adequate prep time. 


18 (44Z) 


15 (371) 


8 (20Z) 


6 P The system is responsive 
to uking staffing changes 
as ESL class sizes change. 


26 (63Z) 


13 (32Z) 


2 ( 5Z) 



KEY: POSITIVE - Responses of Strongly Agree (5) attd Agree (4) on the ESL 

Teacher Questionnaire 
NEGATIVE - Responses of Disagree (2) or Strongly Disagree (1) on the 

ESL Teacher Questionnaire 
INDETERMINATE - Responses of Undecided (3) or Don't Know (0) on the ESL 
Teacher Questionnaire 
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ESL TEACHER ATTITUDES 
TOWARDS PROFESSIONAL DEVELOPMENT 
(n - 41) 




STATEMENT 


POSITIVE 


NEGATIVE 


INDETERMINATE 


1. The ESL teacher feels that 
the system provides 
adequate time for her 
professional development- 


12 (29%) 


22 (54%) 


7 (17%) 


2. The ESL teacher feels that 
sufficient inservice 
activities are provided by 
the ESL consultant team. 


25 (61%) 


8 (20%) 


8 (20%) 


3. The ESL teacher feels that 
she is made aware of 
external professional 
development ativities. 


37 (90%) 


2(5%). 


2 ( 5%) 



KEY: POSITIVE - Responses of Strongly Agree (5) and Agree (A) on the ESL 

Teacher Questionnaire 
NEGATIVE - Responses of Disagree (2) or Strongly Disagree (1) on the 

ESL Teacher Questionnaire 
INDETERMINATE - Responses of Undecided (3) or Don't Know (0) on the ESL 

Teacher Questionnaire^ 
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ESL TEACHER ATTITUDES 
TOWARDS NEEDED PROGRAM DEVELOPMENTS 
(n - 41) 


PROGRAM DEVELOPMENTS NEEDED 


POSITIVE 


NEGATIVE 


INDETERMINATE 


!• curricui.ua development roi 
each Division 


35 (85Z) 


3 ( 7Z) 


. 3 ( 7Z) 


2. Curriculum consistency 
across the syste* by 
Division 


32 (78Z) 


4 (10Z) 


5 (12Z) 


3. Locally developed 

curriculua guidelines and 
teaching suggestion* by 
Division 


* 

31 (76Z) 


6 (15Z) 


4 (10Z) 


4« Proviricially developed 
curriculua guidelines and 
- teaching suggestions by 
Divisions 


28 (68Z) 


6 C ) 


7 (17Z) 


5. Program standards (i.e. 
for entrance and exit) 


33 (BOZ) 


4 (10Z) 


4 (10Z) 


6. Prograa articulation with 
subjects in the regular 
prograa 


30 (73Z) 




9 (22Z) 


7. Standardized testing 
procedures 


1 

24 (59Z) 


' 7 (17Z) 


10 (24Z) 


8. A guide for ESL resource 
aaterials 


r 

AO (98Z) 




1 ( 2Z) 


9. Administrative directions 
and guidelines for 
processing students 


34, (83Z) 




7 (17Z) 


ID. Priority guidelines for 
students with multiple 
needs 


30 (73Z) 




11 (27Z) 



KEY: POSITIVE ■ Responses of Strongly Agree (5) and Agree (4) on the ESL 

Teacher Questionnaire 
NEGATIVE ■ Responses of Disagree (2) or Strongly Disagree (1) on the 

ESL Teacher Questionnaire 
INDETERMINATE ■ Responses of Undecided (3) or Don't Know (0) on the ESL 
6 Teacher Questionnaire 

CDS+5.43 
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ESL TEACHER ATTITUDES 










TOWARDS 


SUPPORT 
(n 


SERVICES 
- 41) 


NEEDED 








ADDITIONAL SUPPORT SERVICES 
REQUIRED FROM: 


POSITIVE 


NEGATIVE 


INDETERMINATE 


1. 


Interpreters 


32 


(78Z) 


5 


(12Z) 


4 


(10Z) 


2. 


School psychologists 


27 


(66Z) 


5 


(12Z) 


9 


(22Z) 


3. 


Guidance counsellors 


28 


(68Z) 


5 


(12Z) 


8 


(20Z) 


4. 


Home-school liaison 
workers 


30 


(73Z) 


6 


(1AZ) 


5 


(12Z) 


5. 


Speech pathologists 


17 


(A1Z) 


6 


(1AZ) 


8 


(20%) 


6. 


Resource room teachers 


27 


(66Z) 


3 


( 7Z) 


11 


(27Z) 


7. 


Para-professionals 


28 


(68Z) 


5 


(12Z> 


8 


(20Z) 


8. 


Parent /student volunteers 


27 


(66Z) 


4 


(10Z) 


10 


(24Z) 



KEY: POSITIVE » Responses of Strongly Agree (5) and Agree (A) on the ESL 

Teacher Questionnaire 
NEGATIVE « Responses of Disagree (2) or Strongly Disagree (1) on the. 

ESL Teacher Questionnaire 
INDETERMINATE ■ Responses of Undecided (3) or Don't Know (0) on the ESL 
Teacher Questionnaire 



o 
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ELEMENTARY ESL TEACHER ATTITUDES 
TOWARDS TRANSPORTATION OF 
ESL STUDENTS 
(n - 15) 



STATEMENT 


TRUE 




TMnPTPPMTWATW 


Transportation doaa not 

intarfara with tha taaching 
procaaa 


1 ( 72) 


14 (932) 


i 


Transportation doaa not 

Intarfara with tha laarning 
procaaa 


2 (132) 


11 (732) 


2 (13%) 



KEY: TRUE - Raaponaaa of Strongly Agraa (5) and Agraa (4) on tha ESL 

Taachar Quaationnaira 
FALSE - Raaponaaa of Diaagraa (2) or Strongly Diaagraa (1) on tha 

ESL Taachar Quaationnaira 
INDETERMINATE - Raaponaaa of Undacidad (3) or Don't Enow (0) on tha ESL 

Taachar Quaationnaira 



ELEMENTARY ESL TEACHER ATTITUDES' 



TOWARDS 


THE ITINERANT ESL 
TEACHER CONCEPT 
(n - 15) 


RESOURCE 




STATEMENT 


POSITIVE 


NEGATIVE 


INDETERMINATE 


Th« language needs of ECS 
to Grade 2 children are 
better served within the 
regular dassrooa 


11 (732) 


3 (202) 


1 ( 72) 


The itinerant ESL resource 
teacher concept for Division 
I children should be 
expanded 


8 (53Z) 


2 (132) 


5 (332) 



KEY: POSITIVE - Raaponaaa of Strongly Agraa (5) and Agraa (4) on tha ESL 

Taachar Quaationnaira 
NEGATIVE * Raaponaaa of Diaagraa (2) or Strongly Diaagraa (1) on tha 

ESL Taachar Quaationnaira 
INDETERMINATE - Raaponaaa of Undacidad (3) or Don't Know (0) on tha ESL 

Taachar Quaationnaira 
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SECONDARY ESL TEACHER ATTITUDES 
TOWARDS SUGGESTED PROGRAM CHANGES 
(n - 26) 



SUGGESTED PROGRAM CHANGES 


POSITIVE 


NEGATIVE 


INDETERMINATE 


1. Reception classes for new 
ESL students 


18 (69%) 


2 ( 8%) 


6 (23Z) 


2 V Credit for ESL courses 








3. Independent study projects 


1 .A /OOV \ 

10 (JOA) 






4. Vocational programming 








5. Transition classes in 
ESL using content 


23 (88%) 


1 ( «) 


2 ( 8%) 


6. Transition classes in 
subject areas for ESL 
students 


20 (77%) 




6 (23Z) 


7. Tutori* 
student 
regular 


.1 services for 
s integrated into 

classes 

1 1 = 


24 (92%) 




2 ( 8%) 



KEY: POSITIVE 



NEGATIVE 



INDETERMINATE 



Responses of Strongly Agree (5) and Agree (4) on the ESL 
Teacher Questionnaire 

Responses of Disagree (2) or Strongly Disagree (1) on the 
ESL Teacher Questionnaire 

Responses of Undecided (3) or Don't Know (0) on the ESL 
Teacher Questionnaire 
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ESL TEACHER ATTITUDES TOWARDS 
ADEQUACY OF COMMUNICATION 
(n-41) 



ADEQUACY OF COMMUNICATION 
BETWEEN ESL TEACHER AND: 


POSITIVE 


NEGATIVE 


INDETERMINATE 


1. Parents of ESL students 


7 (17Z) 


33 (81Z) 


1 ( 2Z) 


2. Regular dassrooa tsacheri 
of ESL students 


29 (71Z) 


10 (24Z) 


2 ( 5Z) 


3. Resource room teacher 


13 (32Z) 


5 (12Z) 


23 (56Z) 


4. Guidance counsellor 


13 <32Z) 


13 (32Z) 


15 (37Z) 


5. Language Arts staff 


18 (44Z) 


5 (12Z) 


18 (44Z) 


6. Principal 


30 (73Z) 


8 (20Z) 


3 ( 7%) 


7* ESL consultant 


29 (71Z) 


9 (22Z) 


3 ( 7Z) 


8. Former ESL students 


15 (37Z) 


13 (32Z) 


13 (32Z) 



KEY: POSITIVE - Responses of Strongly Agree (5) and Agree (4) on the ESL 

Tuchtr Questionnaire 
NEGATIVE « Responses of Disagree (2) or Strongly Disagree (1) on the 

ESL Teacher Questionnaire 
INDETERMINATE - Responses of Undecided (3) or Don't Know (0) on the ESL 

Teacher Questionnaire 
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C. COMMENTS 



SUMMARY OF TYPICAL ESL TEACHER COMMENTS 
ESL TEACHER QUESTIONNAIRE 


QUESTION/TOPIC 




RESPONSES 




ELEMENTARY 
(n - 15) 


JUNIOR HIGH 
(n - 12) 


SENIOR HIGH 
(n - 14) 


A. BACKGROUND INFORMATION 

1. Does knowing another language 
help you as an ESL teacher? 

POSITIVE 


More awareness of the problems 
of language learning (13) 

Direct communication can be 
useful (2) 


More aware of the problems of 
language learning (9) 

Direct communication can be 
useful (1) 


More aware of the problems of 
language learning (9) 

Direct communication can be 
useful (3) 


2: What has helped you cope with 
the educational needs of ESL 
students? 

COMMENTS 

aj_s 


Interaction with colleagues 

Observing other ESL classes 
(3) 

Travel (3) 

Course in teaching reading (2) 

Personal efforts to learn 
about language acquisition (2) 


Interaction with colleagues 
(2) 

Supportive school staff (2) 

Personal efforts to learn 
about language acquisition 
and cultural differences (t) 


Interaction with colleagues 
(5) 

Teaching in other countries 
(4) 

Classroom experience (2) 

Personal efforts - 
imagination 9 patience » 
understanding (2) 



SUMMARY OF TYPICAL BSL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 




RESPONSES 




QUESTION/TOPIC 


ELEMENTARY 
(n - 15) 


JUNIOR HIGH 
(n - 12) 


SENIOR HIGH 
(n - U) 


B. STUDENT NEEDS 

' 1 . Assessment of ESL students 
prior to placement 

INDETERMINATE 
NEGATIVE 




Multi-cultural Assessment 
Centre should handle this (2) 




Inadequate assessment (5) 
We try to do our own (1) 


I assess mj students (2) 

Difficult to assess 
adequately with United prep 
tine (1) 


He assess then (5) 

Should be assessed in their 
own language for ability and 
educational background (3) 

More effective if sessnent _ 
needed (1) 


2. Placenent in appropriate grade 
CURRENT SITUATION ) 

317 


Placed by age (2) 

Usually but not always placed 
appropriately (2) 

Sonetines placed one year 
behind peer level (2) 

Sows students claln they are 
younger than they are (2) 


/ 

I place then (5) 

Sometimes we are not told the 
correct age (1) 


Placed according to age (3) 
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 



QUESTION/TOPIC 



3, Placement in appropriate ESL 
class 

.POSITIVE 



NEGATIVE 



4. 



What other student needs shoulc 
the ESL program address? 

SUGGESTIONS 



ERIC 



ELEMENTARY 
(n -15) 



Placed by ESL teacher (2) 



Ongoing medical and dental 
supervision (3) 

Special Education classes for 
ESL students (3) 



Translation services available 
at all times (3) 

Orientation in first language 
for students and parents in 
reception centre (2) 

Meet needs of English as a 
Second Dialect students (2) 



RESPONSES 



JUNIOR HIGH 
(n « 12) 



Placed by ESL teacher (1 ) 



Little choice when only one 
teacher (1 ) 



Provide assistance for 
learning disabilities (5) 

Upgrading (2) 

Counselling services for ESL 
students and parents (2) 

Medical and dental awareness 

CD 

Assessment (1 ) 

Vocational programming (1) 

Summer school with Canadians 
(1) 



SENIOR HIGH 
(n « 14) 



Placed by ESL teacher (2) 
Easy to switch If necessary 

(2) * ■ 



Initial placement tentative, 
not always appropriate (2) 
Programming doesn't allow 
enough levels (2) 



Vocational programming for 
ESL students (ft) 

Counselling services for ESL 
students (6) 

Academic upgrading (3) 

Familiarization with 
government and legal agenciei 
(2) 

Assessment (2) 

Content tutoring (2)\ 

Sports camp with Canadians 
(1) 





SUMMARY OF TYPICAL BSL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 








RESPONSES 




QUESTION/TOPIC 


ELEMENTARY 
(n - 15) 


JUNIOR HIGH 
(n - 12) 


SENIOR HIGH 
(n - 14) . 


*• What other student needs should 
the ESL program add res sT 

(continued/ 


V 






SUGGESTIONS (continued) 


Meet needs of Illiterate 
students (2) 

Heet needs of Francophones (2) 


Suner school with Canadians 
(1) 


/ 




Counselling services for ESL 
students (1) 


y 






Upgrading (1) 







). 
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 


QUESTION/TOPIC 




RESPONSES 




ELEMENTARY 
(n - 15) 


JUNIOR HIGH 
(n - 12) 


SENIOR HIGH 
(n - 14) 


C. SSL TEACHER NEEDS 

1* Security of position as staff 
member 

POSITIVE 
INDETERMINATE 


Presently yes, but who knows 
about next year? (1) 


I contribute to the school's 
program and extra-curricular 
activities (1) 




\ 

Varies with attitudes; of 
school administration: (1) 






NEGATIVE 


ESL staff move frequently 
depending on student numbers 
and other factors (3) 


When informed I have been 
' transferred without 
requesting it, I feel 
positively insecure (1) 


Slight feeling of insecurity 
due to varying numbers of ESt 
students \oj 


i. Feels part of school staff 
POSITIVE 
NEGATIVE 


/ 




One has to do one's part (1) 






With no physical space to 
call my own, I feel different 
from the rest of the staff 
(1) 



t 
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 



QUESTION/TOPIC 


RESPONSES 




ELEMENTARY 
(n - 15) 


• 

JUNIOR HIGH 
(n - 12) 


SENIOR HIGH 
(n - I*) 


3. Adequacy of support from staff 
■embers 

POSITIVE 

INDETERMINATE 
NEGATIVE 


Librarian most helpful (2) 


Support froa principal and 
staff <*) 


Most staff and administration 
very supportive (1) 
Good support froa guidance 
departaent (1) 


Varies froa teacher to teachet 
(3) 






Administration will not 
contribute supplies (2) 

Principal not supportive (1) 

Extra duties other than ESL 


Poor. support froa regular 
teachers who hive not worked 
with ESL students (2) 

ESL a separate entity (1) 




4. Appropriateness of staffing 
formula 12:1 for ESL 

POSITIVE 
INDETERMINATE 

3 9 ^ 

> 

ir 






If techniques such as saall 
group work used (1) 


Twelve students at aaae level 
is great; twelve at twelve 
levels is very different (2) 


Twelve students to be 
instructed and cared for (1) 

The nore they integrate the 
■ore work - coaaunlcating 
with teachers , checking 
asslgnaents etc* (1) 


Hust be adapted to special 
circumstances (1) 
At advanced levels » larger 
groups possible (1) 
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 


QUESTION/TOPIC 


RESPONSES 




ELEMENTARY 
(n - 15) 


JUNIOR HIGH 
(n - 12) 


SENIOR HIGH 
(ri « 14) 


4. Appropriateness of staffing 
formula of tor edli 
(continued) 

NEGATIVE 


This idealistic ratio was 

l*lipntin nut* t*vn vpisra /loo r 1 ^ 


Some classes are heavily 
In fide ft'« some are llcht • 
Difficult to handle 15 - 22 
student 8 at different levels 
(2) 


Too bad this is not a reality 
Try 20:1! (7) 


5* Responsiveness of system to 
change in ESL population 

POSITIVE 
NEGATIVE 




CBE takes a sincere interest 
in ESL (1) 


Within limits of space 
available (2) 


Class size Increases steadily 
(2) 

It takes too long to resolve 
(1) 


System slow to respond (2) 

Negativism in workload 
apparent (1) $ 


Could react faster (1) 
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SUMMARY OF TYPICAL RSL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 



S3 

B 



QUESTION/TOPIC 



o7 Adequacy of prep tine 



POSITIVE 



NEGATIVE 



7^ Adequate time provided for 
professional development 



NEGATIVE 



3:^9 



9 

:RLC 



air iniiTTirTiTLiJ » 



ELEMENTARY 
15) 



Student! f torn feeder schools 
arrive as my prep time ia 
beginning (3) 

Awkward to schedule (2) 

I have to cancel a class to 
get prep time (1) 



RESPONSES 



JUNIOR HIGH 
(n - 12) 



SENIOR HIGH! 
(n - U) 



I would like to have more but 
we are not able to be very 
flexible (1) 



Terribly inadequate (5) 

Paper blizeard takea most of 
•y tim* (1) 



Huat be done on own tine (3) 

P.O. days little uae to ESL 
(2) 



8yateit too rigid - prefer to 
chooae conferences aa needed 

(2) 

Need to reinstate two ESL 
P.O. days (1) 

Most done on own time (1) 

Need time for program 
development (1) 

Need more workshops (1) 



Time taken by meeting student 
needs (2) 

Not enough when you have to 
plan from scratch (I) 

Need prep time for 
administrative purposes (1) 



Nave to attend staff P. D. 
days but should spend the 
time on ESL - related 
activities (1) 

Need specialist P. D. days 

(1) 

Need time for meetings (1) 
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 


QUESTION/TOPIC 




RESPONSES 




ELEMENTARY 
(n - 15) 


JUNIOR HIGH 
(n - 12) 


SENIOR HIGH 
(n - 14) 


8. Adequate inservice activities 
provided by ESL Consultant Tear 

POSITIVE 
NEGATIVE 




Good work in conjunction with 
ATESL (1) 




Very weak in this area - 
always on Tues/Thurs, no 
professional personnel brought 
in (1) 

Some activities cancelled (1) 


No time except Saturdays or 
late afternoons (1) 


Not helpful or professional 
enough - should be in-depth, 
practical and theoretical 
(3) 

Too general, geared for 
beginning teacher (1) 

Should spend P.D. time 
sharing resources with 
colleagues (1) 


9. Dissemination of information 
about external professional 
development activities 

POSITIVE 
NEGATIVE 


• 


Good publicising for these 
(1) 




Sometimes I have missed 
notices (1) 

Have trouble getting 
permission from my principal 
to attend (1) 


The news arrives too late 
(I) 
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 




RESPONSES 




QUESTION/TOPIC 


ELEMENTARY 


JUNIOR HIGH 

/*» aa 1 1 \ 


SENIOR HIGH 
<n~H 14) 


10. What other teacher needs 

a a a a. aa • • m ■ .. 

should be addressed by the 
ESL prograa? 








SUGGESTIONS 

\ 


Interpreters and members of 
ethnic community to give 
direction (3) 

Tine for school visits (i.e. 
Host to Feeder schools) (2) 

Pars-professionals (2) 

Administrative suooort (2) 

» Hi MJkll v aat w 4a> ▼ \* %M %mm* mr^* aa> w ^ aaa» ^ 


Transition programs (2) 

More time to work with 
colleagues (1) 

Language lab (1> 

Relief from paperwork (1) 


Teacher evaluation 
improvement (3) 

Compatable ESL teams (2) 

New teacher preparation (2) 

Availability of consultants 

(2) 


c 


Opportunity to observe other 
ESL teachers (1) 

Hardware (1) 




Interpreters (1) 

Relief from paperwork (t) 


* 

O o 






• 

334 



SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued) 
ESL TEACHER QUESTIONNAIRE 



QUESTION/TOPIC 



12. What other program needs 
should be addressed? 



ELEMENTARY 
(n - 15), 



i 

Funding for field trips (2) 

InBervice for principals and 
regular teachers (1) 

Closer liason with all 
departments (1) 

Hardware (1) 

Standard curriculum (1) 

Time for home visits with 
translator (1) 

Medieal forms in translation 
CD 

Better transportation (1) 



RESPONSES 



JUNIOR HIGH 
(n - 12) 



Special Education for ESL 
Students (3) 

Basic Literacy (1J 

Itinerant teachers (1) 

Native language courses (1) 

Credit for work in first 
language (1) 

Computerized marking (1) 



SENIOR HIGH 
(n -14) m 



Assessment (1) 

Integration into shop courses 
(1) 

Opportunities for regular 
teachers to get multicultural 
experiences (1) 

Follow up of ESL graduates (1) 

Personalize courses » drop time 
limits (1) 



335 



336 



CDS+6.64 



ERIC 



0 



D. CORRELATION OF QUESTIONNAIRE ITEMS 







SUMMARY OF SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 




• 














Questionnaire 




7 


3 




Items Compared 


XtCil \jUIltCIlt 


It 


Cramer's V 


r 


A3 - 


D3b 


/unuuiit ui tine ui teatiuiiK aaaif£iinieiit lu it inoporiBiion iur 


I J 


0.88 


-0.68 






RsI, a fl"iirfJiril"al |1f\«s nAh 4 n^mpfmPA ul nav nw*n**akaiai 

c«oli oiuuciiii uoei not interfere witn cne ceicniii^ process 








A8 - 


D3a 


Am mi nt nf frkraajal f rifnlnv t"A TrininnrfiflAit f nr WCI ai> hiImI' a 

nnivju hi. ui luiiai traiiiiiijt iv irflnsporiBiion cur &9Li BlUuenci 


I s 

* •* 


0.81 


-0.74 






does not 1 nt#»rf nr« ul frl* •■ h« tjajtctii nv nrncjtjtii 

V»\#wO liw a. II^G K> a> G K> G Willi 1 IIC tCQUIIlllK ULULCDO 








A8 - 


D3b 


nnuuiii ui iqihi tiiining to transportation tor bdLi StUuents 


1 J 


0.80 


-0*72 






if AO m nnh -f At>f Af>A ul fk ^ Vtam 1 maml nit nvntfvakalai 

uues nut interfere witii tne learning process 









A3 - 


Elf 


amount or ciM oe teacning assignment to Adequacy or 


An 


0.72 








communi cat ions witn principal 








Al - 


D4c 


Trial" r 1 1 r* t" 4 nnm 1 1*ua1 ^ a Us ail f a* 4n<1anan<1anh aat y iiffif 

ins t lull lunai level tu nceu rur independent ■iuqj 




0.67 


-0.57 






p L UJ CLLI 








A9 - 


D4c 


Nil mil OF nf 4 nm a wtt 4 **m 4 \f4 t* 4 aiai ah hamlai<l A Uam/1 f nr 

iiuiuuci ul mservice activities attended t u need rur 




0.64 


— — 






independent study projects 








A6 - 


Clb 


Amount of prep tine to ESL teacher feels part of school 


40 


0.60 








staff 








A3 - 


Gila 


Amount of time of teaching assignment to Feeling of security 


38 


0.57 


0.42 






regarding position 








Al - 


B3d 


Instructional level to Regular classes meet students' cultural 


30 


0.57 








needs 








A6 - 


Elg 


Amount of prep time to Adequacy of communications with ESL 


41 


0.55 








consultant 








A7 - 


B2b 


If speaks another language to ESL teacher supports students' 


38 


0.53 




\ 




social needs 








A12- 


- D4a 


Number of Journal articles resd to Need for reception classes 


23 


0.53 








for new ESL students 









' Level of significance • .05 for Chi-square test 
j n of 20Z of appropriate population or greater 

Magnitude of Cramer's V of .40 or greater with significance level ■ .05 
q Magnitude of r of .30 or greater using PPMCC with significance level - .05 

E]M£'5.8f 
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SUMMARY OF SIGNIFICANT 1 RELATIONSHIPS BETWEEN OUESTIONNAIRE ITEMS 




'■ 


i 


ISoLt * EifVvillIilV l/UCiDI JLl/Wl«\JLI\I!i V v»UUt JLUU12U / 








Questionnaire 




2 


3 




Items Compared 


Item WULeilL 


n 


uramer s v 


r 


A4 - B2d 


Number or students seen per day to KbJu teacner support or 


JO 


0.53 


— 




students 9 cultural needs 




0.51 




A3 - Die 


Amount or time or teacning assignment to weea rot lotany 


39 






developed curriculum guidelines 








A6 - Elh 


Amount of prep time to Adequacy of communication with former 


j j 








ESL students 




n «; 1 




Al - Did 


instructional level co Need tor provineiany uevexopea 


38 






curriculum guidelines 








All - Clb 


Number or texts read to bbu teacner reels pare or scnooi 


40 






s car r 






0.48 


A9 - D4g 


Number of lnservice activities attended to need xor tutorial 


25 


services 




0.50 


-0.34 


A7 - D2e 


It speaks anotner language to iveea ror aaaicionai BUfjyuLt 


40 




xrom speecn patnoioRists 


34 


0. 50 




All - B3a 


Number of texts read to Regular classes meet students 






language needs 


35 


0. 50 


0.45 


A9 - Blc 


Number of lnservice activities attended to Appropriateness 




nf ahiirl^nt" nlarpmpnf In KSIj 

yj JL O Km UUC 111* V -ML Q \»CII1C III* JL II JL-I u JU 


34 


0. 49 




Al - B3b 


Instructional level to Regular classes meet students 1 social 


-0.49 




needs 




0.49 




A6 - B3d 


Amount of prep time to Regular classes meet students' 


30 






cultural needs 


36 


0.49 




A4 - Dlf 


Number of students seen per day to Need for articulation with 






regular program 









Level of significance » .05 for Chi-square test 
n of 20% of appropriate population or greater 

Magnitude of Cramer's V of .40 or greater with significance level * .05 
Magnitude of r of .30 or greater using PPMCC with significance level « .05 
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SUMMARY OF SIGNIFICANT* RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 








ESL TEACHER QUESTIONNAIRE (Continued) 






.' * 


1 — 

Questionnaire 




2 


j 


A 


items uomparea 


Item Content 


n 


f!rnm»r ' M V 

vl oHICl o ¥ 




Al - 13c 


Instructional level to Regular classes aeet students' 


34 


A AO 






emotional needs 








All 01C 


Number of journal articles read to School environment meets 


31 


0.48 






students* emotional needs 1 








AO file 


Amount of prep time to Adequacy of communication with 


34 


\w9 HO 






language arts staff 








A/ B*a 


If speaks another language to ESL teacher meets students* 


36 


n Aft 
u. «*o 


-ft 11 

U» J I 




cultural needs 








Aft — nig 
AO I/^g 


Amount of formal language training to Need for additional 


40 


0.411 






support from para-professionals 




0.48 




All — Hi 

Al I XfJa 


Number of texts read to Adequacy of P.D. time 


4t 




A/ UZD 


If speaks another language to Need for additional support 


38 




-0-35 




from school psychologists 








Al — n9« 


Instructional level to Need for additional support from 


41 


0.47 






interpreters 








Ay - Die 


Number of inservice activities attended to Need for program 


39 






standards 








AA — Clm 
AO UJA 


Amount of prep time to Adequacy of P.O. time 


41 


0.46 


0.28 


- D2h 


Number of students seen per day to Need for additional 


39 


0.46 






support from parent/student volunteers 






0^37 


ar — m» 

AO VIC 


Amount of formal language training to Need for progtam 


40 


0.46 




standards 






0*39 


Al - Elg 


Instructional level to Adequacy of communications with ESL 


41 


0.46 




consultant 








A6 - B3c 


Amount of prep time to Regular classes meet students* 


34 


0.4S 






emotional needs 




0.45 




A4 - Die 


Number of students seen per day to Need for program standards 


40 





* Level of significance - .05 for Chi-sqtsare teat 
3 4 I n of 20Z of appropriate population or greater 

? Magnitude of Cramer's V of .40 or greater with significance level - .05 
Magnitude of r of .30 or greater using PPMCC with significance level - .05 
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SUMMARY OF SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 
ESL TEACHER QUESTIONNAIRE (Continued) 



Questionnaire 
Items Compared 



Item Content 



2 

n 


3 

Cramer's V 


4 

■ r 


40 


0.45 


— 


37 


0.45 


mmmm 


39 


0.44 




40 


0.44 




39 


0.44 





40 


0.44 


mmmm 


39 


0.43 


'mm 


41 


0<43 


0.37 


41 


0.43 




30 


0.43 




41 


0.42 




39 


0.41 


-0.32 


40 


0.40 




37 


0.40 





Ul 



Al 




D2e 


A9 


- 


C2b 


A8 


_ 


D2f 








A12 


- 


Dlb 


A7 


— 


Dli 


A2 




C2a 


A12 




Ela 


A12 




Elb 


A12 




D2f 


A12 




C2c 


Al 




D2f 


Al 




D2r 


A9 




D2b 



Instructional level to Need for additional support from 

speech pathologists 
Number of inservice activities attended to Responsiveness of 

system to fluctuations in population 
Amount of formal language training to Need for additional 

support from resource room teachers 
Area teacher teaches in to Need for standardized testing 
Number of journal articles read to Need for curriculum 

consistency across Divisions 
If speaks another language to Need for guidelines to process 

students 

Area teacher teaches in to Opinion regarding staffing formula 
Number of journal. articles read to Adequacy of communications 

with ESL parents 
Number of journal articles read to Adequacy of communications 

with Regular classroom teachers 
Niimoer of journal articles read to Need for additional 

support from resource room teachers 
Number of journal articles read to Adequacy of prep time 
Instructional level to Need for additional support from 

resource room teachers 
Instructional level to Need for additional support from 

para -prof essionals 
Number of inservice activities attended to Need for 

additional support from school psychologists 



' Level of significance » .05 for Chi-square test 

^ n of 20Z of appropriate population or greater 

\ Magnitude of Cramer's V of .40 or greater with significance level - .05 

* Magnitude of r of .30 or greater using PFMCC with significance level - 



.05 
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REGULAR CLASSROOM TEACHERS 
OF ESL STUDENTS QUESTIONNAIRE 
SUMMARY OF RESULTS 



A. DESCRIPTIVE DATA 



INSTRUCTIONAL LEVEL 
OF REGULAR CLASSROOM 

TEACHERS 

(n - 63) 



Elewratsry 

Junior High 
Senior High 



30 (48Z) 
19 (30Z) 
14 (22Z) 



AREA OF SCHOOLS 
WHERE REGULAR CLASSROOM 
TEACHERS WORE 
(n - 63) 



North 

East 

West 

Southwest 
Southeast 

NR 



13 (21Z) 
27 (43Z) 
( 8Z) 
( 8Z) 
11 (18Z) 
2 ( 3Z) 



5 
5 



NUMBER OF ESL STUDENTS 

TAUGHT BY REGULAR CLASSROOM TEACHERS 
(n - 63) 

1 - 2 ESL students 20 (32Z) 

3 - 5 ESL students 22 (35Z) 

6-8 ESL students 8 (13Z) 

9 - 10 ESL students 5 ( 8Z) 

More then 10 ESL students 8 (13Z) 



MODES OF TRANSPORTATION 
OF ESL STUDENTS IN REGULAR 
ELEMENTARY CLASSROOMS 
(n - 30) 

Taxi 15 (50Z) 

Bus 2 ( 7Z) 
They stay Id the 

ssae school 5 (17Z) 

Other 3 (10Z) 

NR 5 (17Z) 



34o 
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SUBJECTS TAUGHT BY 
SECONDARY REGULAR CLASSROOM TEACHERS 
(n - 33) 

Math 11 (33%) 

Science 5 (15%) 

Social Studies 4 (12%) 

Typing 4 (12%) 

Physical Education 9 (27%) 



B. ATTITUDES OF 
REGULAR CLASSROOM TEACHERS 



REGULAR CLASSROOM TEACHER ATTITUDES 
TOWARDS HOW ESL STUDENT NEEDS 
ARE MET 
(n - 63) 



ESL STUDENT 
NEEDS: 

MET BY: 


INSTRUCTIONAL 


SOCIAL 


EMOTIONAL 


CULTURAL 


Regular Classroom 
Teachers 

POSITIVE 
NEGATIVE 
INDETERMINATE 


30 (48%) 
21 (33%) 
12 (19%) 


49 (78%) 
10 (16%) 
4 ( 6%) 


40 (63%) 
8 (13%) 
15 (24%) 


24 (38%) 
17 (27%) 
22 (35%) 


Overall School 
Environment 

POSITIVE 
NEGATIVE 
INDETERMINATE 


54 (86%) 

4 ( 6%) 

5 ( 8%) 


47 (75%) 
3 ( 5%) 
13 (21%) 


45 (71%) 
1 ( 2%) 
17 (27%) 


31 (49%) 
4 ( 6%) 
28 (44%) 


The ESL Program 

POSITIVE 
NEGATIVE 
INDETERMINATE 


49 (78%) 
3 ( 5%) 
11 (18%) 


45 (71%) 
3 ( 5%) 
15 (24%) 


44 (70%) 
1 ( 2%) 
18 (29%) 


33 (52%) 
2 ( 3%) 
28 (44%) 

t 



KEY: POSITIVE 



NEGATIVE 
INDETERMINATE 



- Responses of Strongly Agree (5) and Agree (4) on the 
Regular Classroom Teacher Questionnaire 

- Responses of Disagree (2) and Strongly Disagree (1) on 
the Regular Classroom Teacher Questionnaire 

- Responses of Undecided (3) and Don't Know (0) on the 
Regular Classroom Teacher Questionnaire or No Response 



CDS+5.58 
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ELEMENTARY REGULAR CLASSROOM TEACHER 
ATTITUDES TOWARDS TRANSPORTATION OF 



ESL STUDENTS 
(n - 30) 






— TRUE 


FALSE r 


INDETERMINATE 










Transportation do** not 

interfere with the teaching 
proecie 


19 (63Z) 


3 (10Z) 


8 (27Z) 


Transportation does not 

interfere with the learning 
process 


18 (60Z) 


4 (13Z) 


8 (27Z) 



KEY: TRUE - Responses of Strongly Agree (5) and Agra* (4) cm the 

Regular Classroom Teacher Questionnaire 

FALSE - Responses of Disagree (2) and Strongly Disagree (1) on 

the Regular Classroom Teacher Questionnaire 

INDETERMINATE - Responses of Undecided (3) and Don't Know (0) on the 

Regular Classroom Teacher Questionnaire or No Response 



ELEMENTARY REGULAR CLASSROOM TEACHER 
ATTITUDES TOWARDS THE ITINERANT 
ESL RESOURCE TEACHER CONCEPT 
<n • 30) 



STATEMENT 


POSITIVE 


NEGATIVE 


INDETERMINATE 


The language need* of ECS 
to Grade 2 children are 
better served within the 
regular classroom 


13 (43Z) 


9 (30Z) 


8 (27Z) 


The itinerant ESL resource 
teacher concept should be 
expanded 


17 (57Z) 


3 (10Z) 


10 (33Z) 



KEY: PpStTIVE - Responses of Strongly Agree (5) and Agree (4) on the 

" v Regular Classroom Teacher Questionnaire 

NEGATIVE - Responses of Disagree (2) and Strongly Disagree (1) on 

the Regular Classrootf Teacher Questionnaire 
INDETERMINATE - Responses of Undecided (3) and Don't Enow (0) on the 

Regular Classroom Teacher Questionnaire or No Response 



CDS+5.59 
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SECONDARY REGULAR CLASSROO) 
ATTITUDES TOWARDS. SUGG" 
ESL PROGRAM CHANGE 
U» - 33) 


M TEACHER 

BSTED 

S 


.... . . 


SUGGESTED PROGRAM CHANGES 


POSITIVE 


NEGATIVE 


INDETERMINATE 


x • Reception class ror new 
ESL students 


23 (701} 




10 (30Z) 


ureaic 2.0L iloLi courses 




6 (18Z) 


13 (39%) 


3. Independent study projects 
for ESL students 


16 (48Z) 


6 (18Z) 


11 (33Z) 


4. Vocational programming 
- for ESL students 

• 


25 (76%) 


2 ( 6Z) 


6 (18Z) 


5. Transition classes in 
ESL using content 


25 (76Z) 




8 (24%) 


6. Transition classes in 
subject areas for ESL 
students 


14 (42Z) 


7 (21Z) 


12 (36Z) 


7. Tutorial services for 
ESL students integrated 
into regular classes 


28 (85Z) 




5 (15Z) 



KEY: POSITIVE « Responses of Strongly Agree (5) and Agree (A) on the 

Regular Classroom Teacher Questionnaire 

NEGATIVE . « Responses of Disagree (2) and Strongly Disagree (1) on 
the Regular Classroom Teacher Questionnaire 

INDETERMINATE « Responses of Undecided (3) and Don't Know (0) on the 

Regular Classroom Teacher Questionnaire or No Response 



CDS+5.60 3 ^8 
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REGULAR CLASS100H TEACHER ATTITUDES 
TOWARDS COMMUNICATION ABOUT 

0 ESL STUDENTS 

(n - 63) 


COMMUNICATION TSEDS BE 
IMPROVED BETWEEN REGULAR 
CLASSROOM TEACHER AND: 

— \ 


POSITIVE 


NEGATIVE 


INDETERMINATE 


l v Parents of ESL students 


20 (32Z) 


15 (24Z) 


28 (44Z) 


2. ESL teachers 


23 (37Z) 


21 (33Z) 


19 (30Z) 


3. Resource room tsacher 


20 (32Z) 


23 (36Z) 


20 (32Z) 


4. Guidance counsellor 


16 (25Z) 


34 (54Z) 


13 (21Z) 


5. Principal 


6 (10Z) 


6 (10Z) 


51 (81Z), 


6. ESL coordinator 


34 (54Z) 


14 (22Z) 


15 {24Z) 



KEY: POSITIVE - Responses of Strongly Agree (5) and Agree (4) cm the 

Regular Classroon Teacher Questionnaire 
NEGATIVE ■» Responses of Disagree (2) and Strongly Disagree (1) on 

the Regular Classrooe Teacher Questionnaire 
INDETERMINATE - Responses of Undecided (3) and Don't Know (0) on the 

Regular Classrooe Teacher Questionnaire or No Response 



3dy 



c- CDS+5.61 




C2703 



C. COMMENTS 





SUMMARY OF COMMENTS 
REGULAR CLASSROOM TEACHER QUESTIONNAIRE 






1. ESL STUDENT NEEDS 


AS VIEWED BY REGULAR CLASSR 


OOM TEACHERS 






INSTRUCTIONAL NEEDS 


SOCIAL NEEDS 


EMOTIONAL NEEDS 


CULTURAL NEEDS 


GENERAL 


rj 

-g 
_» 
LJ 


No time for Individual 
Instruction (2) 

Too many students with an 
Inadequate grasp of 
English being Integrated 
Into regular classes (1) 

They are so often lost In 
the regular classroom 
(1) 

My students have been 
able, efficient, caring 
tutors (1) 

The ESL program should be 
continued through the 
grades (1) 

Students would have 

greatly benefited from 
receiving more frequent, 
formal Instruction (1) 


ESL students tend to 
spend recess and noon 
hour together (often 
speaking native 
language) (2) 

Too many ESL students arr 
much older than class- 
mates so social need 8 
are not met (1) 

More ways, ltfce the buddy 
system, that Canadian 
students can help ESL 
students adjust (1) 


Both emotional and social 
needs suffer because 
students <?<> ^ot spend 
enough time with class- \ 
mates (1) 

Multi-lingual teachers are 
needed who can relate 
to both emotional and 
cultural needs (1) 


Difficult to meet but 
we can support and 
respect cultural 
needs (1) 


Teachers, program 
doing an excellent 
job (4) 

How can we be more 
effective In 
communicating with 
parents? (2) 

Need closer liaison 
between ESL and 
othef teachers (1) 

It Is Important to 
support all the 
children's needs 
at all times (1) 



CDS+5.65 
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SUMMARY OP COMMENTS 
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued) 


2* SUGGESTIONS FOR IMPROVEMENTS IN COMMUNICATIONS ABOUT 
MADE BY REGULAR CLASSROOM TEACHERS 


ESL STUDENTS 


COMMUNICATION WITH 
ESL PROGRAM 


COMMUNICATION WITH 
STUDENT'S HOME 


GENERAL 


Communication between regular teacher and 
ESL teacher oust be improved. Time mat 
be provided for thia (8) 

Need more information regarding cultural 
needs and social more* of students (2) 

ESL program tends to be an isolated 
pocket (1) % 

Need to know the aims for ESL children in 
general over a year period (1) 


Interpreters should be more available for 
interviews and home visits (3) 

I have not met any parents of ESL 
students* However, students ex&l 
academically so I have little concern 
(1) 


Good communication at present (2) 

I want to be involved in any decision 
to place a particular student in my 
class (1) 

We must acknowledge that these students 
are no less Intellectual* In their 
own language they command themselves 
very effectively (1) 


I would have found it helpful to have a 
list of common language errors (1) 


* ■ I,* 
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SUMMARY OF COMMENTS 
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued) 


1 mr/mtinmT Attn *i/«n T f)f\tf 1?U1?UT TU *T*11I7 P OT DOflPD AM 

3. SUGGESTIONS FOR IMPROVEMENT IN THE boL rKUuKAft 
MADE BY REGULAR CLASSROOM TEACHERS 


TOPIC 


SUGGESTIONS 


ESL PROGRAM NEEDS 

1. Resources for regular teachers 

Zm Improved communications 

3. E&it criteria 

4. Itinerant teacher concept 

5. Indeterminate 

\ 


Introductory kits needed for ESL students to use on their own (4) 

More relevant Information about techniques and teaching styles to use with 
ESL students (1) 

ESL teachers could send a suggested list of materials that regular teachers 
could use (1) 

More lnservlces for regular teachers ■- at least two a year (1) 

A monthly report of concepts and skills learned In ESL. class for regular 

teacher (1) — — 


More meetings between ESL and regular teachers (3) 

The support and advice of the ESL staff Is Invaluable to the classroom 
teacher (2) 

Regular classroom teachers should be made more aware of the ESL program (1) 
There should be a brief overview of the ESL program for the student (1) 
Need time for ESL department heads to meet other department heads (1) 


A better means of determining if students ready for regular instruction (2) 


More itinerant teachers for schools without special ESL classes (1) 

A Chinese-speaking/writing teacher must visit all schools regularly (1) 


There should be small group formal instruction on a regular basis (1) 
The ESL program should be continued beyond grade one (1) 

Students should spend more time at the school (1) OCiC 

. . J i?. 



SUMMARY OF COMMENTS 
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued) 




3. SUGGESTIONS FOR IMPROVEMENT IN THE ESL PROGRAM 
HADE BY REGULAR CLASSROOM TEACHERS 


TOPIC 


SUGGESTIONS 


ORGANIZATIONAL NEEDS 

1. Regular class size 

2. Space for ESL 

3. Time 

4. Budget 

5. Other 


Fewer students In regular classroom (4) 

The school should have no re than one regular class at each $rade level (1) 

ESL classes should be taught In a regular classroon. not Just any available 
space (2) 

The school Is overcrowded and the ESL class Is very lege (1) 

More tine per student Is needed (1) 

Supply the necessary funding (1) 

Need an Increased budget for field trips (1) 

ESL students should be exposed to no re teachers in the school (1) 


INSTRUCTIONAL DEVELOPMENT 

1. Content Areas 

2. Other 


More language training In specific areas (3) 

Special Instruction for reading and doing word prooiems in »acn 
Develop guidelines and a curriculum (1) 
More experience with word association (1) 




GENERAL 

1. Positive Comments 


The ESL program In our school Is excellent (3) ° v 
Enjoy having ESL students In regular classroon (1) 
Keep up the good work (1) 


>7 



SUMMARY OF COMMENTS 
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued) 



A. ATTITUDES OF, REGULAR CLASSROOM TEACHERS TOWARDS TRA 


■ M ■ ■ " 1 1 - 

NSP0RTATI0N 


POSITIVE 


NEGATIVE 


INDETERMINATE 


I am a very flexible person and can fit In 
with any arrangements that will banefit 
my students (1) 

It appears to be expedient (1) 


Much better to see ESL students remain in 
the school rather than force busing (4) 

I have three who get up at 5:30 a.m. to be 
here on time. Two of them also work 
nights - often to midnight (1) 

There seems to be a problem when they go 
to their class by taxi (1) 

Too much money being spent on taxis „ 
buses, etc* (1) 


Transportation is the responsibility of 
the department and the student (1) 

Sometimes I think afternoon classes 
would be better (1) 

There should be provision for 

supervision of ESL students to ensure 
they get on the right city bus 
(especially the first few days) (I) 



ERIC 
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SUMMARY OF COMMENTS 
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued) 

f 

1 


1 V 

5* ATTITUDES OP REGULAR CLASSROOM TEACHERS TOWARDS THE ITINERA 


NT TEACHER CONCEPT 


POSITIVE 


NEGATIVE 


INDETERMINATE 


Integration should be encouraged (8) 

ECS students should remain in- regular 
class room (1) 

A great advantage to be in a room of 
students their own age (1) 

They have developed socially and 
academically (1) 

The socialisation process would be greatly 
enhanced if the children could remain in 
the school (1) 

A wonderful learning experience for other 
kids, ESL kids, and especially me (1) 


More specialised ESL help is required (3) 

ESL classes should provide oral language 
instruction (2) 

ESL students need the home base provided 
by the ESL classroom on a daily basis 
(2) 

I feel strongly that ECS atudents should 
have a firm grasp of the language of 
instruction before integration into a 
regular classroom (1) 

I strongly recommend that ESL students 
attend ESL rather than receiving 
instruction in their regular class (1) 


BSL students are very eager to learn 
and so very demanding of teachers* 
time (1) 
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SUMMARY OF COMMENTS 
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued) 



6. COMMENTS OF REGULAR CLASSROOM TEACHERS ABOUT SECONDARY PROGRAM ALTERNATIVES 



TOPIC 



CQMMENTS 



1. Transition classes/Tutorials 



2m Integration 



3. Culture 



4. Other 



ERiC 



Transition cla$ses and tutorial classes in content areas'^ are 
essential if the ESL program is to perform any valid service 
(1) 

ESL teachers should concentrate on specialised vocabulary in a 
course before integration (1) 

Transition and tutorial classes in content areas are done in 
our school Which makes regular teachers 1 lives much easier 
(1) 

Regular teachers should have extra time available to tutor, ESI 
students in subject areas (1) 



Integration is the most important thing for ESL students (2) 



Make available lots of culture-directed activities (1) 

If cultural or social mores prohibit an ESL student from 

participating in regular activities, we should be made aware 
of iihis fact (1) 



Can ESL students take two three-credit courses at Grade 10 
level rather than audit? (1) 

Our students can join option program at Grade 7 level • If 
they were integrated I would not accept them at Grade 8 
or 9 level 
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D. CORRELATION OF QUESTIONNAIRE ITEMS 



SUMMARY OF SIGNIFICANT RELATIONSHIPS 
BETWEEN QUESTIONNAIRE ITEMS 
REGULAR CLASSROOM TEACHER QUESTIONNAIRE 



Questionnaire 
Items Compared 



Item Content 



Cramer 9 * V 



A2 - B6c 



Al - Bl* 



a 



3 



Area teacher teaches in to Itinerant teacher concept should 
be expanded 

Instructional level to Provides effective supplenentary 
language Instruction 



25 



60 



0.59 



0.42 



-0.41 
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Level of significance « .05 for Chl-square test 



ERIC 



j n of 205 of appropriate population or greater 

l Magnitude of Cramer 9 a V of .40 or greater with aignificance level - .05 
Magnitude of r of .30 or greater using PPMCC significance level ■ .05 



PRINCIPAL QUESTIONNAIRE 
SUMMARY OF RESULTS 



A. DESCRIPTIVE DATA 



INSTRUCTIONAL, LEVEL 
OF SCHOOL 
(n - 32) 



AREA OF SCHOOL 
(n • 32) 



Elementary 

Elementary - 'Junior High 
Junior High 
Junior - Senior High 
Senior High 



19 (59%) 
A (13%) 
(16%) 
( 3%) 
(10%) 



5 
1 
3 



North 

East' 
West 

Southwest 
Southeast 



9 (25%) 
11 (34%) 
6 (19%) 
3 ( 9%) 
3 ( 9%) 



RELATION OF SCHOOL 
TO ESL PROGRAM 
(n - 32) 

Host of ESL program 

Feeder School 



20 (62.5%) 
12 (37.5%) 



NUMBER OF ESL STUDENTS 
CURRENTLY RECEIVING ESL INSTRUCTION 



HOST SCHOOL 
(n - 20) 



20 students or fewer 

21 - 30 students 
31 - 40 students 
41 - 50 students 
51 - 60 students 
61 - 70 students 
71 - 80 students 



(35%) 
(15%) 
(15%) 
(10%) 
(10%) 
( 5%) 
(10%) 



FEEDER SCHOOL 
(n 12) 

10 (83%) 
2 (17%) 



NUMBER OF ESL STUDENTS 
WHO SHOULD BE RECEIVING ESL INSTRUCTION 
BUT ARE NOT 



20 students or Ipss 
61-70 students 
NR 



HOST SCHOOL 
(n - 20) 

19 (95%) 



1 ( 5%) 



FEEDER SCHOOL 
(n - 12) 

8 (67%) 

1 ( 8%) 

3 (25%) 
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NUMBER OF . ESL STUDENTS 
WITH MULTIPLE PROBLEMS 



HOST SCHOOL FEEDER SCHOOL 
(n - 20) (n 12) 

1-3 students , 7 (352) 2 (172) 

4-5 students 4 (202) 

Mpre than 5 students 2 (102) 

Not* ♦> 7 (352) 10 (832) 



5 parents or fewer 
6-10 parents 
11 - 15 parents 
More than 20 parents 



NUMBER OF ESL PARENTS 
MET THIS TEAR 

HOST SCHOOL 
(n - 20) 

17 (852) 

1 ( 52) 

1 ( 52) 

1 ( 52) 



FEEDER SCHOOL 
(n - 12) 

10 (832) 
2 (172) 



MODE OF TRANSPORTATION TO ESL CLASS 
OF ESL STUDENTS IN FEEDER SCHOOLS 
(n - 12) 



TAXI. 

5 students or fewer 8 (672) 

6-10 students 1 ( 82) 

11-15 students 2 (172) 

More than 15 students 1 ( 82) 

NR 



BUS 

3 (2S2) 
1 ( 82) 

1 ( 82) 
7 (582) 



WALK 
3 (252) 
1 ( 82) 
8 (672) 



OTHER 
2 (172) 

11 (832) 



B. ATTITUDES OF PRINCIPALS 



r 



0 

ERIC 



ATTITUDES OF PRINCIPALS OF FEEDER SCHOOLS 
TOWARDS TRANSPORTATION OF ESL STUDENTS 
(n - 12) 



STATEMENT 


TIDE 


FALSE 


NO RESPONSE 


Transportation does not 
interfere with the teaching 


6 (502) 


5 (422) 


1 ( 82) 


process 








Transportation does not 
interfere with the learning 


7 (582) 


5 (422) 




process 
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At 


*ALYSIS OF PRINCIPALS', ATTJ 
TOWARD MEETING STUDENT NI 
BY SCHOOL TYPE 

nnPTAT MPCnC 


[TUDES 
3EDS 

EMnTTflNAT. NEEDS 


CULTURAL NEEDS 


MET BY: 


INSTRUCTIU 

HOST 
SCHOOL 
(n 20) 


FEEDER 
SCHOOL 
(n » 12) 


HOST 
SCHOOL 
(II £V) 


FEEDER 
SCHOOL 


HOST 
SCHOOL 
(n a 20) 


FEEDER ' 
SCHOOL 
(n «» 12) 


HOST 
SCHOOL 
(n - 20) 


FEEDER 
SCHOOL 
(n - 12) 


ESL Teachers 

POSITIVE 
UNDECIDED 
NEGATIVE 
NR 


19 ( 95%) 
1 ( 55?) 


10 (83%) 
2 (17%) 


18 (90%) 
2 (10%) 


5 ( 42%) 

6 ( 50%) 

1 ( 8%) 


13 (65%) 
6 (30%) 
1 ( 5%) 


3 (25%) 
5 («%) 

A (33%) 


11 (55%) 
7 (35%) 
1 ( 5%) 
1 ( 5%) 


3 (25%) 

4 (33%) 

2 (17%) 

3 (25%) 


Regular Classroom 
Teachers 

POSITIVE 
UNDECIDED 
NEGATIVE 
NR 


16 ( 80%) 
2 ( 10%) 
2 ( 10%) 


2 (17%) 
7 (58%) 
2 (17%) 
1(5%) 


16 (80%) 
3 (15%) 
1 ( 5%) 


11 ( 92%) 
1 ( 8%) 


13 (65%) 
4 (20%) 
3 (15%) 


11 (92%) 
1 ( 8%) 


10 (50%) 
5 (25%) 
3 (15%) 
2 (10%) 


7 (58%) 
2 (17%) 

1 ( 8%) 

2 (17%) 


Overall School 
Environment 

POSITIVE 
UNDECIDED 
NEGATIVE 
NR 


20 (100%) 


9 (75%) 
3 (25%) 


19 (95^) 
1 ( 5%) 


12 (100%) 


16 (80%) 
3 (15%) 
1 ( 5%) 


10 (83%) 
2 (17%) 


12 (60%) 
6 (30%) 
1 ( 5%) 
1 ( 5%) 


5 (42%) 
4 (33%) 
3 (25%) 



KEY: 



POSITIVE 
UNDECIDED 
NEGATIVE 
NR 



Responses oi otiruugx/ r^u^ w/ -© . * 

A resDonse of Undecided (3) on the Principal Questionnaire 

Res^ses o? Disagree (2) and Strongly Disagree (1) on the Principal Questionnaire 
No response 
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ANALYSIS OF PRINCIPALS' ATTITU&ES 
TOWARD SUPPORT FOR ESL TEACHERS 





SUPPORT PROVIDED 


ADEQUATE SUPP 


0RT AVAILABLE 


ADDITIONAL SU 


PPORT REQUiS 


* 


. . BY: 


HOST 


SCHOOL 


FEEDER SCHOOL 


HOST SCHOOL 


FEEDER SCHO' 






(n - 20) 


(n - 


12? 


(n - 20) 


(n - 12) 


1. 


Interpreters 
















POSITIVE 


5 


(252) 


2 (172) 


15 (752) 


8 (672) 




NEGATIVE 


14 


(702) 


2 (172) 


2 (102) 






INDETERMINATE 


1 


( 52) 


8 (672) 


3 (152) 


4 (332)^ 


2. 


Psychologists 
















POSITIVE 


4 


(202) 






10 (502) 


7 (582) 




NEGATIVE 


13 


(652) 


4 (332) 


3 (152) 


5 (422) 




INDETERMINATE 


3 


(152) 


8 (672) 


7 (352) 


3. 


Guidance Counsellors 
















POSITIVE 


6 


(302) 


4m 




11 (552) 


5 (422) 




NEGATIVE 


10 


(502) 






4 (202) 






INDETERMINATE 


4 


(202) 


7 


(58Z) 


5 (252) 


7 (582) 


4. 


Hone-School Liaison Workers 
















POSITIVE 


3 


(152) 






14 (702) 


8 (672) 




NEGATIVE 


13 


(652) 


£ 


(17*) 


1 ( 52) 


4 (332) 




INDETERMINATE 


4 


(202) 


10 


(832) 


5 (252) 


5. 


Speech Pathologists 
















POSITIVE 


4 


(202) 


1 


( 82) 


8 (402) 


6 (502) 




NEGATIVE 


11 


(552) 


3 


(252) 


3 (152) 


1 ( 82) 






4 


(202) 


8 


(672) 


9 (452) 


5 (422) 


6. 


Resource Room Teachers 
















POSITIVE 


6 


(302) 


2 


(172) 


10 (502) 


8 (672) 




NEGATIVE 


9 


(452) 


3 


(2S2) 


2 (102) 


4 (332) 




THDETERMINATE 


5 


(252) 


7 


(582) 


8 (402) 


7. 


Para-Professionals 
















POSITIVE 

iUwAl Aim 


3 


(152) 


1 


( 82) 


7 (352) 


8 (672) 




NEGATIVE 


10 


(502) 


3 


(252) 


3 (152) 


4 (332) 




INDETERMINATE 


7 


(352) 


8 


(672) 


10 (502) 


8. 


Parent/Student Volunteer* 
















POSITIVE 


6 


(302) 






10 (502) 


5 (422) 




NEGATIVE 


11 


(552) 


3 


(252) 


3 (152) 


7 (582) 




INDETERMINATE 


3 


(152) 


9 


(752) 


7 (352) 



KEY: POSITIVE 
NEGATIVE 
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■ Responses of Strongly Agree (5) and Agree (4) on the Principal 
Questionnaire 

- Responses of Disagree (2) and Strongly Disagree (1) cm the 
Principal Questionnaire 
INDETERMINATE - Responses of Undecided (3), or Don f t Know (0) on the Principal 
Questionnaire » or No Response 
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PRINCIPALS' ATTITUDES T 
ADEQUACY OF ESL TEACHE 
PROFESSIONAL DEVELOPMENT 


OWARD 
RS' 
TIME 




STATEMENT 


tf»/VPAT 
101AL 

(a - 32) 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(n - 12) 


Professional Development time 
for ESL teachers is adequate 

AGREE 
UNDECIDED 
PISAGREE 
DON'T KNOW 


13 (41%) 
4 (13%) 
9 (28%) 

10 (31%) 


11 (55%) 

3 (15%) 

4 (20%) 
2 (10%) 


2 (17%) 
1(8%) 
' 1 .( 8%) 
8 (67%) 



Responses of Strongly Agree (5) and Agree (4) on the 
Principal Questionnaire 

A Response of Undecided (3) on the Principal Questionnaire 
Responses of Disagree (2) or Strongly Disagree (1) on the 
Principal Questionnaire 

A Response of Don't Know (0) on the Principal Questionnaire 



KEY: AGREE 

UNDECIDED - 
DISAGREE 

DON'T KNOW - 



ATTITUDES OF* PRINCIPALS 
OF HOST SCHOOLS TOWARD 
A JOINT PROFESSIONAL DEVELOPMENT DAY 
(n - 20> 



STATEMENT 


POSITIVE 


NEGATIVE 


INDETERMINATE 


I would support setting a 
joint professional 
development day with other 
host ESL schools to enable 
ESL teachers to meet for 
professional activities 


16 (80%) 


1 (5%) 


3 (15%) 



KEY: POSITIVE - Responses of Strongly Agree (5) and Agree (4) on the 

Principal Questionnaire 
NEGATIVE - Responses of Disagree (2) and Strongly Disagree (1) 

on the Principal Questionnaire 
INDETERMINATE « Responses of Undecided (3), or Don't Know (0) on the 
Principal Questionnaire, or No Response 
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ANALYSIS OF PRINCIPALS* ATTITUDES 
TOWARD HIRING CRITERIA FOR ESL TEACHERS 
BY SCHOOL TYPE 



HIRING CRITERION 
. FOR ESL TEACHERS 


SCHOOL 
TYPE 


INCLUSION IN PERSONNEL PROFILE 




RATIN 


G 




POSITIVE 


NEGATIVE 


INDETERMINATE 


TMPORTAN1 
inr wtv inn i 


SHOULD BE 

wuiivivniutij 


NOT 
IMPORT AMI 


NR 


1. Personal suitability 


Host School 
(n - 20) 

fceaer scnooi 
(n - 12) 


20 (100X; 
12 (100X) 






19 ( 95X) 
12 (100X) 


1 ( 5X) 






2. Training in Second Language 
Acquisition 


nose oCnOOl 
Feeder School 


17 (i€5X) 
12 (100X) 




3 (15X) 


ft ( 30X1 
9 ( 75X) 


X J \UJA / 

3 (25X) 




1(52) 


3. Attitudes towards immigrant 
children 


Host School 
Feeder School 


20 (100X) 
11 ( 92X) 




1 ( 8X) 


19 ( 95X) 
9 ( 75X) 


1 ( i«) 
3 (23X) 






4. Knowledge of teaching 
Methods 


Host School 
Feeder School 


16 ( 70X) 
11 ( 92X) 




4 (20X) 
1 ( 8X) 


7 ( 35X) 
4 ( 33X) 


11 (55X) 
7 (58X) 


1 ( 5X) 
1 ( 8X) 


K5X) 


5. Regular classrooa teaching 
experience 


Host School 
Feeder School 


19 ( 95X) 
9 ( 75X) 


1 ( 8X) 


1 ( 5X) 

2 (17X) 


7 ( 35X) 
5 < 42X) 


12 (60X) 
5 (42X) 


1 ( 5X) 

2 (17X) 




6. Years of teaching 
experience 


Host School 
Feeder School 


13 ( 65X) 
8 ( 67X) 


3 (15X) 
2 (17X) 


4 (20X) 
2 (17X) 


2 ( 10X) 
1 ( 8X) 


9 (45X) 
8 (67X) 


8 (40X) 
3 (25X) 


K5X) 


7. Interpersonal skills with 
fellow staff Members 


Host School 
Feeder School 


20 (100X) 
12 (100X) 






16 ( 80%) 
4 ( 33X) 


4 (20X) 
8 (67X) 







KEYs POSITIVE - Responses of Strongly Agree (5) and Agree (4) on the Principal Questionnaire 

NEGATIVE - Responses of Disagree (2) and Strongly Disagree (1) on the Principal Questionnaire 

INDETERMINATE - Responses of Undecided (3), or Don't Know (0) f on the Principal Questionnaire, or No Response 
IMPORTANT, SHOULD BE CONSIDERED, and NOT IMPORTANT as in the Questionnaire » 

O ( O 
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ANALYSIS OF PRINCIPALS 1 ATTITUDES TOWARD 
STAFF ORIENTATION TO 
THE ESL PROGRAM BY SCHOOL TYPE 



* STATEMENT 


TOTAL 
(n - 32) 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(n - 12) 


Principal had adequate 
orientation to the ESL program. 

POSITIVE 
' NEGATIVE 

INDETERMINATE 


17 (53%) 
13 (41%) 
2 ( 6%)' 


13 (65%) 
. 7 (35%) 


4 (33%) 
6 (50%) 
2 (17%) 


Principal had adequate 
orientation to the needs of 
ESL students. 

, POSITIVE 
NEGATIVE 
INDETERMINATE 


16 (50%) 
13 (41%) 
3 ( 9%) 


0 -12 (60%) X 
7 (35%) 
1 ( 5%) 


\ 4 (33%) 
6 (50%) 
2 (17%) 


Regular classroom teachers 

had adequate orientation to the 

ESL program. 

POSITIVE 
NEGATIVE 
INDETERMINATE 


. 12 (38%) 
15 (47%) 
5 (16%) 


9 (45%) 
8 (40%) 
3 (15%) 


3 (25%) 
7 (58%) 
2 (17%) 


Regular classroom teachers had 
adequate orientation to the 
needs of the ESL students. 

POSITIVE 
NEGATIVE 
INDETERMINATE 


12 (38%) 
14 .(4450 
6 (19%) 


10 (50%) 
7 (35%) 
3 (15%) 


2 (17%) 
7 (58%) 

3 (25%) 


Principal of host school had, 
sufficient inservice in ESL 
teacher evaluation. 

POSITIVE 
NEGATIVE 
INDETERMINATE 




6 (30%) 
13 (65%) 
1 ( 5%) 




Principal of host school was 
provided with adequate ESL 
teacher evaluation criteria. 

POSITIVE 
NEGATIVE * 
INDETERMINATE 




6 (30%) 
12 (60%) 
2 (10%) 





KEY: POSITIVE 



NEGATIVE 



INDETERMINATE 



Responses of Strongly Agree (5) and Agree (4) on the 
Principal Questionnaire 

Responses of Disagree (2) and Strongly Disagree (1) on the 
Principal Questionnaire 

Responses of Undecided (3), or Don't Know (0) on the 
Principal Questionnaire, or No Response 
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ANALYSIS OF PRINCIPALS' ATTITUDES TOWARD 
NEEDED POLICIES AND GUIDELINES 
BT SCHOOL TYPE 



POLICIES AND GUIDELINES NEEDEE 
FOR: 


TOTAL 
(n - 32) 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(n - 12) 


1. ESL program organization ic 
the school 

POSITIVE 
NEGATIVE 
INDETERMINATE 


18 (561) 
4 (13Z) 
10 (31Z) 


13 (65Z) 
4 (20Z) 
3 (15Z) 


5 (42Z) 
7 (58Z)' 


2. ESL program size In the 
school 

POSITIVE 
NEGATIVE 
INDETERMINATE 


21 (66Z) 
1 ( 3Z) 
10 (31Z) 


16 (80Z) 
1 ( 5Z) 
. 3 (152) 


5 (42Z) 
7 (58Z) 


3. ESL class size for the 
school 

. POSITIVE , 
NEGATIVE 
INDETERMINATE 


22 (69Z) 
1 ( 3Z) 
9 (28Z) 


17 (85Z) 
1 C 5Z) 
2' (10Z) 


5 (42Z) • 
7 (58Z) 


4. A staffing ratio for ESL 
teachers 

POSITIVE 

NEGATIVE 

INDETERMINATE 
A£w« a dnmnAA m 


22 (691) 
1 ( 3Z) 
9 (28Z) 


17 (85Z) 

1 ( 3Z) 

2 (10Z) 


5 (42Z) 
7 (58Z) 


5. A Mans to adjust staffing 
to population shifts during 
the year 

POSITIVE 
NEGATIVE 

HmWIIA JL V Ail 

INDETERMINATE 


20 (63Z) N 
2 ( 6Z) 

mm \ Vt» / 

10 (31Z) 


14 (70Z) 
2 (10Z)- 
4 (20Z) - 


6 (50Z) 
6 (50Z) 


6. Criteria for entrance to 
ESL claatai 

POSITIVE 
NEGATIVE 
I NUKTKHMIKATE 


. 21 (69Z) 
3 ( 9Z) 
c - g (25Z) 


15 (75Z) 
3 (15Z) 
2 (10%) 


6 (50Z) 
6 (50Z) 


7. Criteria for placement 
within available ESL 
■ classes 

POSITIVE 
NEGATIVE 
INDETERMINATE 


21 (66Z) 
3 ( 9Z) 
8 (25Z) 


16 (80Z>- 
3 (15Z) 
1 ( 5Z) 


5 (42Z) 
7 (58Z) 


8. The degree of articulation 
in between ESL and subject 
areas 

POSITIVE 
NEGATIVE 
INDETERMINATE 


16 (50Z) 
5 (16Z) 
11 (34Z) 


13 (65Z) 
4 (20Z) 
3 (15Z) 


3 (25Z) 
1 ( 8Z) 
^(67Z) 



KEY: POSITIVE ' . " Responses of Strongly Agree (5) and Agree (4) on the 

Principal Questionnaire 
ISfEGAT^ ■ Responses of Disagree (2) and Strongly Disagree (1) on the 

* Principal Questionnaire ^ / \ 
INDETERMINATE - Responses of Undecided' (35', dr Don't Know (0) on the 
Principal' Questionnaire, or No Response 
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ANALYSIS OF PRINCIPALS 1 ATTITUDES TOWARD 
NEEDED POLICIES AND GUIDELINES 

BY SCHOOL TYPE (continued) 



POLICIES AND GUIDELINES NEEDED 
FOR: 


total 

(n - 32) . 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(h - 12) 


9. Criteria for the referral 
. of ESL students for 
assessment 

1 QSITIVE 
iEGATIVE 
INDETERMINATE 


21 (662) 
3(9%) 
8 (25%) 


16 (80%) 
3 (15%) 
1 ( 5%) 


5 (42%) 
7 (58%) 


10. Criteria for ESL students 
with multiple needs 

POSITIVE 
NEGATIVE 
INDETERMINATE 


17 (53%) 
4 (13%) 
11 (34%) 


13 (65%) 

3 (15%) 

4 (20%) 


< 

4 (33%) 
1 ( 8%) 
7 (58%) 


11. Criteria for exit from ESL 
dassess i 

POSITIVE 
NEGATIVE 
INDETERMINATE 


20 (63%) 
4 (13%) 
8 (25%) 


14 (70%) 
3 (15%) 
3 (15%) 


6 (50%) 
1 ( 8%) 
5 (42%) 


12. Criteria for .termination of 
ESL students 18 and over 

positive 
negative 
Indeterminate 


17 (53%) 
2 ( 6%) 
13 (41%) 


12 (60%) 
2 (10%) 
6 (30%) 


5 (42%) 
1 (58%) 


13. Curricu^ar guidelines for 
ESL should be developed by 
the system 

POSITIVE 
NEGATIVE 
INDETERMINATE 


19 (59%) 
1 ( 3%) 
12 (38%) 


14 (70%) 
1 ( 5%) 
•5 (25%) 


5 (42%) 
7 (58%) 


14, Curricular guidelines for 
ESL should be developed by 
the Department of Educatior 

POSITIVE 
NEGATIVE 
INDETERMINATE 


11 (34%) 
5 (16%) 
16 (50%) 


8 (40%) 
4 (20%) 
8 (40%) 


3 (25%) 
1 ( 8%) 
8 (67%) 


15. Curricu+ar guidelines for 
ESL should be developed by 
the system and the 
Department of Education in 
joint consultation 
i 

Positive 
negative 
Indeterminate 


18 (56%) 
5 (16%) 
9 (28%) 


13 (65%) 
4 (20%) 
3 (15%) 


5 (42%) 
1 ( 8%) 

6 (50%) 



KEY: POSITIVE ■ Responses of Strongly Agree (5) and Agree (4) on the 

Principal Questionnaire 
NEGATIVE ■ Responses of Disagree (2) and Strongly Disagree (1) on the 

Principal Questionnaire 1 
INDETERMINATE ■ Responses of Undecided (3), or Don't Know (0) on the 
Principal Questionnaire, or No Response 
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ATTITUDES OF ELEMENTARY PRINCIPALS 
TOWARDS THE ITINERANT ESL RESOURCE TEACHER 
CONCEPT BY SCHOOL TYPE 



STATEMENT 


TOTAL 
ELEMENTARY 
SCHOOLS 
(n - 23) 


ELEMENTARY 
HOST SCHOOLS 
(n - 11) 


FEEDER SCHOOLS 
(n - 12) 


1. The language needs of 

E.C.S. to Grade 2 children 
are better served in the 
regular classroom. 

POSITIVE 
NEGATIVE 
INDETERMINATE v 


7 (30Z) 
10 (43Z) 
6 (26Z) 


5 (45Z) 
3 (27Z) 
3 (27Z) 


2 (17Z) 
7 (58Z) 

3 (25Z) 


2* The social and eaotional 
< needs of E.C.S. to Grade 2 
children are better served 
i in the regular class rooa 

POSITIVE 
NEGATIVE 
INDETERMINATE 


11 (48Z) 
3 (13Z) 
9 (39Z) 


7 (64Z) 
1 ( 9Z) 
3 (27Z) 


4 (33Z) 
2 (17Z) 
6 (50Z) 


3. The cultural needs of 

E.C.S. to Grade 2 children 
are better served in the 
regular classroom. 

POSITIVE 
NEGATIVE 
INDETERMINATE 


8 (35Z) 
5 (22Z) 
10 (43Z) 


6 (55Z) 
1 ( 9Z) 
4 (36Z) 


2 (17Z) 
4 (33Z) 
6 (50Z) 


4. The Itinerant ESL Resource 
Teacher concept for E.C.S. 
to Grade 2 children should 
be expanded across the 
system 

POSITIVE 
NEGATIVE 
INDETERMINATE 


11 (48Z) 
5 (22Z) 
7 (30Z) 


3 (27Z) 
3 (27Z) 
5 (45Z) 


8 (67Z) 
2 (17Z) 
2 (17Z) 


5. The language needs of 

Grades 3-6 children are 
better served in the ESL 
classroom 

POSITIVE 
NEGATIVE 
INDETERMINATE 


13 (56Z) 
3 (13Z) 
7 (30Z) 


5 (45Z) 
1 ( 9Z) 

6 (55Z) 


8 (67Z) 
2 (17Z) 
2 (17Z) 


"5. The Itinerant ESL Resource 
Teacher- concept should be 
piloted for Grades 3-6 
children. 

POSITIVE 
NEGATIVE 
INDETERMINATE 


11 (48Z) 
5 (22Z) 
7 (30Z) 


3 C2?%) 
3 (27Z) 
5 (45Z) 


8 (67Z) 
2 (17Z) 
. '1 (17Z) 



KEY: POSITIVE - Responses of Strongly Agree (5) and Agree (4) on the 

Principal Questionnaire 
NEGATIVE « Responses of Disagree (2) and Strongly Disagree (1) on the 

Principal Questionnaire 
INDETERMINATE - Responses of Undecided (3), or Don't Know (0) on the 
Principal Questionnaire, or No Response 
CDS+5.32 C288D 
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ATTITUDES OF SECONDARY PRINCIPALS 
TOWARDS SUGGESTED ESL PROGRAM CHANGES 
(n - 9) 



SUGGESTED ESL PROGRAM 
CHANGES 


POSITIVE 


NEGATIVE 


UNDECIDED 


1* Reception classes for new 
- . ESL. students 


5 (56%) 


3 (33%) 


1 (11%) 


2. Credit for ESL courses 


6 (67%) 


2 (22%) 


i (ii%) 


3. Independent study projects 


6 (67%) 


2 (22%) 


l (ii%) 


4, Vocational programming 


8 (89%) 


- — ■ — — — p- 


l (ii%) 


5* Transition classes in 
ESL using content 


9 (100%) 






6* Transition classes in 
subject areas for ESL 
students 


9 (100%) 






7. Tutorial services for 
students integrated into 
regular classes 


7 (78%) 




2 (22%) 



KEY: POSITIVE » Responses of Strongly Agree (5) and Agree (4) on the 

Principal Questionnaire 

NEGATIVE - Responses of Disagree (2) and Strongly Disagree (1) on the 

Principal Questionnaire 

INDETERMINATE - Responses of Undecided (3), or Don't Know (0) ©a the 

Principal Questionnaire, or No Response 
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PRINCIPALS ' ATTITUDES TOWARDS 
COMMUNICATION RELATING TO ESL 
BY SCHOOL TYPE 



ADEQUACY OP COMMUNICATION 
BETWEEN PRINCIPAL AND: 


TOTAL 
(n - 32) 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(n - 12) 


1. ESL teachers 

POSITIVE 
NEGATIVE 
INDETERMINATE 


21 (66Z) 
7 (22Z) 
4 C13Z) 


18 ( 90Z) 
1 ( 5Z) 
1 ( 5Z) 


3 (25Z) 
6 (50Z) 
3 (25Z) 


2. Regular classroom teachers 

POSITIVE 
NEGATIVE 
INDETERMINATE 


22 (69Z) 
4 (13Z) 
6 (19Z) 


16 ( 80Z) 
1 ( 5Z) 
3 ( 15Z) 


6 (50Z) 
3 (25Z) 
3 (25Z) 


3. Principal ofjESL student's 
other school 

POSITIVE 
NEGATIVE 
INDETERMINATE 


1 ( 4Z) 
4 (17Z) 
18 (78Z) 


2 

11 (100Z) 


1 ( 8Z) 
4 (33Z) 
7 (58Z) 


4* ESL consultant 

POSITIVE 
NEGATIVE 
INDETERMINATE 


17 (53Z) 
8 (25Z) 
7 (22Z) 


14 (70Z) 
2 (10Z) 
4 (20Z) 


3 (25Z) • 
6 (50Z) 
3 (25Z) 


5. ESL supervisor 

POSITIVE 
NEGATIVE 
INDETERMINATE 


17 (53Z) 
6 (19Z) 
9 (28Z) 


14 (70Z) 
2 (10Z) 
4 (20Z) 


3 (25Z) 

4 (33Z) 

5 (42Z) 



Elementary only (n - 23) 

100Z of host school principal* interpreted this question ms not applicable 
and did not respond . 



POSITIVE « Responses of Strongly Agree (5) and Agree (4) on the Principal 

Questionnaire 

y\ NEGATIVE « Responses of Disagree (2) and Strongly Disagree (1) on the 

\' Principal Questionnaire 

INDETERMINATE « Responses of Undecided (3), or Don't Know (0) on the Principal 
Questionnaire, or No Response 
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PRINCIPALS' ATTITUDES TOWARDS 
COMMUNICATION WITH PARENTS 
OF ESL STUDENTS 
BY SCHOOL TYPE 



ADEQUACY OF COMMUNICATIONS 
WITH PARENTS Or ttoL oluULNio 
ABOUT: 


TOTAL 


HOST SCHOOLS 

(n m 20} 

\ U fcv y 


FEEDER SCHOOLS 
fn ■ 121 


1. The ESL student's progress 
POSITIVE 

yrr» r> a fT XTV 
N£*WillV£i 

INDETERMINATE 


8 (25%) 
5 (16%) 


6 (30%) 
12 (60%) 
2 (10%) 


2 (17%) 
7 (58%) 

3 (25%) 


2. The ESL program 

POSITIVE 
NEGATIVE 


8 (25%) 
18 (56%) 
6 (19%) 


6 (30%) 
11 (55%) 
3 (15%) 


2 (17%) 
7 (58%) 

3 (25%) 


3. Regular course /program 
alternatives 

POSITIVE 

INDETERMINATE 


9 (28%) 
6 (19%) 


6 (30%) 
11 (55%) 
3 (15%) 


4 (33%) 
6 (50%) 
2 (17%) 


4. Extracurricular activities 

POSITIVE 
NEGATIVE 
INDETERMINATE 


12 (38%) 
5 (16%) 


8 (40%) 
3 (15%) 


4 (33%,), 
6 (50%) 
2 (17%) 


5. Additional school services 

POSITIVE 
NEGATIVE 


10 (31%) 
15 (47%) 


7 (35%) 
9 (45%) 
4 (20%) 


3 (25%.) 
6 (50%) 
3 (25%) 


6. Additional system-level 
services 

POSITIVE 
NEGATIVE 
INDETERMINATE 


7 (22%) 
16 (50%) 
9 (28%) 


3 (15%) 
12 (60%) 
5 (25%) 


4 (33%) 
4 (33%) 
4 (33%) 


7. The school system in 
general 

POSITIVE . 

NEGATIVE 

INDETERMINATE 


8 (25%) 
12 (38%) 
12 (38%) 


4 (20%) 
9 (45%) 
7 (35%) 


4 (33%) 
3 (25%) 

5 (42%) 



KEY: POSITIVE ■ Responses of Strongly Agree (5) and Agree (4) on the Principal 

Questionnaire 

NEGATIVE ■ Responses of Disagree (2) and Strongly Disagree (1) on the 

Principal Questionnaire 
INDETERMINATE » Responses of Undecided (3) f or Don't Know (0) on the Principal 
CDS+5.35 Questionnaire, or No Response 

Q C2913 
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C. COMMENTS 



1. 



ERIC 



QUESTION 



A. BACKGROUND INFORMATION 



Would you care to comment 
further about the impact of 
transportation on both the ESL 
and regular programs? 

POSITIVE 



INDETERMINATE 



NEGATIVE 



3bi 



SUMMARY OF COMMENTS BY SCHOOL TYPE 
PRINCIPAL QUESTIONNAIRE 

RESPONSES 



HOST SCHOOLS 
(n - 20) 



Taxi driver* have built up a rapport witti 
children - friendly, cooperative, buy 
lunchea, etc* (1) 



Moat atudenta are on charter pick-up in 
a.m. but have C.T.S. bua passes for p.m. 
return (1) 



Taxis are sometime late; they have also 
arrived early and missed the studenti 
being picked up (1) 

Noon hour supervision required for ESL 
students who stay for lunch (1) 



FEEDER SCHOOLS 
(n - 12) 



Tha two classes are scheduled #t the beginning 
of the morning for Grades 1-3, and from 
1 - 2 p.m. for Grades * - 6. He. have scheduled 
time tables to fit in with these arrangements 
(1) 



They miss by leaving the school (l) 

More time spent in preparation and transportin| 
than in instruction (1) 

Problem training ESL student to use C.T.S. (1) 

It takes a great deal of time away .from class. 
We have 79 kids that need the program, only 
five were accepted (1) - 3£ 

Great pain in the neck (1) 





SUMMARY OF COMMENTS JJY SCHOOL TYPE (Continued) 




PRINCIPAL QUESTIONNAIRE 






RESPONSES i? 


QUESTION 


HOST SCHOOLS 
(n « 20) 


FEEDER SCHOOLS 
(n - 12) 


2. Would you itemize the number of 
of ESL students with 
disabilities and state the 
nature of the disability 


4 . Learning disabled 
3 Reading problems 


1 Learning disisbled 


1 

1 
) 
1 
J 

• 


2 Slow learners 

2 E.M.H. (Educable Mentally Handicapped) 
2 Speech 

2 Physical disabilities 
1 Perceptual learner 
1 Health problem 




B. ESL STUDENT NEEDS 






1. Would you care to comment 

further about any ESL student 
needs that you feel should be 
addressed? 

COMMENTS 


Counsellor who speaks the child 1 s 
language (1) 


Most of our ESL students are Francophpnes as we 
are a bilingual school. The actual presence of 
the French - speaking child impedes English 
language development in the ESL students (1) 
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued) 
* PRINCIPAL QUESTIONNAIRE 



QUESTION 



1. Would you care to comment 

further about any ESL Student 
needs that you feel ahould be 
addressed? (Cont'd) 

COMMENTS (Cont'd) 



RESPONSES 



HOST SCHOOLS 
(n - 20) 



ESL students should be able to complete 
their program at the school in which they 
started - this doesn't happen because 
boundaries and transportation concerns 
are given priority. These students need 
to be assured they can go to the school 
of their choice even if they move (1) 

ESL teacher } needs her own funds (1) 

More parent involvement would be 
appreciated (1) 

Only had the program five months 
(uncertain) (!) • ' 



C. ESL TEACHER NEEDS 

1. Would you care to comment 
further regarding support 
services for ESL teachers? 

COMMENTS 



9 

ERIC 



Could use Canadian students on a project 
basis (1) 

Need time and money for field trips (1) 

Persons who could help with home-school 
liaison are really needed (1) 

I have not seen any other than what is 
provided by the ESL supervisors (1) 



FEEDER SCHOOLS 
(n - 12) 



More needs to be done but who has the time or 
resources? (1) 



No classes in this school. However, the ESL 
teacher comes here quite often to talk to 
classroom teachers and to parent volunteers whc 
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SUMMARY OF COMMENTS* BY SCHOOL TYI>E (Continued) 
PRINCIPAL QUESTIONNAIRE 


— v — ■ ~ — — ~~~~ ~~~~ 


* . ' RESPONSES 


QUESTION 


» 

HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(n - 12) • 


2» Would you care to comment 
i further on the professional 
development needs of ESL ! 
teachers? 

IN-SCHQOL ACTIVITIES 
OUT-OF-SCHOOL ACTIVITIES 

i 

OTHER 

» 


♦ 

ESL teachers joined in professional day - 
cooperation between staff was excellent 
(1) 

V m. r>%% 1 « v mtaff nm t»t\ ft Ofl^ntftt ion fl) 


. ,. O 
* 

a 


Our teachers uttend out-of-school P.D. 
activities - provision for in-school time 
would be appreciated for next year (1) 

The ESL teachers are involved leading 
?*l>. activities (1) 

ESL teachers should hold professional 
days separate from regular staff (1) 




More of both needed (1) 

Support needed on a system level (1) 

These teachers are specialized but so are 
other teachers (1) 
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued) 



PRINCIPAL QUESTIONNAIRE 



QUESTION 


RESPONSES 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(n - 12) 


3. Are there other ESL teacher 
needs that you feel should be 
addressed? 

ASSISTANCE 

INTEGRATION WITH 
REGULAR STAFF 

FUNDS 

TRANSPORTATION 


ESL teachers In host schools are exposed 
to far too Many students (I.e. four 
periods of 1 1/4 hours with 12 In each, 
total 48) (1) 

If a school has twenty students f the 
teacher should spend full time with that 
school only (1) 

Many could use aides because of the large 
amount of Individual nelp needed oy tnesc 
students* We are planning to engage 
regular students In this capacity next 
Tear (1) 


\ 


Integration policy must be established 
between the regular and SSL staff* 

Goals need to be outlined Jointly ot 
conflict over academic vs. linguistic 
goals can arise (1) 




Need money to engage In cultural 
activities (1) 




Transportation creates some problems (1) 
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SUMMARY OP COMMENTS BY SCHOOL TYPE (Continued) 



PRINCIPAL QUESTIONNAIRE 



QUESTION 


RESPONSES 


HOST SCHOOLS 
(n « 201 


FEEDER SCHOOLS 
(n - 12) 


3. Are there other ESL teacher 
nooHa ihhaf vnu feel should be 
addressed? (Cont'd) 

TIME 

NEGATIVE 




Time to meet with regular teacher so that 
themes from the ESL classroom can be followed 
up in the regular classroom (1) 


Our teachers appear to be content. They 
do an excellent job (1) 




D. ESL PROGRAM NEEDS 

1. Other characteristics for a 
personnel profile of hiring 
criteria for ESL teachers 


lapport with kido (1) 


The desire to be an ESL teacher (1) 

Emphatic interest in drama/rauoie to help 
lessons "come alive" (1) 


2« Would you care to comment 

further about staff orientation 
to ESL? 

POSITIVE 


Having ESL teachers as an addition to 
staffing formula was good in that they 
can find time to converse with regular 
staff (1) 


P.D. day with ESL team proved to be very 
effective in staff recognizing and providing 
the needs of ESL students (1) 

' oAO 
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued) 
PRINCIPAL QUESTIONNAIRE 


QUESTION 


[ RESPONSES 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS < 
(n - 12) 


2. Would you care to comnent 

further about staff orientation 
to ESLT (Cont'd) 

POSITIVE (Cont'd) 

INDETERMINATE 

3 Q 3 


We had a P.O. day on the subject and 
because of the work done by our ESL 
teachers v our staff is better prepared 
than many (1) 

It is very necessary. It should be giver 
by experienced teachers and principals. 
Cultural information should be provided 
by knowledgeable persons (1) 

Mum m m Vfll mm mm tt ft |taa AmhJiim^aJ mm mm. f mm. mmmtm mm u 

viur Bciij scan nas conducted sone toriti 
P.D. activities for all the staff - this 
has been helpful in causing all of us to 
think about our ESL students (1) 

Orientation has been provided by our ESL 
teaching staff (1) 


Our staff has had P.D. days to find out what 
does happen (1) 

0 


This has improved over the years* 
However, there are still weaknesses in 
the areas of provision of supplies , 
communication regarding change in travel 
arangements, participation in regular 
staff and class activities (1) 
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued) 
PRINCIPAL QUESTIONNAIRE 




RESPONSES 


QUESTION 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(n - 12) 


2. Would you care to comment 

further about staff orientation 
to ESL? (Cont'd) 

INDETERMINATE (Cont'd) 

i 

> NEGATIVE 
j 


The teachers on this staff know something 
about language acquisition and socio- 
psycho linguistics as applied to native 
speakers (1) 




Our teachers were not given any 
preliminary direction regarding ESL. 
Teachers had to learn by experience how 
to handle this situation (1) 


I was not aware any was available (1) 

We don't have time to Involve everyone (1) 


3. Would you care to comment 

further about your role In ESL 
teacher evaluations? 

COMMENTS 


Good learning experlence(l)' 

Formal Inservlce has not been provided, 
but because of my background, I feel 
competent to evaluate (1) 

ESL teacher evaluation should be done by 
ESL specialists (1) 

Evaluation should be a shared 
responsibility - prlnclpal/ESL Department 

(1) 


o t \ a 
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued) 




PRINCIPAL QUESTIONNAIRE 






RESPONSES 


QUESTION 


HOST SCHOOLS 
(n - 20) 


FEEDER SCHOOLS 
(n - 12) 


4. Other administrative policies 
and guidelines needed 




• 


NEGATIVE 

■ 


Jrri.nci.paxs snouxo nave buluiiobj in tncuc 
areas (1) 

Guidelines have been set in our school 
and they work well (1) 

I am unsure that "policies" are required 

t»A *t*jt1 «*f t*h t*K*AA A ihiiai at* nr#iMt* ill 

lO QCoX Willi IIICDQ ItDUCD *l piC»Cllt \*/ 




SUGGESTION 


Boundaries and transportation (1) 




5. Would you care to comment 
further regarding who should 
develop curriculum for SSL? 






COMMENTS 


The teacher (2) 

Leave high degree of flexibility (1) 

All three (ire. the system ft the 
Department of Education, and both) (1) 


Learning to read, write, speak, and understand 
should be the goal, regardless of grade level 




Should he the same as academic classes 
i.e. Department of Education (1) 






ESL teachers need more curriculum 
guidelines (1) 
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued) 
PRINCIPAL QUESTIONNAIRE 




RESPONSES 


QUESTION 


HOST SCHOOLS 
(n « 20) 


FEEDER SCHOOLS 
(n - 12) 


6. (ELEMENTARY only) Would you 
care to comment further about 
the Itinerant ESL Resource 
Teacher concept? 

COMMENT 

■ 

■ 


ESL needs are better served in the ESL 
classroom but Grade 1 and 2 needs arc* 
better served in the regular classroom 
(1) 


The teacher should come to the school if there 
are more than ten children requiring 
assistance. Time spent on buses and taxis is 
wasted time (1) 

Needed in the school (I) 

Need more information (1) 


7. (ELEMENTARY only) Would you 
care to comment on the special 
program needs of ESL children 
in Grades 3-6? 

COMMENT 


Should be highly oral with strong visual 
support (1) 

I'm not sure it is wise to have them in 
the same class as Junior High ESL 
students because of the age and interest 
difference (1) 




8. (SECONDARY only) Other progran 
alternatives which should be 
available to ESL students 

COMMENT 


Stability is needed (I) 





4i)u 

ERIC™ 547 ' 14 





— r : r •/. 

SUMMARY Of COMMENTS BY SCHOOL TYPE (Continued) 




PRINCIPAL QUESTIONNAIRE 






RESPONSES 


QUESTION 


HOST SCHOOLS 
(n « 20) 


"FEEDER SCHOOLS 
(n - 12) 


E. ESL COMMUNICATION NEEDS 






1. Would you care to comment 
further about communications 
regarding ESL? 




Frankly , except on tare occasions, I have nevai 
aeen the parenta of ESL children except on the 
day they regiater their children in the achool 
(1) 

Communication with parenta difficult at timea 
but not xmpoaaiDie \ij 


PARENTS 


Little or no communication with parent*. 
Without an interpreter it ia impossible 
to communicate (4) 


• 


Interpretera difficult to obtain. 
Percentage of parenta who ehow up for 
Heet-the-Teacher Nighta ia 5% (1) 




Minimal direct contact with parents (1) 

Home-school liaison ia needed. Peraona 
to help ahould be identified (1) 


Mot many of them feel confident enough in theii 
uae of English to attend Parent-Teacher^ 
conferences (1) 




I muat compliment the ESL teachers tor 
the very worthwhile eervicee they are 
doing for all Canadiana (1) 


ESL students should reside in home echoot- 
leaa time would be spent travelling (1) 

At preaent they (communiiatione) are near to 
disaster CI) 



4 n 
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D. CORRELATION OF^ QUESTIONNAIRE ITEMS 



1. SUMMARY OF SIGNIFICANT 



RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 
PRINCIPALS . - OVERALL 
(n - 32) 



Questionnaire 
Items Compared 



KM 

o 



i 

2 
3 
4 



A5 - B3a 
A5 - Dlf 
B3b - E3d 
A3 - C4 
B3a - D3b 

A4 - D2a 

AS - Bla 

A5 - B2a 

A3 - Ela 

A4 - D7E 
A4 - C2f 

A7 - E3b 

A3 - C2g 



Item Content 



Number of ESL students not receiving Instruction to School 

environment provides effective InfbrmaJ language experience 
Number of ESL students not receiving Instruction to Inclusion of 

hiring criterion: years of teaching experience 
School environment provides support for social needs to Adequacy 

of communication with parents re: extracurricular activities 
If there Is ESL Instruction In the school to Adequacy of P.D. 

time for teachers 
School environment provides effective Informal language 

experience to Adequacy of principal's orientation to ESL 

student needs 

Number of ESL students receiving Instruction to Rank of hiring 

criterion: personal suitability 
Number of ESL students not receiving Instruction to ESL teacher 

provides effective language Instruction 
Number of ESL students not receiving Instruction to Classroom 

teacher provides effective supplementary language Instruction 
If there Is ESL Instruction In the school to Adequacy of 

communl caption with ESL teacher , 
Number of ESL students receiving instruction to Need for policies 
Number of ESL students receiving Instruction to Need for 

additional support from resource room teachers 
Number of ESL parents met this year to Adequacy of communication 

with parents re: ESL program 
If there Is ESL instruction In the school to Need for additional 
support from para professionals 



n 



28 
28 
28 
22 
31 

32 
28 
27 
28 



26 
25 

28 
25 



Level of significance - .05 for Chl-square test 
n of 20Z of appropriate population or greater 

Magnitude of Cramer's V of .40 or greater with significance level - .05 
Magnitude of r of .30 or greater using PPMCC with significance level - .05 



Cramer's V 



1.00 
1.00 
0.78 
0.73 
0.70 

0.70 

0.69 

0.69 

0.67 

0.66 
* 0.65 

0.63 

0.63 



-0.47 
0.33 
-0.36 



-0.45 
-0.50 
-0.64 

-0.63 
0.37 



404 



□ 





1* SUHMART Of SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 








PRINCIPALS - OVERALL (Continued) 




• 






(n - 32) 








Questionnaire 




2 


i 






Item Content 


n 


Cramer's V 


r 




If there Is ESL Instruction In the school to Adequacy of 


28 


0.62 


-0.48 




comunlcatlon with ESL consultant 


28 


0.62 




A7 — Kir 


Number of ESL parents net this year to Adequacy of comunlcatlon 


1,11 




parents ret regular program 


25 


0.61 




A7 - Rlv 


Number of ESL parents met this year to Adequacy of communication 






with parents re; school system In general 


26 


0.61 




AJ vfcl 


If there Is ESL Instruction In the school to Need for additional 


— 




■uDoort frcm interpreters 


26 


0.61 




A7 - E3f 


Number of ESL parents met this year to Adequacy of communication 






with parents res special services in the system 


28 


0.61 


-0.38 


K9P — Kin 


Classroom teachera provide support for emotional needa to 




Adequacy of communication with parents re: regular program 


27 


0.60 




A7 - E3e 


Number of ESL pa rent a met thla year to Adequacy of communication 






with t>aren tm rmt additional services at achool 


27 


0.60 




mlli — Kl» 


School environment provldea support for social needa to Adequacy 
of communication with parenta res additional aervlcea at 


— 




achool 


25 


0.59 


-0.59 


ai — r9f 

At llAI 


Instructional level of achool to Need for additional support froe 




resource room teachera 


26 


0.59 




A3 - Cla 


If there la ESL instruction in the school to Adequacy of support 


— 




from Interpreters 


22 


0.59 




A2 - D9d 


Area of school to Itinerant Teacher concepta should be expanded 






for ECS to Grade 2 


22 


0.57 




B2b - D9d 


Classroom teachera provide support for social needa to Itinerant 






Teacher concept should be expanded for ECS to Grade 2 


20 


0.57 




B2d - D9d 


Classroom teachera provide eupport for cultural needa to 

Itinerant Teacher concept ahould be expanded for ECS to Grade 2 





1 

2 
3 
4 



4v 



Level of significance ■ .05 for Chi-aquare teat 
n of 20Z of appropriate population or greater 

Magnitude of Cramer's V of .40 or greater with aignificance level - .05 
Magnitude of r of .30 or greater ualng PPMCC with aignificance level - .05 



4l»6 



ERLC-y,- 



1. SUMMARY OF SIGNIFICANT RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 

PRINCIPALS - OVERALL (Continued) 
(n - 32) 



questionnaire 
Items Compared 



Ai - 
B2d 

A2 - 

A2 - 

A5 - 
B2d 
A4 - 
Al - 
Al - 
Bid 



Dlb 

- D4a 

D2a 
D9f 

B2b 

- D4b 
D3a 
C2c 
D7a 

- Clb 



A2 - E2b 



A3 


- Bib 


A3 


- D2g 


A3 


- Dig 


A3 


- D2b 



Item Content 



Instructional level of school to Inclusion of hiring criterion: 

Second language instructional training 
Classroom teachers provide support for cultural needs to Adequacy 

of classroom teachers' orientation to ESL program 
Area of school to Rank of hiring criterion: Personal suitability 
Area of school to Itinerant Teacher concept should be piloted 
In Grades 3-6 

Number of ESL students not receiving instruction to Classroom 

teacher provides support for social needs 
Classroom teacher provides support for cultural needs to Adequacy 

of classroom teachers' orientation to ESL student needs 
Number of ESL students receiving instruction to Adequacy of 

principals" orientation to ESL program 
Instructional level of school to Need for additional support 

from guidance counsellors 
Instructional level of school to Need for policies and guidelines 

for ESL program organization In the school 
ESL teacher provides support for cultural needs to Adequacy of 

support from psychologists 
Area of school to Adequacy of communication with ESL supervisor 
If there is instruction In the school to ESL teacher provides 

support for social needs 

If there is ESL instruction In the school to Rank of hiring 
criterion: Interpersonal skills with staff members 

If there is ESL instruction In the school to Inclusion of hiring 
criterion: Interpersonal skills with staff members 

If fchere is ESL instruction In the school to Rank of hiring 
criterion: Second language Instructional training 



31 
28 

32 

22 

28 

27 

32 

25 

25 

23 

27 
31 

32 
32 
31 



Cramer's V 



0.56 

0.56 

0.56 
0.56 

0.56 

0.55 

0.55 

0.54 

0.53 

0.53 

0.49 
0.49 

5 

0 - 0.47 
0 - 0.47 
0 - 0.42 



-0.40 

0 - 0.47 
0 —0.44 
0 —0.42 



1 
2 
3 
4 
5 



Level of significance - .05 for Chl-square test 
n of 20% of appropriate population or greater 

Magnitude of Cramer's V of .40 or greater with significance level - 05 
Magnitude of r of .30 or greater using PPMCC with significance level - .05 
Magnitude cf 0 of .40 or greater for a- two-by-two table 
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2. SUMMARY OP SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 








PRINCIPALS - HOST SCHOOLS 










(n - 20) 




• 


• 


Questionnaire 




2 


3 




I ten Compared 


Item Content 


n 


Cramer's V 


r 


A4 - D9e 


Number of ESL atudenta receiving instruction to Grades 3-6 


10 


0.86 






students better off in ESL classroom 




0.84 


0.76 


A2 - D9s 


Area of school to Grades 3-6 students better off in ESL 


10 




classroom 


18 


0.83 




A7 - B3b 


Number of ESL parents met this year to Adequacy of communication 


WW 




with parents ret ESL program 


19 


0.79 




Bid - 06a 


ESL teacher provides support for cultural needs to Adequacy of 






principal inservice in ESL teacher evaluation 




0.76 




A2 - D2g 


Area of school to Rank Of hiring criterion! Interpersonal skills 


20 


— . 




with staff members 


18 


0*75 




13b - E3d 


School environment provides support for social needs to Adequacy 






of communication with parents ret extracurricular activities 


17 


0.73 




B3b - E3e 


School environment provides support for social needs to Adequacy 
of communication with parents re: additional services at 






school 


19 


0.72 




A4 - E2a 


Number of ESL students receiving instruction to Adequacy of 






communication with ESL consultant 


19 


0.71 




A7 - E3a 


Number of ESL parents met this year to Adequacy of communication 


"— 




with parents ret student progress 


20 


0.71 




B2C - D4a 


Classroom teacher provides support for emotional needs to 


Mi 




Adequacy of classroom teacher orientation to ESL program 


19 


0*70 




A4 - D7e 


Number of ESL students receiving instruction to Need for policies 






and guidelines for population fluctuation 


18 


0.69 




B2d - D4a 


Classroom teacher provides support for cultural needs to Adequacy 






of classroom teacher orientation to ESL program 




0.69 




B2d - D4b 


Classroom teacher provides support for cultural needs to Adequacy 
of classroom teacher orientation to ESL student needs * 


17 





\ Level of significance - .05 for Chi-square test 

m n of 20% of appropriate population or greater 

* Magnitude of Cramer's V of .40 or greater with significance level - .05 

41 1 Magnitude of r of .30 or greater using PPMCC with significance level - .05 
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2. SUMMARY OF SIGNIFICANT RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 

PRINCIPALS - HOST SCHOOLS (Continued) 
(n - 20) 



A7 - 


E3f 


Bid - 


■ Clb 


B2c - 


■ D4b 


B2c - 


■ E3c 


Bla - 


- D6b 


A2 - 


06b 


A7 - 


E3e 


A7 - 


E3d 


Al - 


Dlf 


Blc 


- D6b 


Bib 


- D6a 



Number of ESL parents met this year to Adequacy of communication 

with parents re: special services in the system 
ESL teacher provides support for cultural needs to Adequacy of 

support from psychologists 
Classroom teachers provide support for emotional needs to 

Adequacy of classroom teacher orientation to ESL student needs 
Classroom teachers provide support for emotional needs to 

Adequacy of communication With parents re: regular program 
ESL teachers provide effective language instruction to Adequacy 

of criteria provided to evaluate ESL teachers 
Area of school to Adequacy of criteria provided to evaluate 

ESL teachers 

Number of ESL parents met this year to Adequacy of communlcat.lon 

with parents re: additional services at school 
Number of ESL parents met this year to Adequacy of communication 

with parents re: extracurricular activities 
Instructional level of school to Inclusion of hiring criterion: 

Years of teaching experience 
ESL teacher provides support for emotional needs to Adequacy 

of criteria provided for ESL teacher evaluation 
ESL teacher provides support for social needs to Adequacy of 

principal inservice in ESL teacher evaluation 



n 
17 
18 
19 
18 
20 
20 
17 
18 
20 
20 
20 



1 Level of significance - .05 for Chi-square test 

\ n of 20X of appropriate population or greater 

\ Magnitude of Cramer's V of .40 or greater with significance level - .05 

* Magnitude of r of .30 or greater using PPMCC with significance level 



0.67 

0.65 - 

0.64 

0.63 

0.63 

0.63 

0.62 

0.62 

0.61 

0.57 

0.52 



0.41 



.05 
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3. SUMMARY OP SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 








PRINCIPALS — FEEDER. SCifOOLS 










(n • 12) 








■—- — 

Quee t ionnai re 


— 1 


■ ■ 1 4 

z 


3 


4 


I tens ' Compared 


Item Content 


n 


Cramer 'a V 




ak mm nit 

Aj ill Z 


Number of ESL students not receiving instruction to Inclusion of 


9 


1 .00 






hiring criterion! Yecrs of teaching experience 




l .no 




B3b -* E3e 

; 


School environment provides support for social needs to Adequacy 
of communication with parents re) Additional services at 


10 






school 


8 


1.00 




mil. «• i 

13b ~ Blc . 


School environment provides support for social needs to Adequacy 


— ■ 




of communication with host principal 




1.00 


-0.67 


B2c - E3c 


Classroom teacher provides support for emotional needs to 


10 




Adequacy of communication wijth parents ret regular program 


12 


1.00 




lOL mm hQJ 

BZb u!rd 


-mm. «*j mi ■ • m. ' mm* A <■ A £%_ ^ A ■ » 

Classroom teacher provides support for social needs to Itinerant 


— 




Teacher concent should be expanded for ECS to Grade 2 




1.00 


-0.85 


A5 - DVd 


Number of ESL students not deceiving instruction to Itinerant 


A 

■ y 




mm m m. m 41 a ft m M m* at Mm g% m. 4* « <• 

Teacher concept should be expanded for ECS to Grade 2 




1.00 


0.73 


A4 - D7I 


Number of ESL atudenta receiving instruction to Need for 


7 




policies and guidelines for referral for assessment 


12 


1.00 


-0.68 


Al — D9r 


Instructional level of school to Itinerant Teacher concept 




should be piloted in Grades 3*6 


12 


1.00 


-0.68 


Al U7d 


Instructional level of school to Itinerant Teacher concept 




should be expanded for lua to uraae a 


12 


1.00 


-0.64 


Al - D9C 


Instructional level of school to Cultural needs of ECS to Grade 2 




students better met in regular classroom 




1.00 


-0.69 


A5 - B3a 


Numter of ESL students not receiving instruction to School 


9 




pr>videa effective informal language experience 




1.00 


-0.87 


A5 - B2a 


Number of ESL students not receiving instruction to Classroom 


8 




teacher provides effective supplementary language instruction 




1.00 


-0.71 


A5 - Ma 

- ■ a 


M amber of ESL students not receiving instruction to ESL teacher 
provides effective language instruction 


9 



* Level of aignificance - .05 for Chi-aquare teat 

* n of 20% of appropriate population or greater 

1 Magnitude of Cramer* a V of .40 or greater with aignificance level - .05 

- Magnitude of r of .30 or greater ualng PPHCC with aignificance level - .05 



3. SUMMARY OF SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 

PRINCIPALS - FEEDER SCHOOLS (Continued) . 
(n - 12) 



questionnaire 
Items Compared 



1 
2 
3 
4 

5 



A3* " B3b 
B3c - D3b 
B2c - D4b 
A2 - Elb 
A3f - D9b 

A2 - D9d 
A3a - B3c 
A2 - D9f 
B3a - D3b 

A5 - D7e 
A5 - B2b 
A5 - C2g 



Item Content 



Number of students who travel by taxi to School provides support 

for social needs 
School environment provides support for emotional needs to 

Adequacy of principal's orientation to ESL student needs 
Classroom teacher provides support for emotional needs to 

Adequacy of classroom teacher orientation tp ESL student needs 
Area of school to Adequacy of communication with classroom 
teachers 

Transportation &oes not interfete with learning process to 

Social/emotional needs of ECS to Grade 2 students better met 

in regular classroom 
Area of school to Itinerant Teacher concept should be expanded 

for ECS to Grade 2 
Number of students who travel by taxi to School environment 

provides support for emotional needs 
Area of school to Itinerant Teacher concept should be piloted 

in Grades 3-6 
School environment provides effective informal language 

experience to Adequacy of principal's orientation to ESL 

student needs 

Number of ESL students not receiving instruction to Need for 
policies and guidelines for population fluctuation 

Number of ESL students not receiving instruction to Classroom 
teachers provide support for social needs 

Number of ESL students not receiving instruction to Need for 
additional support from para professionals 



Level of significance - .05 for Chi-aquare test 
n of 20% of appropriate population or greater 

Magnitude of Cramer's V of .40 or greater with significance level - .05 
Magnitude of r of .30 or greater using PPMCG with significance level • .05 
Magnitude of 0 of .40 or greater for a two-by-two table 

*4 



12 
12 
12 
9 
12 

12 
12 
12 
12 

5 
9 
7 



Cramer's V 



1.00 
0.86 
0.85 
0.85 
0.85 

0.81 
0.76 
0.75 
0.75 

3 

0 - 1.00 
0 - 1.00 
0 - 1.00 



0.58 



0.81 



0.76 



0.56 



-1.00 
-1 .00 
1.00 
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3. SUMMARY OF SIGNIFICANT 1 RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS 












PRINCIPALS - FEEDER SCHOOLS (Continued) 














(n - 12) 










Questionnaire 




2 




3 


4 


I teas Coapared 


Item Content 


n 


Craaetr'. V 


r 


A3f 


- 


Clc 


Transportation doesn't interfere with the learning process to 


5 


0 ■ 


5 

0.67 


— — 








Adequacy of support f row guidance counsellors 


* 




0.67 




lie 


- 


Cld 


ESL teacher provides support for emotional. needs to Adequacy 


5 


0 m 


— 








of support from home - school liaison workers. 










AS 




C2d 


Number of ESL students not receiving instruction* to Need for 


7 


0 " 


0.65 










additional support from home - school liaison workers 










A5 


mm 


C2f 


Number of ESL students not receiving Instruction to Need for 


7 


0 - 


0.65 


™ ■■ 








additional support from resource room teachers 










A5 


— 


C2c 


Number of ESL students not receiving instruction to Need for 


o 


0 ■ 


0;63 


— 








Additional support from guidance counsellors 






0.61 




A4 


— 


Clc 


Number of ESL students receiving instruction to Adequacy of 


5 


0 ■ 


— 








support from guidance counsellors 


12 




0.60 


0.60 


A3f 


— 


Dlb 


Transportation does not interfere with the learning process to 


0- 








Inclusion of hiring criterion: Second language instructional 
















training 


8 




0.58 




A3f 




C2f 


Transportation does not interfere with the learning process to 




mmmm 








Need for additional support from resource room teachers 


• 




3 




A3e 




G2f 


Transportation does not interfere with the teaching process to 


7 




0.55 










Need for additional Support from resource room teachers 










A3e 




Blc 


Transportation does not interfere with the teaching process to 


7 




0.55 










ESL teacher provides support for emotional needs 


11 




0.52 




A3e 




D2b 


Transportation does not interfere with the teaching process to 












Rank of hiring criterion: Second language instructional 
















training 






0.50 




A3f 




D7f 


Transportation does not interfere with the learning process to 


6 












Need for policies and guidelines for entrance to ESL classes 











2 Level of significance « ,05 for Chi-square test 

- n of 20% of appropriate population or greater , 
* 1 k«4 Magnitude of Cramer's V of .40 or greater with significance level » .05 41 3 

±1 / 5 Magnitude of r of .30 or greater using PPMCC with significance level - .05 
Magnitude of 0 of .40 or greater for a two-by-two table 

O 
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3. SUMMARY OF SIGNIFICANT RELATIONSHIPS BETWEEN. QUESTIONNAIRE ITEMS 

PRINCIPALS - FEEDER SCHOOLS (Continued) 
(n - 12) 



Questionnaire 
Items Compared 



Item Content 



Cramer's V 



1 

2 
3 
4 
5 



Al - Ble 

A4 - Blc 
A3e - D7a 

A4 - Cld 

A3 - Ble 

A4 - B3b 



Instructional level of school to ESL teacher provides support 

for emotional needs 
Number of ESL students receiving instruction to ESL teacher 

provides support for emotional needs 
Transportation does not interfere with the teaching process to 

Need for policies and guidelines for ESL program organization 

in the school 

Number of ESL students receiving instruction to Adequacy of 
support from home - school liaison workers' 

Number of ESL students not receiving instruction to ESL teacher 

provides support for emotional needs 
Number of ESL students receiving instruction to School 

environment provides support for social needs 



8 
8 
6 



5 
12 



0 - 0.49 
0 - 0.49 
0 - 0.45 

0 - 0.41 

5 

0 - 0.41 
0 - 0.40 



Level of significance - .05 for Chi-square test 

n of 20% of appropriate population $ greater _ 
Magnitude of Cramer's V of .40 oY-greater with significance level - .05 
Magnitude of r of .30 or greater using PPMCC with significance level - .05 
Magnitude of 0 of .40 or greater for a two-by-two table 
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Multicultural Hose-School Uaieon Worker by Questionnaire 
Role Description, Vancouver School Board 
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VANCOUVER SCHOOL BOARD 



Multicultural Home-School Worker Role Description 

1. Nature and Scope of Work 

This is moderately complex work linking a large city school system with a 
large ethnic minority population* It requires: 

- a sound written and spoken knowledge of English, and at least one other 
required language; 

- knowledge of the cultures that the workers will be serving and under- 
standing of the problems , concerns and strengths in those traditions, 
together with an ability to bridge the two cultures; 

- extensive practical knowledge of the problems in cultural assimilation; 

- some understanding of group process and other counselling techniques; 

- some knowledge of educational processes and techniques; 

- ability to effectively assist professional educators in the instructional 
process where cultural differences are a factor; 

- ability to establish and maintain effective working relationships with 
diverse individuals and groups; 

- ability to adapt to changing situations with ease and control and to 
maintain rapport with students; 

- knowledge of community resources* 

2. Illustrative Examples of Work 

Under the direction of the Head of Student Services and at the request of 
school personnel to provide: 

Services to Parents and Ethnic Communities 

- Liaise between school personnel and parents about the academic perfor- 
mance or social development of their child in the school. 

- Explain to parents their responsibility to assist the school in educating 
their child and encourage parents to actively participate in the school 
and community programs* 

- With parent 6 f discuss minor family or domestic problems which may be 
affecting the child's academic performance or social development at the 
school. 

- Advise people about the professional resources available at the school or 
from outside social agencies which may be able to help them with more 
serious problems* 

- Escort people to an appointment with professional resource staff at the 
school br an outside social agency in cases of extreme seriousness or 
urgency. 

- Advocate and explain the ethnic/cultural perspective on school related 
matters to school staff. 

- Assist in social, orientation and educational programs in response to the 
needs of the ethnic communities* 

- Assist in assessment and placement of ESL children in schools. 

- Encouraging volunteerism. 
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Services to School Staff 



- Provide direct interpretation for school staff when dealing with parents 
who are not fluent in English. 

- Advise school staff about a student's academic, disciplinary or truancy 
problems where there is a possibility that the cultural background of the 
student or ethnic perspective of the parents say have a bearing on the 
problem. 

- Translate report cards for teachers where the parents of the student are 
not fluent in English and assist parents and teachers in diicussion of 
child's progress. 

- Lead group sessions for school staff on the cultural orientation of 
major ethnic groups represented in the student population. 

Services to Students 

•• , » 

- Provide orientation and information to ESL students when needed. 

- Work with students in cases where parental ethnic values clash with 
Canadian values resulting in confusion for the student and where social 
and cultural adjustment is a problem for the student. 

3. Desirable Training and Experience 

Completion of grade XII supplemented by some formal training in education 
or counselling and some work experience in an educational setting with 
ethnic group children, or an equivalent combination of training And 
experience. 

4. Required Licences » Certificates and Registrations 
Hone • 
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